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ABSTRACT 

Extensive listening has long been acknowledged as an essential skill in second 

language acquisition, yet its implementation in higher education often suffers from 

limited frameworks that fail to integrate technology, cultural relevance, and learner 

autonomy. While prior research has highlighted the potential of Web 2.0 

technologies in fostering collaboration and authentic engagement, few studies 

have investigated how lecturers perceive the integration of structured listening 

frameworks into this digital landscape. This study addresses this gap by examining 

lecturers’ perceptions of developing Web 2.0-based extensive listening materials 

through the Interesting, Comprehensible, and Enjoyable (ICE) Framework. Using 

a descriptive qualitative design supported by quantitative insights, data were 

collected from 42 English lecturers across nine universities in five Indonesian 

provinces through online questionnaires and semi-structured interviews. The 

findings indicate that lecturers regarded the ICE framework as engaging, 

pedagogically relevant, and highly supportive of listening instruction. The 

“Interesting” dimension was affirmed through authentic and culturally embedded 

materials, notably Berau folklore; the “Comprehensible” component was reflected 

in accessible vocabulary and structured content; and the “Enjoyable” element 

enhanced learner autonomy, motivation, and reduced listening difficulties. These 

results suggest that the ICE Framework not only advances the design of Web 2.0 

listening materials but also promotes a more student-centered and culturally 

responsive pedagogy. By positioning listening instruction at the intersection of 

technology, pedagogy, and cultural relevance, this study provides a valuable 

contribution for researchers seeking theoretical refinement and practitioners 

aiming for practical innovation in English language teaching. 

 
 

 

1. Introduction 

The rapid rise of digital technologies has reshaped 

the landscape of English Language Teaching (ELT), 

particularly in the teaching of listening, a skill long 

considered both vital and challenging. Computer-

assisted language learning (CALL), mobile-assisted 

language learning (MALL), and Web 2.0-based 

platforms now provide learners with flexible access to 

authentic input and foster more interactive learning 

experiences (Kit et al., 2022). These innovations allow 

students to connect prior knowledge with new language 

experiences, enabling deeper awareness through the 

affordances of social technologies. In the context of 

listening, where engagement and repeated exposure are 

crucial, technology offers opportunities to reimagine 

pedagogical approaches that are efficient and learner-

centered (Tsang, 2023; Yen & Thao, 2021). 

Web 2.0, characterized by interactivity and 

collaborative participation, is recognized as a powerful 

tool for enhancing learning outcomes. In contrast to the 

static nature of Web 1.0 platforms, Web 2.0 fosters 

active involvement by enabling learners to contribute, 

share, and collaborate. This participatory environment 

makes language learning more engaging, socially 

grounded, and supportive of collective knowledge 

construction. Platforms such as blogs, wikis, 

Facebook, Twitter, and polls support authentic 

communication and learner engagement (Chawinga, 

2017). Their integration into pedagogy has been shown 

to encourage collaborative learning and multimodal 

interaction, enabling learners to strengthen their 

understanding and confidence (Seau & Azman, 2021). 

In addition, Web 2.0 expands opportunities for social 

networking and knowledge sharing that enrich 

learners’ experiences inside and beyond the classroom 
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(Gikas & Grant, 2013). These affordances are 

particularly relevant to extensive listening, where 

authentic exposure and motivation are essential to 

support long-term skill development (Milliner, 2017). 

Listening has long been recognized as a critical 

component of language acquisition, yet its instruction 

often lags behind other skills in research and practice. 

Extensive listening (EL) has been widely acknowledged 

as a promising approach because it emphasizes 

enjoyment, comprehension, and repeated exposure to 

accessible input. Research has demonstrated that EL 

contributes significantly to language development 

(Chang & Millett, 2016; Ivone & Renandya, 2019), 

listening fluency (Scott, 2015; Permadi et al., 2017), 

comprehension accuracy (Yen & Thao, 2021; Reinagel, 

2018), and increased exposure to authentic language 

(Povey, 2016). Moreover, EL supports the development 

of second language proficiency (Pamuji & Setyarini, 

2020), fosters metacognitive awareness (Widodo & 

Rozak, 2016), enhances learner autonomy (Aldukhayel, 

2019; Izzah & Keeya, 2017; Setyawan et al., 2022), and 

helps overcome boredom that students often associate 

with listening tasks (Shehzad et al., 2021). These studies 

highlight the multifaceted benefits of EL in promoting 

effective and enjoyable learning experiences. 

Despite these well-documented advantages, the 

implementation of extensive listening remains 

problematic in many higher education contexts. 

Although research has provided insights into various 

strategies and resources, most EL practices still lack a 

structured framework that aligns with technological 

innovations and students’ cultural backgrounds. For 

instance, while movies, songs, and online stories have 

been used effectively as EL resources (Renandya, 2012; 

Renandya & Farrell, 2011; Renandya & Jacobs, 2016), 

lecturers often face difficulties in selecting appropriate 

materials that are engaging, comprehensible, and 

pedagogically sound. In Indonesia, the challenge is 

amplified by the persistence of traditional grammar-

translation approaches, the scarcity of suitable materials, 

and the perception that listening is a difficult skill to 

teach and learn (Izzah & Keeya, 2017). This absence of 

a well-defined listening framework often results in 

monotonous teaching practices and limited student 

engagement (Widodo & Rozak, 2016). 

To address these gaps, the present study introduces 

the Interesting, Comprehensible, and Enjoyable (ICE) 

Framework as an innovative model for developing 

extensive listening materials in Web 2.0 environments. 

The ICE Framework emphasizes that effective materials 

must be interesting to capture learners’ attention, 

comprehensible to ensure accessibility, and enjoyable to 

sustain motivation and autonomy. What distinguishes 

this framework is its integration of local cultural 

resources, such as East Kalimantan folklore, into Web 

2.0-based platforms. This dual emphasis on technology 

and culture provides a novel solution to the lack of 

engaging and contextually relevant EL frameworks 

while also preserving local wisdom within globalized 

learning environments. 

The novelty of this research lies in its focus on 

lecturers’ perceptions of applying the ICE Framework 

to Web 2.0-based extensive listening. While prior 

studies have explored the pedagogical value of EL and 

technology integration, very few have examined 

lecturers’ voices, despite their pivotal role in 

designing, adapting, and implementing instructional 

materials. By exploring how lecturers perceive the 

three ICE components, namely interesting, 

comprehensible, and enjoyable, this study contributes 

new insights into the practical and pedagogical 

dimensions of extensive listening frameworks. 

The significance of the study extends beyond its 

local context, as it aims to provide a sustainable model 

for EL that can be adapted across diverse higher 

education settings. Specifically, this study seeks to 

answer three research questions: (1) How do lecturers 

perceive the “Interesting” component of developing 

Web 2.0 extensive listening materials using the ICE 

Framework? (2) How do they perceive the 

“Comprehensible” component? and (3) How do they 

perceive the “Enjoyable” component? These questions 

address the urgent need to understand how lecturers 

evaluate the feasibility and impact of integrating 

technology and culture into EL pedagogy. 

The article is structured as follows. The next 

section reviews relevant literature on extensive 

listening, listening frameworks, and Web 2.0 in 

language education. The methodology section explains 

the research design, participants, and data collection 

instruments. The results present quantitative and 

qualitative findings, while the discussion interprets 

these findings in light of existing literature. The paper 

concludes with pedagogical implications for ELT and 

recommendations for future research. Ultimately, this 

study contributes to the broader ELT discourse by 

bridging technology, pedagogy, and cultural 

relevance, offering both researchers and practitioners 

an innovative model for advancing extensive listening 

instruction in higher education. 

2. Literature Review 

2.1 Extensive Listening Concept 

            In the aspect of English teaching, Extensive 

listening is defined as an approach that can encourage 

students to listen to a large amount of material in a 

more fun way. This approach permits students to listen 

without having to pay attention to complex language 

structures. Gavenila et al. (2021) define EL as a 

method of teaching listening that can assist students in 

expanding their fluency in listening in a more engaging 

and enjoyable manner. Moreover, according to Tsang 

(2023) since extensive listening is typically considered 

to be the less common brother of extensive reading, 

language practitioners may find the same ideas helpful 

for this skill as well. For students to comprehend 

extensive listening better, additional research on some 

subjects is still needed, as evidenced by the paucity of 

existing literature. 
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            In conclusion, EL can be considered as a glass of 

fresh water, especially for students who think that 

listening is a difficult lesson. Renandya & Farrell (2011) 

also give emphasize on EL as all types of listening 

activities that are able to facilitate the students to receive 

greater a amount of listening input that is easy to 

understand and fun. By having this easy and enjoyable 

listening input, students can absorb the benefits of 

repeated exposure to engaging and rich language which 

can ultimately become the bridge in facilitating their 

listening skills development. Mayora (2017) defines EL 

as a variety of listening activities in which students listen 

for meaning and enjoyment outside the class. In line with 

those researchers above, Yeh (2017) also claims that EL 

is an activity of listening to large amounts of interesting 

material that is appropriate to the level of the learners. 

2.2 ICE Framework of Extensive Listening Web 

2.0-Based  

The dearth of experts defined the listening framework 

literally, but the researcher defined listening as an 

approach that is useable for listening material 

development that could be very effective to learn English 

effectively, Likewise, (Brownell, 2008); Imhof, 2017) 

says "The Hurrier Listening Framework is based on a 

behavioral approach to listening and identifies mental 

and overt action believed to be relevant for effective 

listening, primarily in the service industries.” 

In addition, Apriansyah (2018); Mishra et al (2020);   

Nurliana (2019); Okumus (2021)defined the 

integrative listening framework as an approach to 

teaching and learning listening. A specific framework 

designed to assist individuals in developing their 

listening abilities systematically and developmentally 

includes four stages: preparing for listening, applying 

the listening process framework, assessing listening 

effectiveness, and establishing goals for future 

listening. Based on the statements above, we can 

conclude that a listening framework is an approach that 

can assist the language learner to develop their 

listening skill in certain stages for achieving the goals 

of the target language. The design of the ICE 

Framework of Extensive Listening Web 2.0-Based for 

University Students has the procedures, which to be 

clearly seen also Figure 1 below:  

 
  

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Figure 1. ICE Framework of Extensive Listening Web 2.0-Based for University Students 

 

I 

Comprehensible 

Enjoyable 

1. Recognize the spoken text with easy listening 

atmosphere 

2. Expand your behavioral flexibility-make choices based 

on the needs of the situation and comfort level 

3. Prioritize your passion on the video with local wisdom 

heritages about folklore from East Kalimantan 

4. Listen the video sound by non-native speaker, 

Indonesian accent is acceptable 

5. Having interesting material based on student’s level of 

understanding 

6. Building their interest in listening through web-based 

technological support 

 

ICE 

EXTESIVE 

LISTENING 

FRAMEWO

RK 

1. Listen to the entire message before responding 

2. Apply guidelines of sound reasoning and logic in making 

judgements 

3. Distinguish emotional from logical appeals 

4. Differentiate between the ideas presented and the person 

speaking 

Interesting 

C 

1. Be aware of your internet quota for the connecting to the 

web 

2. The activities of listening will bring the happiness, relaxing, 

and excitement 

3. Apply this Extensive Listening Framework by listening to 

videos containing East Kalimantan folklore inside and 

outside the classroom 

4. Access the web which is equipped with attractive and 

colorful features 

5. You can use the web on your sufficient time without any 

limits 

6. Media: Web 

7. Assessment: self-scoring by using journal/Diary/Log 

E 
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2.3 Web 2.0 and the Development of Extensive 

Listening Frameworks 

Web 2.0 technologies have transformed education by 

enabling collaboration, participation, and interactive 

knowledge sharing. Unlike static platforms, Web 2.0 

tools such as blogs, wikis, and social media allow learners 

to generate content, connect with peers, and engage in 

contextualized knowledge building (Bugawa & Mirzal, 

2018; Crainiceanu, 2014). These technologies enhance 

interaction, promote active learning, and foster trust-

based collaboration in classroom communities (Gikas & 

Grant, 2013). Their availability as free or low-cost 

resources broadens access to authentic communication 

and cooperative learning opportunities, particularly 

beneficial for language education where multimodal 

input is crucial (Seau & Azman, 2021). Beyond simple 

content delivery, Web 2.0 supports contextualized 

learning through tagging and metadata, helping students 

connect ideas across disciplines and reflect critically. 

Integrating Web 2.0 into listening pedagogy creates 

opportunities for authentic, interactive, and learner-

centered practices, although systematic and scalable 

integration across contexts and proficiency levels remains 

limited (Kim et al., 2024; Ye & Kaplan‐Rakowski, 2024; 

Yan, 2025). In Indonesia, design-oriented approaches, 

such as ADDIE-inspired frameworks (Wahono et al., 

2024) and multimedia-based materials (Kim et al., 2024), 

show that technology-enabled resources enhance 

authenticity, interactivity, and learner motivation when 

grounded in instructional design. Research further 

demonstrates that listening needs are heterogeneous, as 

Dewantara (2025) documents diverse requirements 

across audio types and task formats among Chinese 

IELTS learners, reinforcing the importance of flexible, 

multimodal resources.  

A growing body of studies highlights modalities that 

enrich listening, including VR-based immersion, which 

impacts comprehension, enjoyment, and cognitive load 

(Ye & Kaplan‐Rakowski, 2024), and digital storytelling, 

which fosters global digital citizenship through AI-

enabled tasks (Kim et al., 2024). Multimedia-driven 

materials, short videos, and audiovisual sequences 

consistently support listening performance and 

motivation across learner populations (Rusli, 2024; 

Zhang & Nguyen, 2022; Uzun, 2023), while research on 

synchronous versus asynchronous modalities underscores 

the need to align Web 2.0 usage with proficiency levels 

and goals (Cheng, 2023).  

Despite these advances, many studies focus on 

product development rather than cohesive frameworks, 

with metacognitive and collaborative strategies often 

implemented as discrete components (Shamsi & 

Bozorgian, 2024; Shamsitdinova, 2024). Evidence 

suggests that combining instructional design with 

metacognition, collaboration, and multimodal tools could 

yield an integrated framework for extensive listening 

(Kim et al., 2024; Wahono et al., 2024). Such a 

framework would emphasize resource diversity, 

alignment with learner profiles, incorporation of 

reflective strategies, modality-conscious design, and 

learner-centered evaluation while ensuring accessibility, 

authenticity, and scalability across contexts (Dewantara, 

2025; Bahtiar & Zunanik, 2023; Kamaeva et al., 2022). 

This gap calls for an innovative approach that unites 

technological affordances with cultural 

contextualization. Few studies explore lecturers’ 

perceptions of Web 2.0-based extensive listening 

frameworks, despite their crucial role in material 

selection and instructional design. Addressing this need, 

the current study introduces the Interesting, 

Comprehensible, and Enjoyable (ICE) Framework, 

which combines Web 2.0 technologies with culturally 

embedded materials, particularly East Kalimantan 

folklore.  

The framework emphasizes engagement, 

accessibility, and learner motivation, offering a novel 

pedagogical model that aligns technology with culture. 

By focusing on lecturers’ perceptions, the study 

contributes to both theoretical discussions and practical 

applications in English language teaching. The findings 

are expected to provide a sustainable model for 

developing extensive listening instruction that is not 

only innovative and relevant but also adaptable to 

diverse higher education contexts. 

3. Method 

 This study employed a qualitative research design 

supported by quantitative insights to examine lecturers’ 

perceptions of developing Web 2.0-based extensive 

listening materials through the Interesting, 

Comprehensible, and Enjoyable (ICE) Framework. A 

qualitative design was considered most suitable because 

it allows researchers to capture participants’ 

experiences, perspectives, and meanings in depth, while 

quantitative data provided descriptive patterns that 

enriched the interpretation of findings (Creswell & 

Poth, 2018). This combination offered a holistic 

understanding of how the ICE Framework can enhance 

extensive listening pedagogy in higher education. 

3.1 Participants 

The participants of this study were 42 English 

lecturers from nine universities across five provinces in 

Indonesia. They were selected through convenience 

sampling, which was appropriate given the aim of 

collecting practical insights from lecturers actively 

involved in English language teaching.  

The demographic profile of the participants 

revealed diversity in gender, age, and teaching 

experience, ranging from less than five years to more 

than a decade. This variation highlighted heterogeneity 

within the group and contributed insights from different 

career stages. Such diversity enriched perspectives, 

enabling the study to capture a broader understanding of 

the issues and strengthening the validity of the findings. 
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Table 3.1 Demographic information of ESP lecturers 

Teacher Characteristics N (42) 

Gender 

Male 

Female 

Age 

27-30 years 

31-40 years 

Teaching experience 

1- 5 years 

5-10 years 

>10 years 

 

35.7 % (15) 

64.3 % (27) 

 

40.47% (17) 

59.53% (25) 

 

11.90% (5) 

45.23% (19) 

42.85% (18) 

 

3.2 Data Collection 

Data were gathered through two primary methods: 

an online questionnaire and semi-structured interviews. 

The questionnaire was designed to obtain lecturers’ 

perceptions of the ICE Framework in relation to its three 

components, namely interesting, comprehensible, and 

enjoyable. It contained structured items that generated 

quantitative data as well as open-ended questions that 

allowed participants to elaborate on their views. To 

complement the questionnaire, semi-structured 

interviews were conducted with seven lecturers using 

five guiding questions. These explored the usefulness of 

the ICE Framework, its benefits, implementation 

challenges, possible solutions, and recommendations for 

future practice. 

3.3 Instruments 

The questionnaire was the main instrument for 

examining lecturers’ perceptions of Web 2.0-based 

listening materials, focusing on vocabulary clarity, 

integration of authentic content, and learner engagement. 

To complement this, an interview protocol provided 

deeper insights by encouraging participants to share their 

experiences with Web 2.0 tools, evaluate the use of Berau 

folklore videos, and give feedback on the ICE 

Framework. Together, the two instruments offered both 

broad patterns and detailed perspectives. 

Following the questionnaire, semi-structured online 

interviews were conducted with seven lecturers using 

five open-ended prompts: the usefulness of the ICE 

Framework, its benefits, challenges and possible 

solutions, feedback and recommendations, and their 

interest in adopting it. These interviews enriched the 

survey findings by generating more nuanced and 

contextualized responses. 

3.4 Data Analysis 

The analysis was carried out in two stages. First, 

quantitative data from the questionnaire were analyzed 

using descriptive statistics in the form of percentages, 

which provided an overview of lecturers’ general 

perceptions. Second, qualitative data from open-ended 

questionnaire responses and interview transcripts were 

analyzed inductively with the help of NVivo 12 

software. Coding, categorization, and theme generation 

were applied to identify recurring ideas and nuanced 

experiences. Triangulation of quantitative and 

qualitative findings was employed to ensure credibility, 

enabling the results to be interpreted with greater 

confidence. 

3.5 Ethical Considerations 

Ethical principles were observed throughout the 

research process. Informed consent was obtained from 

all participants, and their confidentiality was ensured by 

anonymizing responses. Participation was voluntary, 

and the perspectives of lecturers were presented 

respectfully and accurately to reflect their authentic 

voices.   

4. Results 

4.1 Lecturers’ Perceptions of the Interesting 

Component 

The Interesting component emerged as the most 

prominent strength of the ICE Framework. Survey 

findings indicated strong endorsement across all aspects, 

with authentic content (90 percent) and learner 

motivation (88 percent) receiving the highest levels of 

agreement, followed by visual design (85 percent) and 

audio-visual support (80 percent). To deepen this 

understanding, qualitative data were analyzed, revealing 

how lecturers interpreted these features in their teaching 

contexts. 

4.1.1 Engagement through Authentic Content 

Lecturers emphasized that the integration of Berau 

folklore videos enhanced both engagement and cultural 

relevance. One participant noted, “The folklore videos 

made listening tasks more alive. Students were eager to 

discuss the stories, and I felt the material connected 

them emotionally to the learning” (L1). Authenticity 

was thus framed as more than an added feature; it 

anchored listening practice in meaningful cultural 

contexts that fostered pride and identity. 

4.1.2 Visual and Design Appeal 

The digital interface was consistently described as 

visually attractive and well-structured. As one lecturer 

explained, “The platform design is very attractive. Once 

students open the page, the colors and layout invite them 

to continue exploring, unlike the usual text-heavy 

resources” (L3). Such comments suggest that aesthetics 

serve as a motivational gateway, lowering barriers to 

engagement and encouraging exploration. 

4.1.3 Accessibility through Multimedia Support 

Clear audio and visual cues supported learners 

across varying proficiency levels. A lecturer reflected, 

“The sound clarity and visual support really helped. 
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Even weaker students found it easier to follow, and they 

stayed engaged longer” (L5). These observations 

indicate that the Interesting component was not only 

appealing but also inclusive, ensuring sustained 

engagement across diverse learners. 

4.1.4 Motivation and Autonomy 

Several participants noted that interest translated 

into greater learner independence. One observed, “I 

noticed students became more independent. They 

enjoyed the content and did not wait for my prompts all 

the time. This framework gave them energy to learn” 

(L7). This demonstrates how engaging materials can 

reduce reliance on teacher guidance and encourage self-

directed learning. 

Table 1. Triangulation of Findings on the Interesting Component 

Source of Evidence Key Insights 

Survey Authentic content (90%), Motivation (88%), Visual design (85%), 

Audio-visual support (80%). 

Interviews Authenticity fostered cultural connection (L1); Design aesthetics 

encouraged exploration (L3); Multimedia clarity enhanced inclusivity 

(L5); Interest promoted autonomy (L7). 

Observation of Framework Integration of folklore videos, colorful layout, and high-quality sound 

supported sustained engagement across diverse learners. 

 

The triangulated findings indicate that the Interesting 

component functioned as a pedagogical driver rather than 

a superficial addition. Authentic cultural content provided 

emotional resonance, design aesthetics encouraged 

exploration, and multimedia clarity ensured inclusivity, 

collectively sustaining learner engagement. More 

importantly, this interest extended beyond enjoyment to 

foster learner autonomy, reducing reliance on teacher-

driven motivation. 

In the broader context of English language teaching, 

these findings suggest that interest is not merely aesthetic 

but pedagogical. When cultural authenticity, appealing 

design, and inclusive features are integrated, extensive 

listening becomes a dynamic and meaningful practice. 

The ICE Framework thus demonstrates how digital 

platforms can move listening pedagogy from passive 

reception to active, self-directed engagement, with 

implications for enhancing learner autonomy and 

contextual relevance in ELT. 

4.2 Lecturers’ Perceptions of the 

Comprehensible Component 

The Comprehensible component was consistently 

valued by lecturers as a crucial strength of the ICE 

Framework. Survey findings showed strong 

endorsement, particularly for vocabulary appropriateness 

(87 percent), structured content organization (85 percent), 

and coherence in sequencing (82 percent). These 

indicators suggested that the framework ensured students 

received input that was cognitively manageable, while 

also allowing lecturers to deliver instruction in a coherent 

and efficient manner. 

4.2.1 Vocabulary and Input Appropriateness 

Lecturers consistently emphasized that the 

vocabulary selection matched students’ proficiency 

levels, enabling learners to process listening input 

without excessive cognitive strain. One participant 

explained, “The vocabulary selection feels right. 

Students are challenged, but not overwhelmed, which 

makes listening manageable” (L2). This reflects the 

pedagogical balance between providing comprehensible 

input and maintaining opportunities for language 

growth. By calibrating vocabulary difficulty, the 

framework allowed learners to stretch their listening 

capacity within an accessible zone of understanding, 

ensuring motivation was sustained. 

4.2.2 Structured Content and Cognitive Coherence 

The organization of materials was viewed as 

particularly beneficial in helping students follow lessons 

step by step. As one lecturer noted, “The way the 

materials are sequenced helps students follow the 

lessons step by step without feeling lost” (L4). This 

indicates that comprehensibility was not only about 

linguistic clarity but also about cognitive design. A 

structured sequence reduced extraneous cognitive load 

and created coherence, enabling learners to focus more 

on meaning-making rather than struggling with 

fragmented or poorly ordered materials. 

4.2.3 Support for Pedagogical Efficiency 

Comprehensibility also influenced lecturers’ 

professional practice, particularly in lesson preparation 

and classroom management. A participant reflected, 

“The framework gives me well-prepared reference 

materials. It saves time in lesson planning and makes 

classroom delivery smoother” (L6). This illustrates that 

when materials are comprehensible to learners, they also 

become operationally efficient for teachers. In this 

sense, comprehensibility acts as a dual mechanism: it 

reduces learner confusion while also alleviating lecturer 

workload. 
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4.2.4 Authenticity with Academic Rigor 

Perhaps most critically, lecturers highlighted that 

comprehensibility was achieved without diluting 

academic quality. One remarked, “The material feels 

authentic but still clear enough for students. It does not 

oversimplify, so the academic value is maintained” (L8). 

This signals that comprehensibility was not synonymous 

with simplification. Instead, it involved embedding 

authentic input into a carefully scaffolded structure that 

retained intellectual rigor while making content 

accessible. 

Table 2. Triangulation of Findings on the Comprehensible Component 

Source of Evidence Key Insights 

Survey Vocabulary appropriateness (87%); Structured content (85%); Sequencing 

coherence (82%). 

Interviews Vocabulary created balance between challenge and support (L2); 

Sequencing reduced confusion (L4); Comprehensibility enhanced teacher 

efficiency (L6); Authenticity preserved rigor (L8). 

Observation of Framework Progressive sequencing of tasks, contextual vocabulary integration, and 

authentic audio supported accessibility without diluting rigor. 

 

The triangulated findings demonstrate that the 

Comprehensible component was more than a technical 

feature of clarity; it functioned as a pedagogical bridge 

between accessibility and academic integrity. Vocabulary 

calibration allowed learners to engage within their zone 

of proximal development, while structured sequencing 

minimized unnecessary cognitive load and guided them 

toward deeper comprehension. Importantly, these 

features not only benefited learners but also improved 

lecturers’ professional efficiency by providing ready-to-

use, coherent, and rigorous materials. 

The deeper implication is that comprehensibility, 

when designed effectively, does not compromise 

academic standards. Instead, it ensures that authentic 

listening tasks are accessible without being simplistic, 

allowing students to engage meaningfully with complex 

content. This aligns with principles of communicative 

language teaching, where clarity and scaffolding create 

pathways for learner autonomy and higher-order 

comprehension. For lecturers, comprehensibility 

redefines material design from being solely learner-

centered to being mutually supportive, where teaching 

and learning needs converge. 

In the wider ELT context, the ICE Framework 

illustrates how comprehensibility can be reframed as a 

strategic pedagogical principle. It not only sustains 

learner comprehension but also streamlines instructional 

practice, demonstrating that accessibility and rigor can 

coexist. The broader contribution of these findings is the 

positioning of comprehensibility as a catalyst for 

balancing cultural authenticity, linguistic challenge, and 

pedagogical efficiency in extensive listening instruction. 

4.3 Lecturers’ Perceptions of the Enjoyable 

Component 

The Enjoyable component emerged as a defining 

strength of the ICE Framework, with lecturers 

consistently emphasizing its role in fostering learner 

motivation, reducing anxiety, and cultivating a positive 

environment for extensive listening. Survey results 

indicated strong endorsement across key indicators, with 

89 percent of lecturers agreeing that the framework 

promoted student motivation, 86 percent recognizing its 

contribution to reducing listening-related stress, and 84 

percent noting its ability to encourage learner autonomy 

through reflective tasks. These findings collectively 

indicate that enjoyment was not regarded as a mere 

superficial attribute but rather recognized as a 

fundamental pedagogical element that played a crucial 

role in maintaining student engagement and fostering 

their confidence. 

4.3.1 Promotion of Learner Autonomy 

Lecturers valued how the framework integrated 

reflective tasks, such as journals and listening logs, that 

enabled students to monitor their progress 

independently. One lecturer explained, “Students 

become more aware of their growth when they write 

reflective logs. They can see improvement, which 

motivates them to continue” (L1). This demonstrates 

how enjoyment, when tied to autonomy, functions as an 

internal driver of sustained learning rather than a 

temporary motivator. 

4.3.2 Cultural Relevance and Classroom Atmosphere 

Enjoyment was also attributed to the use of 

culturally embedded resources, particularly authentic 

Berau folklore materials, which created an atmosphere 

of familiarity and pride. A participant noted, “When 

students listen to folklore from their own culture, the 

classroom feels more relaxed and supportive. They see 

listening as something connected to their identity” (L3). 

This suggests that culturally authentic content not only 

enhances engagement but also reduces the anxiety 

typically associated with listening tasks in second 

language learning. 
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4.3.3 Consistency and Confidence in Learning 

Several lecturers emphasized how the enjoyable 

features led to greater consistency in student 

participation. One remarked, “Students are more 

consistent in doing listening tasks because they enjoy the 

process. Over time, this builds their confidence to 

participate actively” (L5). This illustrates how enjoyment 

serves as a foundation for long-term learning behaviors, 

transforming listening from a passive requirement into an 

activity that students willingly embrace. 

4.3.4 Pedagogical Value of Enjoyment 

Finally, lecturers highlighted that enjoyment 

enhanced not only learners’ experiences but also their 

own teaching effectiveness. As one participant stated, 

“The enjoyable design makes teaching easier for us as 

lecturers. Students are more willing to engage, so the 

classroom atmosphere becomes collaborative rather 

than pressured” (L7). This reflects that enjoyment is a 

shared construct, contributing to both student motivation 

and teacher satisfaction. 

Table 3. Triangulation of Findings on the Enjoyable Component 

Source of Evidence Key Insights 

Survey Motivation (89%); Reduced anxiety (86%); Encouraged autonomy (84%). 

Interviews Reflective tasks foster self-awareness and motivation (L1); Cultural content 

creates relaxed and supportive atmosphere (L3); Enjoyment drives consistent 

participation and confidence (L5); Enjoyable design enhances lecturer 

effectiveness (L7). 

Observation of Framework Use of colorful, authentic, and culturally embedded resources; Integration of 

reflective journals and logs; Materials designed to reduce monotony and build 

engagement. 

 

The analysis demonstrates that the Enjoyable 

component was not an ancillary benefit but an essential 

pedagogical principle in the ICE Framework. Reflective 

tasks facilitated autonomy by making learners active 

participants in tracking their progress, thereby linking 

enjoyment to self-regulation and sustained motivation. 

The integration of culturally relevant folklore 

strengthened emotional engagement while 

simultaneously reducing performance anxiety, revealing 

how enjoyment and cultural authenticity intersect to 

create inclusive learning spaces. Furthermore, enjoyment 

encouraged consistency, which in turn nurtured 

confidence, illustrating a cyclical relationship where 

positive affect drove greater participation and 

achievement. 

From a pedagogical standpoint, enjoyment redefined 

the listening experience for both learners and lecturers. 

For learners, it transformed listening from a task often 

associated with stress into an engaging and identity-

affirming process. For lecturers, it improved classroom 

dynamics and facilitated smoother instruction. The 

broader implication for ELT is that enjoyment should be 

repositioned as a core design principle rather than a 

supplementary feature. By embedding enjoyable and 

culturally authentic experiences, the ICE Framework 

demonstrates that motivation, confidence, and learning 

outcomes can be strengthened in ways that traditional, 

test-oriented approaches to listening rarely achieve. 

5. Discussion 

This study investigated lecturers’ perceptions of the 

Interesting, Comprehensible, and Enjoyable components 

of the ICE Framework for developing Web 2.0-based 

extensive listening (EL) materials enriched with local 

cultural content. The findings confirm that the 

framework effectively addressed key challenges in 

listening pedagogy by sustaining learner interest, 

ensuring comprehensibility, and fostering enjoyment, 

which in turn supported autonomy and teaching 

effectiveness. 

Lecturers emphasized the Interesting component as 

a pedagogical innovation that increased motivation and 

engagement, noting that the multimodal design, colorful 

layout, and use of Berau folklore videos made the 

materials both visually appealing and culturally 

meaningful. This extends prior research that often 

viewed Web 2.0 primarily as an interactive space 

(Bugawa & Mirzal, 2018; Crainiceanu, 2014), by 

showing how technology can be integrated into 

structured listening instruction that is culturally 

responsive and identity-affirming. 

The Comprehensible component was valued for 

reducing anxiety and making input more accessible. 

Research affirms that comprehensible input lowers 

cognitive load and supports meaningful processing 

(Rahmaningtyas & Mardhiyyah, 2021), while authentic 

video fosters development when it remains rigorous yet 

accessible (Polat & Erişti, 2022; Schenker & Sippel, 

2023). Studies also highlight the importance of 

vocabulary selection, content organization, and varied 

level-appropriate resources in promoting coherence, 

lexical growth, and strategy use (Hoa et al., 2024; 

Liando et al., 2021; Pan, 2022). The ICE Framework 

aligns with these principles by ensuring clarity, 

structure, and pedagogical coherence, consistent with 

findings that scaffolded multimedia tasks enhance 
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motivation and learning outcomes (Sayimkulova et al., 

2023; Munfaati et al., 2022). 

The Enjoyable component emerged as the most 

original contribution. Lecturers regarded enjoyment not 

as an additional benefit but as a core factor in reducing 

anxiety, increasing confidence, and motivating sustained 

engagement. Reflective tasks such as journals 

encouraged self-regulation and ownership of learning, 

echoing research on the collaborative potential of Web 

2.0 (Gikas & Grant, 2013). Importantly, folklore-based 

materials gave listening activities emotional depth, 

validating learners’ identities and making authentic input 

less intimidating. This integration of affective, cognitive, 

and cultural dimensions underscores the unique 

contribution of the ICE Framework. 

Taken together, the findings enrich the broader 

literature on Web 2.0 in ELT, which has often highlighted 

technical affordances and interactivity (El-sayed, 2022; 

Qiao & Ziying, 2023; Lopriore & Tsantila, 2022). While 

earlier work has explored instructional design models 

(Lopriore & Tsantila, 2022; Awinindia, 2023), few 

studies have investigated lecturers’ views on embedding 

Web 2.0 within culturally authentic and affectively 

engaging frameworks (Al-khresheh, 2020; Khumaeroh & 

Sulistyaningrum, 2023). Evidence consistently shows 

that authentic media-rich input and socio-affective 

strategies enhance comprehensibility, motivation, and 

persistence (Ivanovska, 2021; Hamidah & Hadi, 2021). 

The ICE Framework contributes to this literature by 

combining interest, comprehensibility, and enjoyment 

into a coherent model that supports sustainable listening 

development and high-quality instruction (Saraswati, 

2024). 

The study’s novelty lies in offering a pedagogical 

framework grounded in lecturers’ perceptions and 

enriched with local folklore as a central feature. This 

cultural integration demonstrates how technology-

enhanced pedagogy can support the decolonization of 

ELT by embedding indigenous narratives within 

language education. 

The implications are significant. Theoretically, the 

study highlights that affective and cultural dimensions 

must be integral to ELT design. Pedagogically, it 

provides lecturers with a replicable model for engaging, 

clear, and enjoyable listening instruction. Practically, it 

shows how Web 2.0 can be localized to reflect cultural 

contexts, turning technology into a meaningful 

instructional medium. For policymakers, the findings 

underscore the importance of positioning culture as a 

resource in technology-driven curricula. 

The study acknowledges limitations, particularly the 

exclusion of learners’ voices and its focus on a specific 

institutional context. Future research should include 

learners’ perspectives, investigate cross-cultural 

adaptability, and test the framework’s relevance across 

diverse contexts. Further exploration could also integrate 

the ICE Framework with mobile-assisted learning, 

artificial intelligence, and adaptive feedback systems, as 

well as broaden cultural content to music, oral traditions, 

and digital storytelling. Such directions would refine the 

framework while advancing the integration of Web 2.0 

and local culture in extensive listening pedagogy. 

6. Conclusion 

 This study concluded that the ICE Framework, 

designed for developing Web 2.0-based extensive 

listening materials enriched with local cultural content, 

was positively perceived by lecturers for its ability to 

make listening instruction more interesting, 

comprehensible, and enjoyable. The findings 

highlighted that the integration of authentic Berau 

folklore videos enhanced cultural relevance while 

simultaneously fostering learner motivation, reducing 

anxiety, and sustaining engagement. The 

comprehensible structure of the materials ensured clarity 

without diminishing academic rigor, while the enjoyable 

tasks, including reflective journals and interactive 

activities, promoted learner autonomy and confidence.  

The novelty of this study lies in situating Web 2.0 not 

merely as a technological tool but as part of a culturally 

responsive pedagogical framework that brings together 

affective, cognitive, and cultural dimensions of listening 

pedagogy. Its implications extend to theory, by 

affirming the importance of integrating cultural content 

in CALL and ELT frameworks; to pedagogy, by offering 

lecturers replicable models of engaging listening 

instruction; and to practice, by demonstrating how Web 

2.0 can be localized to support both language learning 

and cultural appreciation. Despite its contributions, the 

study was limited to lecturers’ perspectives, and future 

research should incorporate learners’ voices to better 

capture how interest, comprehensibility, and enjoyment 

interact in shaping motivation and outcomes. Further 

investigations might also explore cross-cultural 

applications of the ICE Framework, its integration with 

mobile-assisted learning or AI-driven personalization, 

and the expansion of cultural materials beyond folklore 

to music, oral traditions, and digital storytelling. These 

avenues would strengthen its adaptability while 

contributing to the evolving dialogue on culturally 

embedded, technology-enhanced listening pedagogy. 
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