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ABSTRACT 

University students are susceptible to the constantly shifting online milieu 

during the pandemic. Linguistic isolation can present more difficulties as 

students lack authentic social communication in classes online. This study 

examined the hopes and goals of university students in their English learning 

course during emergency remote learning. Third Year Pre-Service teachers of a 

state university in the Philippines served as participants in this study. Through 

content analysis of 28 student-responses of the English Modules, the research 

findings demonstrate the significance of hopes and goals of the university 

students in learning English during the pandemic. Amidst the digital 

experiments, students portray hopes and goals of developing their pedagogical 

skills in English and broadening their linguistic skills despite linguistic 

isolation. Students' goals in the course are to improve their language skills, 

develop in-depth knowledge in English, achieve better grades, and become 

effective potential teachers.   As they aim to achieve those goals amid 

metaphorical downpours, university students reflect on the purpose of the 

course to equip them for lifelong learning that may develop ethical value, 

morality, and sense of vocation in their chosen profession. Despite having to 

confront the difficulties of learning online, their hopes and aspirations spark a 

burning desire to engage in intellectual and linguistic battles in learning English 

during pandemic and post-pandemic. Academic implications include for 

teachers to integrate authentic assessments for experiential language learning 

and for students to sketch a visual career plan outlining how students may 

achieve their goals as future educators. 
 

 
 

1.  Introduction 

On March 11, 2020, the World Health 

Organization Director-General proclaimed SARS-

CoV-19, a novel coronavirus that causes COVID-19 

infection, a pandemic, compelling the worldwide 

community to respond immediately (WHO, 2020). As 

a result, a pedagogical paradigm occurred, allowing 

for the online delivery of teaching and learning 

activities via Emergency Remote Teaching (ERT) 

methods (Hodges et al., 2020). Emergency Remote 

Teaching (ERT) is a temporary, short-term 

workaround for converting traditional courses to 

online learning platforms in the interest of 

conformance. It is not intended to be a long-term 

answer to developing higher education's online 

learning platforms (Nae, 2020). As a result, COVID-

19 presented numerous opportunities and challenges 

for educational institutions to strengthen their 

technical knowledge systems.  

Additionally, the expansion of COVID-19 has 

compelled millions of students to switch to online 

communication. The government and policymakers 

have closed schools until further notice. As a result, 

students must adjust to a new normalcy. Although 

technological advancements have enabled many 

previously unthinkable feats, the transition to 

emergency learning has not been as seamless as 

students and teachers wish. Confronting the 

shortcomings of digital learning may be depressing 

and upsetting for teachers and students alike. As a 

result, the transition to ERT sparked worries among 

some students about equality and impediments. An 

individual's access to educational opportunities should 

have no bearing on situations outside their control 

(Salami and Bassett, 2014). 

Similarly, Onyema et al. (2020) examined the 

impact of COVID-19 on education in several 

countries. They stated that many students use 

technology to complete their education during 

COVID-19. Compared to face-to-face instruction, this 

revolutionary shift to online learning amid pandemics 

continues to receive negative reviews as a poor or 

ineffective technique for accomplishing quality 

learning. 

https://doi.org/10.31849/reila.v3i2.6910
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About (2020) also discovered that e-learning 

affects both internal and external aspects affecting 

English language instructors, including "motivation, 

behaviors, responsibilities, and autonomy" (p. 26). 

Further, Before the pandemic, according to Forson 

and Vuopala's (2019) research, students’ favored 

online teaching and learning over face-to-face training. 

Thus, the flexibility of the online option over the other 

has a positive effect on this choice.  

However, as the pandemic arrived in 2020, 

enormous stress and difficulties are documented in 

recent research (Son et al., 2020; Toquero, 2020) 

concerning student experience in classes done 

virtually. Nonetheless, Kauffman (2015) mentioned 

that online classes provide convenience and flexibility 

that traditional face-to-face classes cannot, which is 

critical for learners during this time as they are 

juggling work, school, and family responsibilities. 

Almost all courses now include an online component, 

frequently utilising web-based technology to facilitate 

the distribution of course materials such as syllabi and 

assignments (e.g., Bozkurt et al., 2020; Allen & 

Seaman, 2011). Researchers discovered that students 

who have more hope are more likely to have a 

successful job, stronger friendships, and increased 

creativity (Zakrzewski, 2012). Hence, students 

continue to discover silver linings in the challenges 

associated with remote learning. Moreover, students 

strive to persevere and demonstrate constructive 

behavior, reactions, and attitude to overcome the daily 

hurdles of remote learning, viewing education as a 

worldwide common good. 

Indeed, the COVID-19 pandemic has accelerated 

and significantly altered the nature of schools and 

education (Vial, 2019). Additionally, the global 

pandemic of COVID-19 compelled higher education 

institutions throughout the United States to implement 

Emergency Remote Teaching (ERT), which required 

students and faculty to immediately adapt to a new 

form of teaching and learning (Gelles et al. 2020). 

Even if the pandemic instilled fear, students now 

require a sense of success regardless of the conditions. 

Thus, notwithstanding the disadvantages encountered 

by university students and the difficulties encountered 

during the move to a more current learning system, 

learning should continue.  

Locally, Toquero (2021) asserted that the 

Philippines is unprepared to implement online 

schooling. Since many schools in the Philippines 

operated in a traditional classroom format before 

COVID-19, the government is currently striving to 

provide education through alternate delivery methods 

during this crisis. However, the time has come for the 

country's educational system to tackle its most 

difficult challenge to date: emergency remote 

education. 

Taking a closer examination in the local context, 

the researchers examined how university students 

cope in a remote learning environment. This research 

study sought to examine university students' 

aspirations for English learning during Academic 

Year 2020-2021. The research study aimed to analyse 

the hopes and goals of the pre-service teachers in 

learning English during the digital experiments. For 

this reason, qualitative research was undertaken 

through a content analysis using the students' GED 

113 Module Introduction in English.  

Section 2 provides insight into the research 

methods in the research study, including the study 

participants—the research instrument employed, how 

researchers analyzed the data, and the data gathering 

procedure with its ethical considerations. Section 3 

discusses the hopes of students in learning English 

and the goals of students in learning English. Section 

4 discusses the study's findings and their importance 

in filling in the existing literature gap. Finally, Section 

5 offers the conclusion of the paper with 

recommendations for future research. The paper is 

categorised hereafter. 

2. Method 

     During the digital experiments, the researchers 

used a qualitative research approach to elicit 

information about the pre-service students' aims for 

learning the pedagogy of the English Language. The 

research endeavored to ascertain the students' 

intentions for English learning during modular 

education in emergency remote sessions through 

content analysis. Content analysis is a type of research 

approach used to elicit patterns from recorded speech. 

The researchers conducted content analysis by 

collecting data systematically from a collection of 

texts, which may be written, oral, or visual (Luo, 

2019). Additionally, researchers employed content 

analysis to ascertain the presence, meanings, and 

linkages of particular words, topics, or concepts. 

2.1 Participants 

    The participants in this study were pre-service 

teachers from Mindanao State University (MSU) in 

General Santos City. The participants comprised 28 

pre-service students who were third-year pre-service 

teachers from the College of Education. 

      The participants came from one section, and the 

students' data selection was reliant on the voluntary 

submission of the Module Introduction. Ethical 

considerations were considered in the research 

methods and stages of this research study. The 

respondents voluntarily participated in this research 

endeavor, ensuring the respondents' identity be kept 

private, and only answers were used in this study.  

     The research took place at Mindanao State 

University in General Santos City, Philippines, 

located in the tuna capital of the Philippines. It is one 

of the best performing institutions in the country. The 

University is divided into seven colleges: the College 

of Agriculture, the College of Business and 

Accountancy, the College of Education, the College 
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of Engineering, the College of Fisheries, the College 

of Natural Sciences and Mathematics, and the College 

of Social Sciences and Humanities. 

2.2 Research Instruments 

    The researchers employed content analysis to 

interpret the pre-service teachers' opinions/views on 

goals in learning English during the digital 

experiments. The researchers utilized the GED 113 

module under the course titled: "Teaching English in 

the Elementary Grades." Structured questions were 

utilized about the goals of the students in learning 

English during a pandemic. 

2.3 Data Gathering Procedure 

Ethical considerations are prioritized in the 

research stages of this endeavor. The respondents 

voluntarily participated in this research, ensuring the 

respondents' sensitive information with utmost 

confidentiality as only answers were used in this study. 

Additionally, no other details about the respondents' 

identity were revealed to avoid trampling on their 

privacy. The researchers utilised the GED 113 module 

and employed content data analysis. Due to the 

pandemic, third-year pre-service teachers volunteered 

to hand in their accomplished GED 113 module via 

the Telegram application.   

In every learning endeavor, the outcomes are the 

most anticipated part. In the module, pre-service 

teachers were expected to investigate theories related 

to teaching English as a second language by analysing 

linguistics, psycholinguistics, and pedagogical 

approaches. Pre-service teachers should be able to 

distinguish beginning and intermediate students' 

language learning requirements and capabilities. 

Furthermore, GED 113 focused on preparing pre-

service teachers to learn the children's grammar 

structure and fluency pedagogy and principles. The 

course is delivered using the English Language 

through listening, reading, writing, and speaking. The 

pre-service teachers can also investigate second 

language acquisition theories, pedagogical 

considerations, and language teaching methodologies 

associated with teaching English as a second language 

to improve the learners' communication skills. These 

theories are thoughts founded on principles and 

evidence in excelling at language learning. Moreover, 

through the module, students retain more information, 

mainly when applied to real-world tasks or problems. 

It allows the student to explore and be creative in 

learning.   

The overall goal of the course is to help students 

build their future learners’ language proficiency, gain 

an in-depth understanding of pedagogical principles in 

English, and improve their performance in English 

Language communication. Despite linguistic isolation, 

students portray hopes and goals to expand their 

English pedagogical skills and strengthen their 

linguistic skills. The difficulties that arise due to the 

current learning model and their hopes and dreams 

spark a burning desire to engage in intense 

discussions in the English language amid the event of 

a pandemic and post-pandemic. 

2.4 Data Analysis 

The researchers used student responses which 

were analyzed through document reviews to elucidate 

the notions behind the themes. Document analysis is a 

subset of qualitative research in which the researcher 

examines documents to give them a voice and 

meaning concerning a specific evaluative issue 

(Bowen, 2009).   

Moreover, Module Content themes consisted of 

repeatable words that assisted the researchers to 

interpret the questions and ensuring that the comments 

are examined systematically according to content 

analysis principles. Thus, Bowen (2009) defines 

document analysis as a process of viewing documents 

to gather empirical data and increase comprehension.  

 Additionally, due to the numerous ways document 

analysis can aid and enrich research, critical points 

were painstakingly recorded. The researchers showed 

their findings with meticulous analysis. The 

researchers then documented the themes, codes, and 

classifications that emerged from the data. In Figure 

2.1 shows three sample works that detail the hopes 

and goals of some pre-service teachers who 

voluntarily participated in this research endeavor.  
 

 

Figure 2.1. Pre-service Teachers’ Hopes and Goals in 

Learning English during the pandemic 
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3. Findings 

    The continuing public health crisis may lead to an 

increased career displacement and broadened success 

gaps among university students. Moreover, with the 

introduction of COVID-19, the education standard 

places an unsustainable environment that confronts 

the educational systems at risk. Nonetheless, the 

students' hopes in learning English during the 

pandemic (Table 3.1) show that they are eager to learn 

in the new delivery of instruction. 

     Apply knowledge and skills. Out of 28 students, 

the results show that 27 students hope to apply the 

knowledge and skills they can acquire from the 

English course. Students are hopeful of acquiring 

learning despite the challenges that they face in online 

environments. Student 12, for example, hopes that the 

"course can be a big opportunity to improve" to 

improve her "communicative language skills and 

literacy in the English Language."  

Become an effective teacher. It can be observed 

from the result that the pre-service teachers under the 

English subject are adamant about becoming effective 

future educators. (Student 1: I am hoping that I will 

become an effective teacher after taking this course 

subject, especially in teaching English to the learners 

as their second language). The students want to gain 

adequate strategies and techniques in teaching their 

students in the future. Despite the limitations to actual 

learning experiences, the students believe that the 

English course can give an immense opportunity for 

learning during the pandemic.

Table 3.1. Content Analysis of Hopes of Students in learning English during the pandemic 

 Category Descriptive Codes Specific Examples Frequency % 

 

 

 

 

 

 

 

 

 

 
Hopes of 

students in 

learning 

English 

during 

COVID-

19  

Apply 

knowledge 

and skills 

Communicative 

language and 

literacy 

Develop my English language skills  

Accumulate appropriate knowledge of the subject.  

Acquire adequate strategy and technique in teaching.  
27 96% 

Become an 

Effective 

Teacher 

Effective 

pedagogy 

I hope that this course can build me to become a 
successful English teacher someday.  
I hope that I can learn new and some fresh ideas to 
teach effectively to my students someday if I will 
become an educator.  
I hope that we can use the topics, approaches and 
methods in teaching when we are in the field.  

18 64% 

Experience 

engaging 

activities 

Fun learning 

experience 

I hope that activities (e.g. online debate, literary 
writing, etc.) will help us develop our linguistic 
abilities.  
I hope that this will be a meaningful and fun-filled 
semester despite the situation  
I hope that I will read and encounter more literary 
pieces that I can use in teaching my future 
students. 

13 46% 

Successful 

lesson delivery 

Convenient & 

easy lessons 

I hope that learning this course would be easy for 

me.  
I hope that this course may not be too hard for 
online learners 

8 29% 

Understanding 

teachers 

Considerate 

teachers 

I do hope that our instructor can be flexible and 

considerate to her students 
I hope that the teacher may be more considerate, 
especially in giving complex tasks and setting 
deadlines.  

9 32% 

Personal 

growth 

Confidence & 

positivity 

I hope that I will harness my love for the English 

language and literature after this course.   

Accumulate appropriate self-esteem whenever I know 

the subject. to share any ideas in regards  

6 21% 

 

Experience engaging activities. At the same time, 

it is a continuous challenge for the teachers to engage 

the students in the classes online. The students 

themselves are hopeful that they can experience 

enjoyable and meaningful activities in learning 

English during the pandemic. Student 16 mentioned 

that she wants to experience a “series of fun and data-

friendly activities.” The student echoed such 

sentiment since she, including some concerns of the 

students, has limited load allowance for internet 

surfing. 

Consequently, the teachers need to provide 

language activities that can engage the students in 

their classes while not neglecting the concerns of the 

students who do not have regular internet connections. 

Successful Lesson Delivery. The students 

emphasised the essential information they can obtain 

from the course and hoped for convenience and 
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comfort in their learning experiences in the online 

classes. Student 16 argued that their teachers should 

not give "too much school works." Such sentiment 

stems from the subject overload and the bombardment 

of modules per subject every week or two for the 

entire semester. 

Understanding Teachers. Some students hope for 

considerate and empathetic teachers to understand 

their situation. (Student 23: May the teacher be 

understanding in dealing with learners who have 

problems connecting to virtual classes.). 

Personal Growth. Students are optimistic about 

the course, and a few emphasised their hopes to gain 

wisdom and values in learning English. Student 7 said 

that she hopes that the English course can motivate 

her to become an effective student. 

English and are looking forward to a free 

pandemic future (Table 3.2). The students under this 

study experienced unique circumstances since they 

dealt with hiatus in their learning during the onset of 

the pandemic. However, they have goals that keep 

them going in their classes online.

     
Table 3.2. Content Analysis of Goals of Students in learning English for post-pandemic 

 Category Descriptive Codes Specific Examples Frequency % 

 

 

 

 

 

 

 

 

 

 
Goals of 

students in 

learning 

English 

during the 

pandemic 

Expand 

English 

Language 

Competence 

Knowledge and 

skills 

To develop more understanding about teaching 

English in elementary grades.  

My goal is to expand my vocabulary about the 

English language   

24 86% 

Effective 

Pedagogical 

Mastery 

Strategies and 

methods 

My goal is to learn effective strategies in teaching 
English.  
My goal is to develop a new and unique teaching 
strategy and approach in teaching the English 
language.  

6 21% 

Gain In-

depth 

knowledge 

Gain more 

knowledge 

My goal is to finish this course with a lot of 
knowledge acquired that can really help me in 
teaching someday  
My ultimate goal is to learn something new. 
Something that has never been taught before.  

17 61% 

Effective 

Future 

Teachers 

Efficient 

educator 

To be an effective English teacher after taking 

this subject  

My goal is to become an efficient and effective 

language teacher after the course.  

10 36% 

Achieve 

Better 

Grades 

High remarks 

My goal is I pass this subject and get a good grade  
Stay motivated and achieve my goal, which is to 
have high grades in this course.  

15 54% 

Reflect  

one’s 

becoming 

Instil values 

To develop moral imagination, ethical values, and a 

sense of vocation 

My goal is to cultivate values that I can apply in my 

entire life as a lifelong learning process.  

11 39% 

 

Expand English Language Competence. The 

students shared their goals of acquiring pedagogical 

knowledge and skills. (Student 7: To gain much 

information on this subject to be aware, especially of 

what happened right now in our society). They look 

forward to a future that can maximise the opportunity 

for their future learners to create a better world. 

    Effective Pedagogical Mastery. Only 6 out of 

the 28 students have made the goal of attaining 

English teaching mastery their entire focus. (Student 

9: My goal is to learn effective strategies in teaching 

English). Students want to become better at strategies 

and approaches that will aid them in delivering quality 

learning in the teaching environment. This mastery 

will assist each student in developing their algorithm 

for learning English and devising a personal strategy 

for mastering the target language's knowledge. 

Gain In-depth Knowledge. Learning English is 

exciting for the students since they want to experience 

authentic learning activities and gain a deeper 

knowledge of the English pedagogy. The students aim 

to develop higher-order thinking skills to teach in a 

meaningful way for their future learners. 

Effective Future Teacher. A significant number 

of students have aspired to become effective teachers 

by imparting knowledge to future English learners. 

(Student 10: To be an effective English teacher after 

taking this subject). They want to become effective 

teachers, so after taking this course subject and 

learning pedagogical knowledge and skills, they are 

adamant that they can be fully equipped as English 

teachers. The skills needed for effective teaching 

involve more than just expertise in the academic field. 

This will bring ways to teach effectively and 

understand a new way of looking at the world. 

Achieve Better Grades. Half of the participants 

wish to improve their grades because they have 

completed all required activities for the course 

material. (Student 25: Stay motivated and achieve my 

goal, which is to have high grades in this course). 
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Regardless of how students' learning style changes, 

achieving a higher grade is always a goal. Students 

strive to improve their performance in the English 

academic field because it is significant for acquiring 

recognition. 

Reflect One’s Becoming. 11 students out of 28 

are motivated to develop moral values as they learn 

English principles and processes. (Student 18: To 

develop moral imagination, ethical values, and a sense 

of vocation). Fewer students have significant reasons 

to believe in their ability to develop moral character 

through learning English. They reflect on their lives, 

behaviors, and beliefs. This is increasingly believed to 

be critical in teaching students academic concepts and 

assisting them in taking appropriate actions for a 

better world. 

4. Discussion 

This research analyzed the university students’ 

goals in their English learning during the pandemic 

relative to emergency remote learning. Students’ 

hopes and ambitions spark the heart-burning fire of 

learning to undertake this scholarly effort in silent 

battles. 

One of the English requirements for these 

university students is to develop their English 

communication abilities. Walqui et al. (2018) said 

unequivocally that oral language development is vital 

for all English learner educational programs. It 

promotes the possibility of collaborative learning 

activities and positive speaking. As university 

students desire to become competent teachers in their 

field, they wish to improve their future learners’ 

English language proficiency by learning more about 

teaching strategies in Teaching English to Elementary 

Graders. Students comprehend how learning English 

may help them create a better world in their future 

activities. Thus, university students must employ 

various learning and cognitive strategies to practice 

their English language skills (Bifuh-Ambe, 2011). 

Universities can increase the amount of studying 

time to provide English Learners with language and 

academic enrichment opportunities. However, the lack 

of motivating participation in remote virtual orders 

(Aboagye et al., 2020) and social interactions with 

peers and teachers in an online world prevents 

university students from reaching their aspirations. As 

a result, during the COVID-19 pandemic, peer 

approaches seem promising to the capability of the 

students to learn English. According to a 

comprehensive meta-analysis conducted by Huang et 

al. (2018), peer-support interventions demonstrated 

the most significant impact for preventing depression 

and generalised anxiety disorder amongst college 

students compared with other group approaches. 

Based on the study's findings, students expect 

considerate and empathetic teachers to understand 

their situation when dealing with problems in virtual 

classes. Due to subject overload and the bombardment 

of modules per subject every week or two in an entire 

semester, university students find it challenging to 

handle the classes, which adds to their already 

existing household difficulties. As a result, the 

university students clamour the teacher's 

understanding for better and improved English 

language acquisition. According to Samson and 

Collins (2012), teachers who are aware of and 

appreciate these distinctions can better respond in 

ways that foster a reciprocal learning environment.  

Furthermore, as pre-service teachers, they plan to 

gain an in-depth knowledge of English teaching 

methods and techniques to do an excellent job 

teaching English to young students in the future. This 

is why they need to see the link between education 

theory and practice; hence, students will be able to 

witness how teachers employ practices to adapt to the 

different needs of K-12 students (Sevimli-Celik, 

2020). The content knowledge of pre-service teachers 

affects how they interpret the content goals they 

expect to achieve in their course learning (Kang & 

Kline, 2020). The focus should be on professional 

development since they need to do better and raise 

their academic performance standards. 

To meet the challenging demands, pre-service 

teachers must be capable and willing to continually 

upgrade their content knowledge, skills, and practices 

(Ayeni, 2011). On the other hand, the students’ 

encountered distance learning difficulties since many 

of them cannot manage their time effectively during 

their classes online. Students find it challenging to 

balance their time from studying and doing extra work 

in their homes. Thus, according to Sari and Megayanti 

(2021), students depended merely on their discipline 

in controlling their learning time at home to continue 

their distance learning. Theoretically, the variable of 

time management has direct influence on students 

learning outcomes.  A strong emphasis on effective 

and efficient time management has also been 

identified as a critical component of success 

(Nasrullah & Khan, 2015). To conduct distance 

education, students relied totally on their discipline in 

regulating their academic time at home, where they 

practiced controlling their educational time 

independently in their personal space (Sari, & 

Megayanti, 2021). When this aspect of time 

management is neglected during emergency remote 

learning, negative consequences for learning 

outcomes are unavoidable, most notably for university 

students' ability to learn English for future pursuits. 

Additionally, Farbman (2015) proposes that English 

learners should use this effort to concentrate on 

linguistic enrichment and to acquire lacking academic 

materials. 

Additionally, students needed to be better 

informed to deal with the pandemic's effects and 

polymers with courses and skills across the board to 

meet their English language learning objectives. 
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Lemberger and Clemens (2012) highlight that a 

program aimed at assisting students with their 

histories can substantially impact students' progress in 

learning English, as they feel included, healthy, and 

supported. Thus, maintaining interaction between 

students can foster an enthusiasm for learning and 

progress, which is necessary for efficient and fruitful 

online English study. In any case, it would be 

preferable to give secure, temporary, effective, and 

continued access to quality education during a crisis 

than to reconfigure a sophisticated education 

environment to accommodate urgent and high-priority 

English learners. The English subject demands 

participatory teaching approaches that motivate and 

empower learners to make positive behavioural 

changes and contribute to sustainable development. 

As a result, education for sustainable development 

encourages the development of abilities such as 

critical thinking, scenario planning, and collaborative 

decision-making (Kioupi & Voulvoulis, 2019).  

One of the study's findings shows that university 

students desire a dynamic and engaging activity that 

would enhance their learning experience while also 

navigating their attention during a pandemic. Students 

must be involved and accountable for their 

educational achievement, allowing students to 

participate actively and be accountable for their 

educational success (Ciobanu, 2018). The support for 

their development may allow them to gain some 

wisdom despite their shortcomings. Coping styles are 

observed in response to substantial trauma or hardship, 

and these are necessary for the process of discovery. 

Self-related benefits include developing an attitude of 

gratitude, experiencing unanticipated personal growth, 

and gaining new clarity about the future (August & 

Daapkewicz, 2021). Hence, learning English 

necessitates participatory teaching and learning 

methods that motivate and empower learners to 

support sustainable development. 

Despite their dedication to the English course 

during a pandemic, students’ performance in learning 

English have been significantly hampered by a lack of 

opportunity. Likewise, despite many instructors' 

valiant efforts to ensure their students’ access to 

education during school closures, existing weaknesses 

in the school structure have been highlighted, such as 

a widespread shortage of financial resources. While 

faculty members transitioned to ERT as quickly as 

possible, students encountered comparable difficulties. 

Certain students lack access to resources such as 

computers, webcams, and a secure Internet connection 

(Neuwirth et al., 2020). In addition, despite the shared 

joy of implementing online language instruction on 

short notice as a response to the pandemic, this 

transition in teaching delivery configuration has 

presented a number of challenges to language 

educators and administrators in both English as a 

Second Language (ESL) and English as a Foreign 

Language (EFL) contexts (Chung & Choi, 2021) that 

may affect students’ learning performance. Hence, 

sustainability in education highlights the necessity of 

innovative and sustainable educational techniques. It 

also encourages teaching, learning, and assessment 

strategies that enable students to build the skills and 

confidence necessary to be successful lifelong 

learners (Blewitt, 2004). 

Thus, Adedoyin & Soykan (2020) indicated that 

one of the issues students experience during this 

pandemic is accessibility. In other words, students 

who do not possess the means necessary to access 

broadband are the most underprivileged, as this is the 

primary reason for their lack of English language 

learning. Lack of access to fast, affordable, and 

dependable connection speeds hampers online 

learning, particularly for rural and vulnerable people 

in Pakistan (Wains & Mahmood, 2008). Students who 

access the web via their cellphones cannot participate 

in online classes since a big chunk of online content is 

unavailable to them. Students' social marginalisation, 

as a result of limited internet quality and utilisation, 

and a shortage of cutting-edge technology, had an 

adverse effect on organisational response and 

students' capability to partake in digital learning 

(Zhong, 2020). 

Nonetheless, despite their academic difficulties, 

university students can excel in English when teachers 

consider their students' social hopes and educational 

goals. Hope enables students to keep going (Britzman, 

2021). As a result, students must take ownership of 

their learning, as this is one of the trademarks of more 

substantial knowledge. 

5. Conclusion 

In conclusion, the research findings indicate a 

significant notion on university students' attitudes 

about English learning during the epidemic. The 

findings about university students' aspirations 

demonstrate how learning English can prepare them to 

be effective teachers in their future undertakings and 

supplement their personal development as practical 

students. Their hopes also partake in the ongoing 

delivery of Emergency Remote Learning. An 

empathetic teacher can assist them in using their 

obtained knowledge and abilities to improve their 

communicative language skills and literacy in the 

English language. University students’ aim to widen 

their English Language competencies, gain in-depth 

knowledge about it, and learn various and innovative 

learning strategies that they can apply in their future 

teaching. Students also aspire to improve their grades 

to become an effective future educator. Likewise, 

university students' English learning enables them to 

reflect on their personal development to build ethical 

value, morality, and the sense of mission that they 

have chosen to pursue.  

This study has its limitations, particularly in 

qualitative writing, since interviews may have 

provided better results to support the study. 
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Quantitative data may also yield better results when 

complemented with the interviews. Nevertheless, the 

result offers educational value. Teachers should 

employ authentic assessments to their learners during 

synchronous classes, primarily focusing on speaking 

and writing tasks to help the students develop their 

English communication skills. Additionally, the 

students should experience various English techniques 

and strategies that they can use in their future 

classroom instruction. Finally, to ensure adequate 

English language learning, teachers should encourage 

the university students to sketch a visual career plan 

outlining how they may achieve their goals as future 

educators despite the abrupt shift in course learning 

during the pandemic. 
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