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Abstract: Overall, humor in teaching is not just entertainment, but a dynamic educational strategy that, if applied wisely, 

can foster a supportive and effective learning environment conducive to student success. Therefore, this research explores 

the role of humor as a pedagogical tool in higher education, addressing challenges related to student engagement and 

learning outcomes. Traditional teaching methods often fail to maintain student interest, leading to reduced comprehension 

and motivation. In response, innovative approaches such as integrating humor into teaching, specifically through the strategy 

of "Truth in Jest," have gained attention. Humor is posited to attract attention, alleviate anxiety, and foster a conducive 

learning atmosphere by reducing stress. Effective use of humor has been shown to enhance cognitive and emotional learning 

outcomes, improve student participation, and increase retention of course material. However, challenges persist, as many 

educators hesitate due to concerns about appropriateness and student reactions. The study synthesizes existing literature and 

empirical findings to provide insights into best practices for integrating humor into lectures effectively. By doing so, it aims 

to encourage educators to adopt humor as a strategy to create dynamic and interactive learning environments, thereby 

improving the quality of higher education. 
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1. INTRODUCTION 

As a university, higher education faces significant challenges in maintaining student interest and engagement 

during the learning process. Typically, conventional teaching methods often result in students losing focus and 

interest, which negatively impacts their understanding and learning outcomes (Rizky & Zainil, 2021). In response 

to this problem, innovations in teaching methods are needed that can effectively increase student engagement and 

understanding (Bakar & Kumar, 2019). One approach that is gaining increasing attention is the use of humor in 

teaching, particularly through the strategy of "Truth in Jest". 

It is believed that the use of humor in teaching has the potential to attract attention, reduce anxiety, and create 

a more enjoyable learning atmosphere. In a similar vein, Berk (2000) explains that humor can serve as a tool to 

reduce the stress and anxiety often experienced by students in an academic setting. Furthermore, in a more relaxed 

atmosphere, students are more likely to actively participate and ask questions, which in turn can improve their 

understanding of the material being taught (Jiang et al., 2023). 

It is widely recognized that humor in teaching is a valuable pedagogical tool (Firdaus et al., 2021), enhancing 

students' learning experience and acceptance of course material. Research has shown that humor, when used 

appropriately, can help students concentrate, remember, and understand content, leading to improved cognitive and 

emotional learning outcomes (Erdoğdu & Çakıroğlu, 2021). Furthermore, the type of humor used by the instructor 

plays an important role in student engagement, with good-natured humor being perceived most positively by 

students (Bakar & Kumar, 2019). Furthermore, research shows that humor, whether relevant or irrelevant, can 

affect students' interest in course material, with relevant/appropriate humor positively correlating with increased 

interest while irrelevant humor can decrease interest levels (Coventry et al., 2023). Therefore, instructors' 

utilization of humor in teaching can significantly influence students' receptivity to course materials, fostering a 

more engaging and effective learning environment. 

However, a discrepancy exists between the potential of humor as an effective teaching tool and its application 

in the field. Many lecturers are hesitant or unskilled in using humor due to concerns about negative reactions from 

students or unfamiliarity with how to effectively integrate it in teaching (Erdoğdu & Çakıroğlu, 2021). Studies by 

Alghonaim (2020) suggest that humor relevant to the subject matter can improve comprehension and retention of 

information, but this practice has not been widely adopted in the lecture context. 

According to Berk's (2000) Anxiety Reduction Theory, humor can help create a more comfortable and less 

stressful learning environment. This is important because students who feel comfortable are more likely to focus 

and engage in the learning process. In addition, Bakar (2020) suggests that humor can make the subject matter 

more interesting and memorable. Humor creates positive associations with the material being taught, thus 

improving long-term retention. 
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Empirical research supports the benefits of humor in teaching. The study by  Ayu et al., (2024); Shoda & 

Yamanaka (2022) and Zheng & Wang (2023) revealed that lecturers who use humor effectively are rated more 

positively by students, which increases their engagement and motivation in learning. In addition, findings by Bakar 

(2020) and Erdoğdu & Çakıroğlu (2021) emphasize that humor relevant to the context of the lesson helps to 

improve understanding and retention of information. 

Hence, the study aimed to reveal effective ways of using humor in teaching in a lecture environment and 

assess its impact on students' reception and comprehension of lecture material. In addition, this study aims to 

develop a practical guide for lecturers in effectively integrating humor in their teaching. By providing more 

comprehensive empirical evidence on the benefits of humor in teaching, this research is expected to encourage 

more lecturers to adopt this strategy and improve the quality of higher education. 

Other than that, it argues that this research offers innovative value and benefits in the effort to improve the 

quality of higher education. By understanding and effectively applying humor, lecturers can create a more dynamic 

and interactive learning atmosphere, increase student engagement and motivation, and facilitate better 

understanding and retention of material. This study also contributes to the academic literature by providing in-

depth empirical data on the influence of humor in teaching, which can be used as a reference for future educators. 

2. METHODS  

Using a library research method, this study identifies and analyzes the use of humor in teaching in higher 

education. Moreover, it enables the researcher to explore the theoretical concepts and empirical findings that 

have been previously developed regarding the use of humor as a pedagogical tool. The data in this study were 

obtained from secondary sources such as scientific journals published in databases such as Scopus, Web of 

Science, and Google Scholar, textbooks and monographs that discuss the topic of humor use in teaching, 

research reports and articles from the websites of educational institutions or related organizations, as well as 

conference papers relevant to the research topic. 

Furthermore, a systematic search of relevant literature sources was conducted to collect data. The search 

strategy involved the use of keywords such as "humor in teaching," "truth in jest," "innovative teaching 

strategies," and combinations of related terms. This process was conducted across various databases and online 

sources to obtain comprehensive references.  

Table 1. Data Sources 

Author(s) Year Kinds of Data Sources 

Arghandwal, N., Wali, A. Z., Popal, A., & Nabavi, S. 2022 Journal Article 

Bakar, F. 2020 Journal Article 

Bakar, F., & Mallan, V. 2023 Journal Article 

EKİZER, F., & Akıncı, B. 2023 Journal Article 

Ellingson, L. 2018 Journal Article 

Graziano, S., Guevara, K., & Tucker, A. 2017 Journal Article 

Kim, B., & Ho, W. 2018 Journal Article 

Lazaro, A., Kibonde, E., & Kambey, L. 2023 Journal Article 

Lin, S., Hung, C.-J., & (TF) Yen, T.-F. 2020 Journal Article 

Martin, A. P. 2023 Journal Article 

Masek, A., Hashim, S., & Ismail, A. 2019 Journal Article 

Nienaber, K., Abrams, G., & Segrist, D. 2019 Journal Article 

Pundt, A., Kutzner, J., Haberland, K., Algner, M., & Lorenz, T. 2022 Journal Article 

Smith, V. D., & Wortley, A. 2017 Journal Article 

Solhi, M., & Mutlu, A. 2019 Journal Article 

Tiwari, D., Toady, T., Monperrus, M., & Baudry, B. 2024 Journal Article 

Wahyuni, W., & Naim, M. 2019 Journal Article 

Wedawati, M. T., Nur Abida, F. I., Koiri, M., & Damanhuri, A. 2022 Journal Article 

Weisi, H., & Mohammadi, V. 2023 Journal Article 

 



65 

 

All gathered data were then analyzed qualitatively using a thematic synthesis approach. The steps of data 

analysis included coding and organizing the data based on the main themes that emerged, identifying patterns, 

relationships and insights that emerged from the literature review, synthesizing and interpreting the findings to 

answer the research questions, and assessing the quality and reliability of the information obtained from the 

literature sources. This literature review method is expected to generate an in-depth understanding of the use of 

humor in teaching in higher education, including best practices, challenges, and its impact on student 

engagement and understanding. 

3. FINDINGS AND DISCUSSION 

Humor in teaching is more than just entertainment; it can be a powerful catalyst for increasing student 

engagement and improving learning outcomes. Extensive research underscores its multifaceted benefits, ranging 

from fostering a relaxed classroom atmosphere to improving retention and understanding of academic material. 

When used judiciously, humor not only breaks down barriers between educators and learners, but also fosters an 

environment conducive to active participation and deeper understanding. However, its effectiveness depends on 

appropriateness, timing, and cultural sensitivity, as the wrong kind of humor can detract from educational 

objectives. By exploring the dynamics of educationally nuanced humor, educators can harness its transformative 

potential to enrich the educational experience and empower students in their learning journey. 

Rather than simply generating laughter, humor in teaching is a powerful tool; it also has a profound impact 

on student engagement and learning outcomes. Those are 6 research by Graziano et al., (2017); Martin (2023); 

Masek et al., (2019); Nienaber et al., (2019); Smith & Wortley (2017) and Wahyuni & Naim (2019) have 

consistently highlighted that humor in the classroom can significantly improve various aspects of the 

educational experience. When used effectively, humor can break down barriers between students and teachers, 

creating a more relaxed and positive learning environment. This comfortable and fun atmosphere not only 

encourages students to actively participate, but also facilitates better retention and understanding of information 

(Zheng & Wang, 2023). The benefits of humor in teaching extend to increasing students' motivation (Ayu et al., 

2024; Ayu & Rizky, 2023) and interest in the subject matter (Rizky, 2020). By strategically inserting humor, 

educators can capture students' attention more effectively, making complex or dry topics easier to understand 

and remember. In addition, humor fosters a sense of camaraderie among students and between students and their 

teachers, encouraging a supportive classroom community where learning feels less daunting and more fun. 

However, the success of humor in teaching depends on several important factors. The type of humor used 

plays an important role; while lighthearted and inclusive humor is likely to increase engagement and learning, 

sarcastic or insensitive humor can create barriers and undermine the educational environment (Alghonaim, 

2020; Erdoğdu & Çakıroğlu, 2021). In addition, the timing and frequency of humor must be balanced with the 

seriousness and relevance of the subject matter. Humor that is appropriate to students' cultural backgrounds and 

sensitivities can further amplify its impact, ensuring that it resonates positively without causing discomfort or 

alienation. 

In addition, humor can be a powerful tool for addressing sensitive topics, including those related to social 

justice and diversity. In contexts such as anti-racist education, humor used judiciously can challenge stereotypes, 

encourage critical reflection on bias, and foster greater empathy and understanding among students 

(Ramadansur et al., 2023). This critical approach not only enhances learning, but also equips students with the 

skills to navigate complex social issues with sensitivity and respect. Ultimately, humor in teaching is more than 

a means of entertainment; it is a dynamic pedagogical strategy that can change classroom dynamics and improve 

educational outcomes. By utilizing humor effectively, educators can foster an environment where students feel 

motivated (Alghonaim, 2020), engaged (Erdoğdu & Çakıroğlu, 2021) and empowered to explore and excel in 

their learning journey (Zheng & Wang, 2023). 

Apart from that, Humor in college classrooms serves as a powerful tool to improve student retention 

through various interconnected mechanisms. First, humor fosters a positive learning environment by fostering a 

sense of fun and relaxation among students (Shoda & Yamanaka, 2022; Zheng & Wang, 2023). When humor is 

appropriately integrated into teaching, it can break the monotony of lectures and effectively engage students' 

attention. This increased engagement is crucial as it helps students to stay focused and actively participate in the 

learning process, which in turn supports better understanding and retention of information. 

In a similar vein, humor can also strengthen the social bond between instructors and students. When 

instructors use humor, Yus (2023) declares that the students often appear more approachable and sociable, 
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which encourages students to feel more comfortable interacting with them and with their peers. This social 

cohesion can reduce barriers to learning, such as fear of asking questions or making mistakes, thus creating a 

supportive classroom environment where students are more likely to retain what they learn (Shoda & 

Yamanaka, 2022). 

Besides, there was 7 research by Arghandwal et al., (2022); Bakar (2020); Ellingson (2018); Kim & Ho 

(2018); Smith & Wortley (2017); Tiwari et al., (2024) and Wedawati et al., (2022) underscored that humor not 

only increases engagement, but is also positively correlated with academic achievement. Students who 

experience humor in the classroom tend to have better grades in exams and assignments. These results can be 

attributed to several factors: reduced levels of anxiety and stress among students, improved memory retention 

due to increased emotional arousal associated with laughter, and the creation of a memorable context for 

learning. When students associate positive emotions with learning experiences, they are more likely to 

remember and apply that knowledge in the future. Thus, students perceive humor as a sign of attention and 

interest from their teachers, which can motivate (Ayu & Rizky, 2023) them to engage more deeply with the 

subject matter and seek out additional learning opportunities (Zheng & Wang, 2023). This positive 

reinforcement loop contributes to sustained academic achievement and retention over time. 

Hence, humor in college classrooms is not only a source of entertainment, but also a powerful pedagogical 

tool that can improve student retention through its ability to create a positive atmosphere, strengthen social 

relationships, and enhance academic performance (Ayu et al., 2024). By integrating humor into their teaching 

practices, educators can significantly enrich the educational experience and contribute to long-term learning 

outcomes for their students. 

Additionally, the use of humor by lecturers can have both positive and negative impacts on students. 

Therefore, 9 research by Arghandwal et al., (2022); Bakar & Mallan (2023); EKİZER & Akıncı (2023); Lazaro 

et al., (2023); Lin et al., (2020); Martin (2023); Pundt et al., (2022); Solhi & Mutlu (2019) and Weisi & 

Mohammadi (2023) showed that humor can positively influence student engagement and enthusiasm for 

learning. When lecturers use relevant and timely humor, it can create a more relaxed and enjoyable learning 

atmosphere, thus encouraging students to more actively participate in discussions and understand the material 

better. Humor can also help reduce the pressure and stress that students often feel, especially in the run-up to a 

big exam or assignment. In this way, humor can be an effective tool to create a more intimate relationship 

between lecturers and students, increasing mutual trust and collaboration in the classroom (Zheng & Wang, 

2023). 

However, Xiao (2022) declares an inappropriate or untimely humor can cause fear, anxiety, discomfort, 

and disruption in the learning process. Students may find humor less professional or unsuitable in an academic 

setting, affecting their focus and attention on the material being taught. In cases where humor intersects with 

sensitive or controversial topics, students may feel uncomfortable or even offended, which may result in 

decreased motivation and participation in class (Coventry et al., 2023). It can also create a classroom 

atmosphere that is less conducive to learning, where students feel unsafe to express opinions or ask questions. 

Therefore, when humor touches on sensitive topics or crosses boundaries, it can make students feel 

uncomfortable or disturbed, hindering the learning experience and creating a negative classroom atmosphere 

(Wang et al., 2022). Therefore, while humor can be a valuable teaching tool, it is crucial for lecturers to pay 

attention to its appropriateness and timing to avoid generating fear, anxiety, or discomfort among students and 

disrupting the learning process. Lecturers should be able to read the classroom situation and adjust their 

approach accordingly, ensuring that the humor used supports the educational objectives and is not detrimental to 

students' emotional well-being. Through a thoughtful approach, humor can be used effectively to enrich the 

learning experience without compromising professionalism and respect in the academic environment (Weisi & 

Mohammadi, 2023). 

It is widely recognized that humor in teaching is a valuable pedagogical tool (Firdaus et al., 2021) and 

enhancing students' learning experience and acceptance of course material. Research has shown that humor, 

when used appropriately, can help students concentrate, remember, and understand content, leading to improved 

cognitive and emotional learning outcomes (Lazaro et al., 2023). Furthermore, the type of humor used by the 

instructor plays an important role in student engagement, with good-natured humor being perceived most 

positively by students (Bakar & Mallan, 2023). Furthermore, research shows that humor, whether relevant or 

irrelevant, can affect students' interest in course material, with relevant/appropriate humor positively correlating 

with increased interest while irrelevant humor can decrease interest levels (Nienaber et al., 2019). Therefore, 
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instructors' utilization of humor in teaching can significantly influence students' receptivity to course materials, 

fostering a more engaging and effective learning environment. 

As technology develops and the dynamics of education change, humor can also play a role in online 

learning (Ayu et al., 2024). In the context of distance learning, humor can help reduce the sense of alienation 

and increase the connection between students and instructors (Argudo-Serrano et al., 2023; Meşe & Sevilen, 

2021). Humor in learning videos or online discussions can create a more relaxed and fun atmosphere, 

encouraging students to participate more actively. In addition, humor can be used as a tool to explain complex 

concepts in a way that is easier to understand and remember. For example, humorous metaphors or analogies 

can help students understand abstract material. However, it is important for instructors to recognize boundaries 

and sensitivities in the use of humor (Bakar & Kumar, 2019). Inappropriate or offensive humor can damage the 

relationship between students and instructors and disrupt the learning process. Therefore, instructors should be 

judicious in choosing the type of humor used, ensuring that it is inclusive and non-discriminatory. 

In addition, this research can also expand our understanding of how culture influences the perception of 

humor in an educational context, as well as how humor can be adapted to different groups of students to achieve 

maximum effectiveness. In the ever-evolving world of education, humor remains a powerful and versatile tool. 

By understanding and effectively utilizing humor, instructors can create a more dynamic, engaging, and 

productive learning environment, which will ultimately help students reach their full potential. 

4. CONCLUSION  

This research discusses the important role of humor in education, particularly in higher education settings, 

by highlighting that humor can increase students' motivation to learn as well as help them cope with stress and 

pressure. Theoretically, it suggests that humor serves as a psychological mechanism that supports the learning 

process by creating a more pleasant atmosphere and mental relaxation, which ultimately strengthens student 

engagement and participation. Practically, educators can apply humor as a pedagogical tool to enhance 

classroom interaction and facilitate better understanding of the material. This article also emphasizes the 

importance of a sense of humor in students, which can lead to a higher meaning of life and improve critical 

thinking skills. Theoretically, it suggests that humor contributes to students' intellectual and emotional 

development in a holistic way. Practically, teaching and encouraging students to have a sense of humor can 

enrich their educational experience and prepare them for real-life challenges. 

Humor is presented as a safe and effective way and can serve as a subtle yet powerful means of 

communication in conveying social criticism. Practically, educators can use Horatian satire to teach students 

about social criticism without causing conflict or hatred, which also promotes language politeness among 

students. The use of Humor is suggested as a method to enhance students' learning experience, critical thinking 

ability, and social criticism skills. Theoretically, humor is an essential element in modern pedagogy that 

supports students' intellectual and emotional development. Practically, the implementation of humor in the 

teaching and learning process can provide a more dynamic and effective educational environment. 
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