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ABSTRACT

Digital platforms are increasingly transforming how vocational students practise
English speaking beyond conventional classroom interaction. However, limited
empirical attention has been given to how social media-based learning and
learning management systems jointly support English for Specific Purposes
(ESP) speaking practice in technical education, particularly among Mechanical
Engineering students. Addressing this gap, this study examined students’
perceptions of TikTok and Edlink as complementary platforms for ESP
speaking practice and investigated whether satisfaction with speaking progress
predicted their intention to continue using digital speaking platforms. A
descriptive quantitative design, supported by students’ reflective responses, was
employed with 60 Mechanical Engineering students at Banjarmasin State
Polytechnic. Data were collected through a 34-item Likert-scale questionnaire
and analysed using descriptive percentage analysis, simple linear regression,
and ANOVA. The findings showed that students’ overall perceptions were
predominantly neutral, with only one item, motivation to complete speaking
tasks through TikTok compared with traditional classroom activities, reaching a
high category. TikTok was perceived as useful for increasing motivation,
confidence, and willingness to practise speaking, while Edlink was valued for
its structured learning pathway, task organization, feedback, and academic
alignment. Regression analysis revealed that satisfaction with ESP speaking
progress significantly predicted continuance intention, explaining 58.4% of the
variance in students’ intention to keep using digital platforms. This study offers
an original contribution by positioning TikTok and Edlink not as competing
tools but as complementary components of a blended ESP learning ecosystem,
with implications for designing more engaging, structured, and sustainable
speaking instruction in vocational higher education.

control, technical vocabulary, procedural
organization, audience awareness, and disciplinary

loses value when its  aecyracy (Khalil & Semono-Eke, 2020; Musikhin,

designer cannot explain how it works, why it matters,
or how it should be operated. In sworkplaces,
Mechanical Engineering graduates must describe
components, explain procedures, communicate safety
requirements, present projects, and negotiate
solutions. English speaking competence is therefore
essential for employability, mobility, international
collaboration and knowledge exchange (Paltridge &
Starfield, 2013; Riemer, 2002). English for Specific
Purposes (ESP) addresses this demand by connecting
language learning with disciplinary terminology and
occupational practices. Engineering students need
fluency, intelligible pronunciation, grammatical

2016), while also valuing relevant content, effective

materials, feedback and links with future
responsibilities (Inal & Karabulut, 2024).
Despite its importance, speaking remains

demanding because students must formulate ideas,
retrieve specialized vocabulary, organize information,
monitor  accuracy, and manage anxiety
simultaneously. Conventional instruction often
provides limited individual speaking time, especially
in large classes (Goh & Burns, 2012), while
engagement varies according to task preference,
emotion, perceived competence, and confidence

204


https://doi.org/10.31849/824b6296
mailto:rahmapitria@poliban.ac.id

(Phung, 2017). Digital technology can extend
practice by allowing learners to rehearse, record,
review, revise, submit, and reflect on oral
performances, while broadening access, participation,
multimodal communication, and language production
(Barrot, 2022; Godwin-Jones, 2018; Li et al., 2022).
Engineering students respond positively when digital
tools support relevant ESP tasks (Ningsih et al.,
2024), and video production can strengthen planning
and self-monitoring (Tath et al., 2022). However,
learning depends on alignment, feedback, support,
and visible progress (Bond et al., 2020; Galvis &
Carvajal, 2022).

TikTok has attracted pedagogical interest
because its short-video format combines speech,
captions, images, editing, demonstrations, and
audience interaction. Students can plan technical
responses, consult vocabulary, record repeatedly, and
submit preferred performances, potentially reducing
live-performance  pressure  while  supporting
autonomy and motivation. Studies report benefits for
oral participation and motivation when learners
produce purposeful content (Albahlal, 2019; Gao et
al., 2023; Zaitun et al., 2021). Its audiovisual and
interactive features can support communicative tasks
(Tan et al, 2022), student-generated learning,
creativity, and audience awareness (Conde-Caballero
et al., 2024; Escamilla-Fajardo et al., 2021),
particularly with clear pedagogical direction
(Alazemi et al., 2023). Nevertheless, distraction,
privacy concerns, unequal participation, limited
academic control, and visual-performance pressures
may weaken instructional value (Denojean-Mairet et
al., 2024; Manca, 2020; Perez et al., 2023), while
most research still concerns general EFL or non-

language contexts rather than technical ESP speaking.

Open social media therefore requires formal
instructional ~ structure. Learning management
systems can centralize materials, sequence tasks,
clarify instructions, manage submissions, establish
criteria, and deliver feedback (Turnbull et al., 2021).
These functions are essential in ESP speaking, where
students need vocabulary preparation, model
performances, transparent rubrics, feedback, and
revision. Edlink may provide this academic
architecture, while TikTok supplies a more informal
performance space. E-learning research links system
quality, information quality, usefulness, support, and
organization with satisfaction and continued use (Al-
Fraihat et al., 2020; Alzahrani & Seth, 2021), while
engagement and learning flow influence LMS
continuance (Goh & Yang, 2021). Yet poor
integration, delayed feedback, excessive demands,
and weak alignment reduce effectiveness (Rasheed et
al., 2020), and existing studies emphasize separate

platform use or usability more than whether
satisfaction with perceived progress sustains future
practice (Dou et al., 2025; Perez et al., 2023).

Addressing these gaps, this study positions
TikTok and Edlink as complementary components of
a blended ESP speaking ecosystem. TikTok is
conceptualized as an affective and performative
space for rehearsing, recording, revising, and
communicating discipline-specific content, whereas
Edlink serves as an instructional and evaluative space
for resources, task sequencing, submissions, rubrics,
feedback, and participation records. The novelty lies
in examining how their distinct affordances may
balance engagement and academic control. The study
also relocates TikTok research into Mechanical
Engineering ESP, where learners describe machine
parts, demonstrate tools, explain procedures, and
deliver technical presentations. It further connects
satisfaction with perceived speaking progress to
continuance intention because sustained use depends
not merely on initial enjoyment, but on confirmed
usefulness for meaningful learning (Dou et al., 2025;
Galvez-Ruiz et al., 2025).

The study is theoretically, pedagogically,
curricularly, and institutionally significant. It
connects platform affordances, learner perceptions,
satisfaction, and continuance intention within
discipline-specific language learning. It may help
ESP lecturers combine creative video performances
with structured instructions, vocabulary preparation,
transparent assessment, feedback and reflection. It
also reminds vocational institutions that digital
transformation requires coherent teaching design and
learner support. Accordingly, the study aims to
examine students’ perceptions of TikTok and Edlink
as complementary ESP speaking platforms and
determine the extent to which satisfaction with
perceived speaking progress predicts continuance
intention. These aims concern perceptions, perceived
progress, and behavioural intention because the
design includes neither experimental groups nor pre-
test and post-test measures capable of establishing
causal improvement.

The study is guided by two interconnected
research questions. The first examines how
Mechanical Engineering students perceive TikTok
and Edlink as complementary platforms for ESP
speaking practice, including mativation, confidence,
creativity, speaking opportunities, ease of use,
technical relevance, engagement, structure, feedback,
assessment, and perceived progress. The second
investigates the extent to which satisfaction with
perceived ESP speaking progress predicts students’
intention to continue using digital platforms.
Together, these questions connect platform
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experiences with sustainable digital speaking practice
while ensuring that conclusions remain consistent
with questionnaire and regression evidence. They
also distinguish perceived pedagogical value from
objectively measured gains in speaking proficiency.

Overall, meaningful digital ESP instruction requires
opportunities to perform and structures that make
performance academically purposeful. TikTok may
offer a creative, flexible, and lower-pressure space
for repeated speaking, but it requires technical
content, assessment criteria, privacy guidance, and
lecturer mediation. Edlink may provide continuity,
feedback, documentation, and alignment, although

structure alone may not generate sustained
motivation and confidence. Their purposeful
integration may  therefore offer a more

comprehensive environment than either platform
independently. The study contributes evidence for
ESP lecturers, curriculum developers, and vocational
institutions designing sustainable blended speaking
instruction. More broadly, it frames digital
innovation as an instructional ecology in which
platform affordances, disciplinary relevance, learner
satisfaction, feedback, and continued engagement
function coherently, while establishing a basis for
future research on technical speaking performance.

2. Method

2.1 Research Design

The present study adopted a descriptive
quantitative  approach using a  Likert-scale
questionnaire as the main instrument for data
collection and analysis. This approach enabled the
researcher to convert students’ subjective perceptions
into numerical data that could be systematically
described and statistically examined (Ningsih et al.,
2024). The quantitative component was used to
identify the level of students’ perceptions toward
TikTok and Edlink in ESP speaking practice, while
students’ reflective responses were used to provide
supporting contextual information regarding their
learning experience. The design was selected because
it allowed the study to capture students’ responses to
platform-based speaking practice in a structured and
measurable way.

The study did not use an experimental or quasi-
experimental design. Therefore, it did not compare
pre-test and post-test speaking performance scores.
Instead, the study focused on students’ perceptions,
satisfaction with speaking progress, and intention to
continue using digital speaking platforms. This
clarification prevents overclaiming and keeps the
findings aligned with the collected data.

2.2 Research Site and Participants

The study was conducted at Banjarmasin State
Polytechnic, involving students from the Mechanical
Engineering Department. The participants were
selected because they were enrolled in English for
Specific Purposes courses that required them to
practise technical communication in English. A total
of 60 students participated in the study. They came
from three classes, consisting of Class A at 26.7%,
Class B at 38.3%, and Class C at 35%. These
participants represented a relevant group for the study
because Mechanical Engineering students are
expected to develop speaking competence for
explaining machine components, describing technical
procedures, and presenting engineering-related ideas
in English.

The participant profile was used to provide a
descriptive overview of the sample and to
contextualize the findings. Since the study focused on
one department in one vocational higher education
institution, the results should be interpreted within the
context of Mechanical Engineering ESP learning and
should not be generalized broadly without further
comparative research.

2.3 Research Instrument

The main instrument used in this study was a 34-
item questionnaire developed in the form of Likert-
scale statements. The questionnaire was designed to
measure students’ perceptions of TikTok and Edlink
in relation to ESP speaking practice. The items
covered several dimensions, including motivation,
confidence, ease of wuse, speaking practice
opportunities, task engagement, feedback, learning
structure, perceived progress, satisfaction, and
continuance intention. These dimensions were aligned
with the purpose of the study, namely to examine
students’ perceptions of the two platforms and the
relationship between satisfaction with speaking
progress and intention to continue using digital
platforms.

The questionnaire used a five-point Likert scale.
A Likert scale is commonly used to measure the
attitudes, opinions, and perceptions of individuals or
groups toward specific social or educational
phenomena. In this study, the measured variables
were translated into indicators, and the indicators
were then developed into questionnaire items
requiring students to express their level of agreement.
The response options were arranged as follows:
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Table 2.1 Response Category

Response Category Score
Strongly Agree 5
Agree 4
Neutral 3
Disagree 2
Strongly Disagree 1

In addition to the questionnaire, students’
reflective responses were used to support the
interpretation of the quantitative findings. These
responses helped clarify how students experienced
TikTok and Edlink during ESP speaking practice,
especially in relation to motivation, confidence,
learning structure, and perceived progress.

2.5 Data Collection Procedure

Data collection was conducted after students had
experienced ESP speaking activities involving
TikTok and Edlink. TikTok was used as a platform
for short speaking performances, such as oral
explanations, technical descriptions, and video-based
speaking practice. Edlink was used to support the
formal learning process, including task instructions,
learning material distribution, submission
management, feedback, and documentation of
learning activities. Furthermore, after completing the

platform-based speaking activities, students were
asked to complete the Likert-scale questionnaire. The
questionnaire was distributed to all 60 participants to
obtain their perceptions of the use of TikTok and
Edlink in ESP speaking practice. Students were also
invited to provide reflective responses regarding their
learning experience. The data collection procedure
was intended to ensure that students’ responses were
based on their actual experience of using the
platforms in the ESP speaking course.

2.6 Data Analysis

The data were analysed using descriptive
percentage analysis and simple linear regression.
Descriptive percentage analysis was used to
determine the level of students’ perceptions for each
guestionnaire item and aspect. In this analysis, the
total score for each item was compared with the ideal
score to obtain a percentage score. The percentage
score was then interpreted using predetermined
criteria. Because the highest possible score for each
item was 5 and the lowest possible score was 1, the
maximum and minimum percentages were calculated
as follows:

Maximum percentage =5 /5 x 100% = 100%
Minimum percentage = 1/5 x 100% = 20%
Range = 100% — 20% = 80%

Interval length =80% /5 = 16%

Based on this calculation, the interpretation
criteria were established as follows:

Table 2.1 Percentage interval

No. Percentage Interval Description
1 84% to 100% Very high
2 68% to less than 84% High
3 52% to less than 68% Neutral
4 36% to less than 52% Low
5 20% to less than 36% Very low

These criteria were used to interpret each
questionnaire item and the overall perception pattern.
The total score for each item was divided by the ideal
score and then multiplied by 100 to obtain the
percentage value. The ideal score was obtained by

multiplying the number of respondents by the highest
Likert score. Through this procedure, the study
identified whether students’ perceptions of each item
were categorized as very high, high, neutral, low, or
very low.
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To examine the predictive relationship between
satisfaction and continuance intention, a simple linear
regression analysis was conducted. Linear regression
is a statistical method used to examine the relationship
between a dependent variable and one or more
independent variables, allowing researchers to assess
the strength of association and predict values based on
the observed data (Schneider et al., 2010; Schober et
al., 2018). In this study, students’ satisfaction with
their ESP speaking progress was treated as the
independent variable, while their intention to continue
using digital platforms for speaking practice after the
course was treated as the dependent variable.

The regression analysis was performed using
Microsoft Excel, with the level of statistical
significance set at p < 0.05. The analysis generated
several statistical outputs, including Multiple R, R?,
adjusted R?, standard error, ANOVA significance
value, regression coefficient, t-statistic, p-value, and
confidence interval. These outputs were used to
determine the extent to which satisfaction with ESP
speaking progress predicted students’ continuance
intention. The interpretation of the regression model
followed the principle that R? indicates the proportion
of variance in the dependent variable explained by the
independent variable, while the significance value
indicates whether the predictive relationship is
statistically meaningful (Hair et al., 2019).

2.7 Ethical Considerations

The data collection process was conducted with
attention to academic ethics. Students were informed
that their responses would be used for research
purposes and that their participation would not affect
their course grades. They were also informed that the
data would be presented in aggregate form to protect
individual identity. No personal names were reported
in the analysis, and the manuscript-maintained
anonymity in accordance with academic publication
standards. These procedures were applied to ensure
voluntary  participation,  confidentiality,  and
responsible reporting of student data.

3. Result

This section presents the findings of the study in
relation to the research questions. The analysis
focuses on students’ perceptions of TikTok and Edlink
for ESP speaking development and the extent to
which satisfaction with speaking progress predicts
students’ intention to continue using digital platforms.
The results are presented objectively through
descriptive and inferential evidence, followed by
analytical interpretation of the emerging patterns.

3.1 Students’ Perceptions of TikTok and
Edlink in ESP Speaking Development

The descriptive findings indicate that students’
overall perceptions of TikTok and Edlink were
generally moderate. From the 34 questionnaire items,

only one item reached the high category, while the
remaining 33 items were categorized as neutral. This
response pattern shows that students did not reject the
use of digital platforms for ESP speaking practice;
however, they also did not express consistently strong
agreement across all aspects of the learning
experience. The only item categorized as high was
related to students’ motivation to complete speaking
tasks through TikTok compared with traditional
classroom activities. This finding is important because
it identifies motivation as the most visible strength of
the digital platform integration. TikTok appeared to
make speaking tasks more engaging and less
intimidating for students. Its short-video format,
familiar interface, and creative mode of expression
may have encouraged students to participate more
willingly in speaking activities.

However, the predominance of neutral responses
across the other items suggests that students’
acceptance of digital platforms remained cautious and
selective. The students seemed to appreciate the
motivational value of TikTok, but they were less
decisive about whether the platforms substantially
improved all dimensions of ESP speaking competence.
This means that digital platforms were perceived as
useful learning supports, but not as complete
substitutes for structured classroom instruction.

In the context of ESP speaking, this result is
particularly meaningful. Students are not only
expected to speak English fluently but also to
communicate technical content accurately. Therefore,
positive attitudes toward a platform do not
automatically indicate that students perceive it as
sufficient ~ for  developing  technical oral
communication. The neutral pattern may reflect
students’ awareness that motivation, confidence,
vocabulary accuracy, pronunciation, task clarity, and
feedback quality are different dimensions of learning.
A platform may support one dimension strongly while
producing a more moderate effect on others.

The findings further indicate that TikTok and
Edlink served different but complementary functions.
TikTok was more strongly associated with mativation,
confidence, and willingness to perform speaking tasks.
It provided a less formal environment where students
could prepare, record, revise, and present oral
performances with reduced psychological pressure.
This is especially relevant for vocational students who
may feel anxious when asked to explain technical
content orally in English. Edlink, on the other hand,
appeared to function as the academic control system
within the learning process. While TikTok supported
engagement and oral performance, Edlink provided
structure  through task organization, material
distribution, submission procedures, and feedback
management. This distinction suggests that Edlink’s
strength lies not in creating emotional engagement but
in maintaining instructional order and learning
accountability.
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The contrast between TikTok and Edlink reveals
one of the central findings of the study: digital ESP
speaking development requires both engagement and
structure. TikTok can stimulate students’ willingness
to speak, but it needs pedagogical direction to prevent
distraction and superficial performance. Edlink can

organize the learning process, but it may need to be
supported by more engaging activities to prevent
learning from becoming routine and mechanical.
Therefore, the most meaningful result is not that one
platform is better than the other, but that each

platform contributes a different pedagogical value.

Table 3.1 Descriptive Pattern of Students’ Perceptions

Response Percentage Number of  Result Interpretation

Category Interval Items

Very High 84-100% 0 No item showed extremely strong agreement
High 68-84% 1 One item indicated strong positive perception
Neutral 52-68% 33 Most items indicated moderate perception
Low 36-52% 0 No item indicated weak perception

Very Low 20-36% 0 No item indicated very weak perception
Total 34 Overall perception was predominantly neutral

The table 3.1 shows that students’ responses were
concentrated in the neutral category. This pattern
indicates that the implementation of TikTok and
Edlink was accepted moderately, with TikTok
showing a stronger motivational effect than other
measured dimensions.

To clarify the functional contribution of each
platform, the following analytical matrix summarizes
the main roles of TikTok and Edlink in ESP speaking

development.

Table 3.2 Functional Contribution of TikTok and Edlink to ESP Speaking Development

Dimension of ESP  TikTok Contribution

Speaking Learning

Edlink Contribution

Analytical Interpretation

Motivation Encouraged students to Supported task reminders TikTok stimulated
complete speaking tasks and learning continuity engagement; Edlink sustained
the process
Confidence Reduced pressure through Provided feedback and task  Confidence was supported

informal video performance

documentation

when performance and
feedback were connected

Oral performance Enabled short speaking practice

and repeated recording

Organized submission and
evaluation

Speaking practice became
more manageable when both
platforms were combined

Technical explanation  Allowed students to explain

machine-related content visually

Provided materials,
instructions, and
vocabulary support

Technical speaking required
both visual demonstration and
structured guidance

Risk of distraction from non-
academic content

Learning control

Stronger academic
monitoring and assessment

TikTok required control;
Edlink supplied that control

Limited formal assessment
function

Assessment

Supported scoring,
feedback, and
documentation

Edlink strengthened the
academic validity of platform-
based speaking tasks
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The matrix in the table 3.2 shows that TikTok and
Edlink contributed to different layers of ESP speaking
development. TikTok supported the affective and
performative aspects of speaking, while Edlink
supported the instructional and evaluative aspects.
The integration of both platforms therefore created a
more balanced learning environment than either
platform could provide independently.

A deeper interpretation of the findings shows that
the students’ neutral responses should not be viewed
as a weakness of the study. Instead, they reveal the
complexity of digital platform integration in ESP
learning. Students may enjoy TikTok and recognize
its motivational value, but they may still question
whether it fully supports accuracy, technical
vocabulary mastery, pronunciation improvement, or
professional communication. Similarly, students may
value Edlink as an academic platform, but they may
not experience it as highly engaging. This explains
why the overall response pattern remained neutral
even though specific platform functions were
perceived positively.

In short, the first research question is answered
by showing that students perceived TikTok and
Edlink as moderately useful for ESP speaking
development. TikTok was most effective in increasing
motivation and confidence, while Edlink was most
useful for structuring and monitoring the learning
process. The integration of the two platforms created a
complementary model in which engagement and
academic control worked together to support ESP
speaking practice.

3.2 The Effect of Satisfaction on Students’
Continuance Intention to Use Digital
Platforms

The second research question examined whether
students’ satisfaction with their ESP speaking
progress predicted their intention to continue using
digital platforms for speaking practice. The regression
analysis produced a strong and statistically significant
result.

The regression summary shows that the value of
Multiple R was 0.764, indicating a strong relationship
between satisfaction and continuance intention. The R
Square value was 0.584, meaning that satisfaction
explained 58.4% of the variance in students’ intention
to continue using digital platforms. The Adjusted R
Square value was 0.576, which is very close to the R
Square value. This small difference indicates that the
model remained stable after adjustment and that the
predictive relationship was not substantially weakened
by model correction.

The standard error of the estimate was 0.628,
indicating that the model’s prediction error remained
within an acceptable range for behavioral research and
demonstrated a reasonable level of predictive
accuracy. Overall, the regression results indicate that
students’ satisfaction with their progress in speaking
skills serves as a strong and meaningful predictor of
their willingness and intention to continue using
digital platforms to support their ongoing language
learning.

Table 3.3 Regression Summary for Satisfaction and Continuance Intention

Statistical Indicator ~ Value Interpretation

Multiple R 0.764  Strong relationship between satisfaction and continuance intention
R Square 0.584  Satisfaction explained 58.4% of continuance intention

Adjusted R Square 0.576  The model remained stable after adjustment

Standard Error 0.628  Prediction error was moderate and acceptable

Observations 60 The analysis was based on 60 respondents

The ANOVA result further confirms the strength
of the model. The regression model produced an F
value of 81.26 with a significance value of 1.25462E-
12. Since the significance value is far below 0.001,

the model is statistically significant. This means that
satisfaction with ESP speaking progress had a
meaningful predictive effect on students’ intention to
continue using digital platforms.
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Table 3.4 ANOVA Result of the Regression Model

Source df SS MS F Significance
Regression 1 32.01 32.01 81.26 1.25462E-12
Residual 58 22.84 0.39

Total 59 54.85

The regression result in table 3.4 provides a key
empirical insight: students’ intention to continue using
digital platforms was not merely shaped by the
attractiveness of the technology. Instead, continuance
intention was strongly associated with whether
students felt satisfied with their speaking progress.
This means that digital platform use becomes
sustainable when students perceive that it contributes
to visible learning improvement.

This finding is important because it shifts the
focus from platform adoption to learning experience.
Students may initially use TikTok because it is
familiar and engaging, and they may use Edlink
because it is required by the course. However, their
intention to continue using these platforms depends on
whether they experience meaningful progress in
speaking. Satisfaction therefore functions as a bridge
between platform use and long-term engagement.

The result also suggests that satisfaction is not a
superficial emotional response. In this context,
satisfaction likely reflects students’ judgment of
whether digital speaking activities helped them
become more confident, more fluent, more willing to
speak, or more capable of explaining technical content
in English. When students feel that platform-based
activities produce improvement, they are more likely

to continue using them beyond the immediate course
requirement.

From a pedagogical perspective, the regression
finding implies that lecturers should not only
introduce digital platforms but also design learning
experiences that allow students to notice their own
progress. This can be achieved through staged
speaking tasks, visible performance criteria, revision
opportunities, personalized feedback, and reflection
activities. If students can compare their earlier and
later speaking performances, they may develop
stronger satisfaction with their progress, which in turn
increases their intention to continue practicing.

The result also strengthens the interpretation of
the descriptive findings. Although most questionnaire
items were neutral, the regression analysis shows that
satisfaction remains a powerful determinant of future
platform use. This means that even when students’
general perceptions are moderate, their continuance
intention can still be strengthened if they experience
clear progress. Therefore, the success of TikTok and
Edlink integration depends less on novelty and more
on whether the platforms are used to produce
measurable and personally meaningful speaking
development.

Table 3.5 the Relationship Between Platform Use, Satisfaction, and Continuance Intention

Learning Process Immediate Function Student Experience Long-Term
Outcome

TikTok-based speaking ~ Motivation, confidence, Students feel more willing Increased

tasks oral performance to speak engagement

Edlink-based learning
management

Structure, feedback,
assessment

Students understand tasks
and progress

Increased learning
control

Combined platform use ~ Balanced engagement and

structure

Students perceive speaking
improvement

Higher satisfaction

Positive evaluation of
learning outcome

Satisfaction with
progress

Students believe the
platforms are useful

Stronger continuance
intention

This table 3.5 illustrates the main empirical
interpretation of the findings. TikTok and Edlink
contribute differently to the learning process, but their
combined use can strengthen students’ satisfaction

when the activities are well designed. Satisfaction
then becomes the strongest factor influencing
students’ intention to continue using digital platforms
for ESP speaking practice.
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3.3 Integrated Summary of Results

The findings show that students’ perceptions of
TikTok and Edlink were predominantly neutral,
indicating moderate acceptance of digital platforms in
ESP speaking instruction. However, one item reached
the high category, showing that TikTok had a
particularly strong effect on students’ motivation to
complete speaking tasks. This finding highlights
motivation as the clearest positive outcome of TikTok
use.

The analysis also shows that TikTok and Edlink
contributed different strengths. TikTok supported
motivation,  confidence, and informal  oral
performance, while Edlink supported organization,
feedback, assessment, and learning continuity. The
two platforms  therefore worked best as
complementary tools rather than as independent or
competing systems.

The regression result provides the strongest
statistical evidence in the study. Satisfaction with ESP
speaking progress explained 58.4% of students’
continuance intention. This means that students were
more likely to continue using digital platforms when
they felt that the platforms helped them improve their
speaking ability. The model was statistically
significant, confirming satisfaction as a central
predictor of continued platform use.

Overall, the results indicate that the integration of
TikTok and Edlink can support ESP speaking
development when each platform is assigned a clear
pedagogical role. TikTok should be used to increase
engagement and speaking confidence, while Edlink
should be used to provide structure, feedback, and
assessment. The key to sustainable digital platform
use is not merely technological familiarity, but
students’ satisfaction with visible and meaningful
speaking progress.

4. Discussion

This study yielded three main findings on
integrating TikTok and Edlink into Mechanical
Engineering ESP speaking practice. First, 33 of the 34
questionnaire items were neutral, while only
motivation to complete TikTok-based speaking tasks
rather than conventional classroom activities reached
the high category. This pattern indicates cautious

acceptance rather than rejection or strong
endorsement.  Second, the platforms served
complementary  functions:  TikTok  supported

motivation, confidence, creativity, repeated recording,
and willingness to perform, whereas Edlink supported
materials, task organisation, submissions, feedback,
assessment, and curricular alignment.  Third,
satisfaction with perceived speaking progress strongly
predicted continuance intention (R = .764, R? = .584,
adjusted R? = 576, F(1, 58) = 81.26, p < .001),
accounting for 58.4% of the variance in intended
future use.

Because the study included no control group,
standardised assessment, or pre-test and post-test
comparison, these findings do not demonstrate
objectively measured speaking improvement. They
show students’ evaluations and the association
between satisfaction with perceived progress and
future-use intention. The results therefore represent
perceived pedagogical value and behavioural intention,
not causal gains in fluency, pronunciation,
grammatical accuracy, technical vocabulary, or
discourse organisation.

41 TikTok as a Motivational
Performance-Oriented Speaking Space

and

The strongest descriptive finding was students’
motivation to complete TikTok-based speaking tasks.
Technology-supported  language  activities can
increase motivation through flexible participation,
familiar formats, multimodal resources, and less
intimidating production (Ahmadi, 2018; Klimova &
Pikhart, 2020; S. Wang & Vasquez, 2012; Zou et al.,
2018). Social media can also extend participation and
informal language use, although its value depends on
pedagogical design rather than novelty (Barrot, 2022;
Li et al., 2022; Perez et al., 2023). TikTok may have
made technical speaking manageable by allowing
students to plan, rerecord, edit, and select their

preferred performance. Its brevity, audiovisual
integration, and  familiarity can  encourage
participation and creative expression (Conde-

Caballero et al., 2024; Denojean-Mairet et al., 2024;
Tan et al., 2022).

Self-Determination Theory helps explain this
motivational response because engagement increases
when activities support autonomy, competence, and
relatedness (de la Fuente et al., 2022; Urhahne &
Wijnia, 2023). TikTok may foster autonomy through
presentation choices, competence through rehearsal
and refinement, and relatedness through audience-
oriented performance. Purposeful TikTok tasks have
been associated with stronger motivation and oral
participation (Gao et al., 2023; Galvez-Ruiz et al.,
2025), while structured social-media activities can
strengthen willingness to communicate, engagement,
and emotional involvement (Alazemi et al., 2023).
These affordances benefit Mechanical Engineering
students, who must coordinate disciplinary knowledge,
specialised vocabulary, pronunciation, organisation,
and confidence. Repeated recording may reduce
pressure by enabling them to monitor, reorganise,
consult terminology, and correct weaknesses before
submission.

This controlled production process may explain
TikTok’s perceived contribution to confidence and
willingness to speak. Digital environments can reduce
classroom speaking anxiety and extend practice
opportunities (Ningsih et al., 2025; Riemer, 2002),
while student-generated videos have shown potential
for oral participation, motivation, and perceived
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speaking development when learners create rather
than passively consume content (Erydani et al., 2025;
Gao et al., 2023). Nevertheless, these outcomes
remain perceived affordances because the present
study did not measure behavioural changes or
speaking performance directly.

The predominance of neutral responses also
qualifies TikTok’s motivational value. Neutrality may
reflect ambivalence, limited experience, uncertainty,
reluctance to choose an extreme response, or
recognition of both advantages and disadvantages
(Chyung et al., 2017; Nowlis et al., 2002; Sullivan &
Artino, 2013). Students may have enjoyed the tasks
while remaining uncertain about gains in grammar,
terminology, pronunciation, professional register, or
spontaneous interaction.  Since  engagement,
satisfaction, and achievement are distinct outcomes
(Bond et al., 2020), neutrality indicates measured
uncertainty rather than failure or unequivocal
approval.

TikTok should consequently be treated as a
supported performance space, not a complete
instructional solution. Its open environment may
encourage distraction, fragmented attention, imitation
without understanding, privacy concerns, and
excessive emphasis on visual appeal. Social-media
learning depends on task alignment, theoretical
grounding, lecturer mediation, and assessment rather
than platform popularity alone (Barrot, 2022; Manca,
2020; Perez et al., 2023). Tasks involving components,
tools, operating sequences, safety procedures, or
projects require focused prompts, language
preparation, time limits, ethical guidance, rubrics,
feedback, and reflection. Without these structures,
attractive content may not systematically develop
professional communication.

4.2 Edlink as a Structured Space for
Scaffolding, Feedback, and Assessment

In contrast to TikTok’s affective and
performative role, Edlink provided the formal
structure  surrounding  speaking activities by
organising  materials, clarifying  requirements,
documenting submissions, delivering feedback, and
connecting tasks with course objectives. This function
reflects scaffolding, through which learners receive
structured support before performing independently
(Vygotsky, 1978). Students may need models,
vocabulary, pronunciation resources, outlines, and
prompts before progressing from naming components
to explaining procedures, reporting malfunctions, and
presenting technical information.

Learning management systems are most effective
when they make outcomes, activities, resources,
expectations, and feedback coherent rather than
merely storing files (Mella-Norambuena et al., 2025).
Information  quality, usefulness, self-efficacy,
engagement, and organisation can also influence

satisfaction and continued LMS use (Alzahrani &
Seth, 2021; Goh & Yang, 2021). Edlink’s principal
value was the infrastructure clarifying each TikTok
task’s purpose, assessed features, deadline, and use of
feedback for later performances.

Edlink also strengthened assessment and
accountability by documenting submissions, revisions,
responses to instructions, and achievement of intended
outcomes (Martell & Calderon, 2005). Evidence may
include videos, scores, comments, peer responses,
reflections, and successive performances. In
vocational ESP, such documentation helps distinguish
technical and linguistic accuracy, pronunciation,
fluency, organisation, visual support, and audience
awareness.

The platform may further support formative
feedback that identifies current performance, clarifies
the expected standard, and specifies actions for
improvement (I. Lee, 2008; Shute, 2008). Lecturers
can address technical pronunciation, procedural
grammar, sequencing, professional vocabulary, and
visual clarity before revision. System quality, support,
usefulness, and satisfaction are central to meaningful
e-learning (Al-Fraihat et al., 2020), but this study
measured perceptions of feedback support rather than
its frequency, content, uptake, or effect. Further
performance evidence is needed to establish whether
Edlink-facilitated feedback improved subsequent
speaking.

Edlink’s role also reflects constructive alignment,
in which outcomes, activities, and assessments
address the same competencies (Biggs, 1996).
Technical videos should not be assessed only for
grammar, and vocabulary instruction should connect
directly with required performances. Edlink can align
technical-speaking outcomes with materials, TikTok
tasks, rubrics, feedback, and reflection, thereby
supporting progressive rather than disconnected
learning (Newmann et al., 2001). Effective blended
learning similarly requires alignment among
pedagogy, technology, support, assessment, and
institutional organisation (Galvis & Carvajal, 2022;
Martin et al., 2020; Rasheed et al., 2020; Turnbull et
al., 2021).

4.3 Complementary Platform Functions,
Research Gaps, and Novelty

The study’s central pedagogical interpretation is
that digital ESP speaking requires both engagement
and structure. TikTok can increase willingness to
speak, whereas Edlink clarifies the purpose,
requirements, assessment, and improvement of each
performance. Conversely, Edlink can organise
learning but may not provide the creativity, familiarity,
or emotional accessibility needed to encourage
hesitant speakers. They are complementary layers of
blended instruction; TikTok supports oral production,
while Edlink maintains continuity and accountability.
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This interpretation accords with blended-learning
research showing that integration depends on
deliberately distributing complementary functions
across environments (Cavanaugh & Jacquemin, 2015;
Galvis & Carvajal, 2022; Rasheed et al., 2020). It also
supports local evidence that digital platforms and
videos can extend language practice and flexible
engagement (Nasrullah et al., 2021; Ningsih, 2020;
Saputra et al., 2021). However, students did not value
all functions equally. TikTok’s motivational appeal
coexisted with uncertainty about wider instructional
effectiveness, while Edlink’s organisational value
coexisted with limited emotional appeal. These
different forms of value must therefore be coordinated
through purposeful design.

The study addresses four related gaps. Social-
media language research has largely focused on
general EFL rather than discipline-specific ESP
communication (Barrot, 2022). TikTok studies
commonly  examine  motivation,  engagement,
acceptance, or single-platform use, with fewer
connecting short-video performance to an LMS-based
sequence (Conde-Caballero et al., 2024; Gao et al.,
2023; Galvez-Ruiz et al., 2025). LMS research has
also emphasised adoption, usability, and continuance
without sufficiently examining how formal systems
complement public social media for technical
speaking (Goh & Yang, 2021; Mella-Norambuena et
al., 2025). More broadly, engagement and structure
are rarely examined as interdependent.

Accordingly, the study’s novelty lies in its dual-
platform, discipline-specific, and post-adoption
orientation. It positions TikTok as a creative
performance space and Edlink as the structure for
preparation, submission, assessment, feedback, and
reflection,  while  linking  perceived-progress
satisfaction ~ to  continuance intention.  This
contribution remains conceptual and perception-based
because the design cannot establish that integrated use
is more effective than TikTok-only, Edlink-only, or
conventional instruction.

4.4 Satisfaction as a Predictor of Continuance
Intention

The regression produced the strongest inferential
evidence. Satisfaction with perceived speaking
progress was strongly related to continuance intention
(R = .764) and explained 58.4% of its variance (R?
= .584; adjusted R2 = .576). The significant model,
F(1, 58) = 81.26, p < .001, predicted intention more
effectively than an intercept-only model. Satisfaction
was therefore an important predictor within this
sample, although the analysis does not establish
causation or exclude other influences (Hair et al.,
2019; Schober et al., 2018).

This result aligns with the Expectation-
Confirmation Model and extensions of the
Technology Acceptance Model, which propose that

continued use follows confirmation of expectations,
perceived usefulness, and satisfaction (Bhattacherjee,
2001; Roca et al., 2006). Technology Continuance
Theory similarly distinguishes post-adoption use from
initial acceptance (Liao et al., 2009). Students may
initially use TikTok because it is familiar and Edlink
because it is required, but continued use appears to
depend on whether they perceive meaningful speaking
progress. Earlier research likewise links usefulness,
satisfaction, quality, and confirmation to sustained use
(Lee, 2010; Lin et al., 2005; Ramirez-Correa et al.,
2015;).

Recent studies also identify satisfaction,
confirmation, usefulness, engagement, system quality,
and self-efficacy as predictors of continued use of
LMSs, MOOCs, and language technologies
(Alzahrani & Seth, 2021; Dou et al., 2025; Goh &
Yang, 2021; Rekha et al., 2023). Thus, moderate
overall perceptions can coexist with strong
continuance intention when learners recognise
specific progress. The descriptive analysis covered
many platform functions, whereas the regression
examined the narrower relationship between progress
satisfaction and intended future use.

Pedagogically, satisfaction should reflect
competence development rather than enjoyment alone.
Relevant tasks, visible improvement, repeated
recordings, clear criteria, feedback, and comparisons
between early and later work can help students
recognise learning progress.

The regression nevertheless relies on self-
reported predictor and outcome variables collected
from the same participants, possibly at the same time.
Common-method variance, response style, reverse
directionality, and omitted variables may have inflated
the association. The standard error of .628 requires
fuller scale and distribution information, while
unusual confidence intervals should be checked for
coding errors, influential cases, instability, or unmet
assumptions. Diagnostics should examine residual
normality, linearity, homoscedasticity, influential
cases, and scale construction (Field, 2013; Laake &
Fagerland, 2015; Roustaei, 2024; Schneider et al.,
2010). The finding should therefore be reported as a
strong predictive association, not proof that
satisfaction causes continuance intention.

4.5 Implications,
Future Research

Study Boundaries, and

The dual-platform experience is best explained
through complementary theories. Self-Determination
Theory accounts for TikTok’s support of autonomy,
competence, and relatedness (de la Fuente et al., 2022;
Urhahne & Wijnia, 2023), while scaffolding and
constructive alignment explain Edlink’s guidance,
feedback, progression, and assessment (Biggs, 1996;
Vygotsky, 1978). The Expectation-Confirmation
Model and Technology Acceptance Model explain
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how usefulness and satisfaction influence continued
use (Bhattacherjee, 2001; Roca et al., 2006).
Sustainable digital ESP learning therefore depends on
motivational affordances, instructional structure,
perceived competence, and satisfaction.

Pedagogically, TikTok should support short
technical performances, while Edlink provides
instructions, vocabulary, models, rubrics, submission
procedures, feedback, and reflection. Preparation in
Edlink, performance through TikTok, and subsequent
feedback, revision, and reflection can preserve
engagement and standards. Tasks should assess
measurable outcomes such as pronunciation, technical
vocabulary, discourse organisation, comprehensibility,
and professional presentation. Technology becomes
educationally meaningful when pedagogy, learner
support, organisation, feedback, and assessment
operate coherently (Al-Fraihat et al., 2020; Galvis &
Carvajal, 2022; Martin et al., 2020).

Institutionally, platform access alone does not

constitute  digital  transformation.  Vocational
institutions need policies for privacy, consent,
visibility, intellectual property, accessibility, and
alternative submission, alongside lecturer

development in video design, speaking assessment,
feedback, and distraction management. Effective
blended learning requires access, lecturer competence,
institutional support, transparent expectations, and
ethical implementation (Rasheed et al., 2020;
Turnbull et al., 2021).

The study is limited by its 60 participants from
one department and institution, self-reported data, and
cross-sectional, non-experimental design. It did not
compare TikTok-only, Edlink-only, integrated, and
conventional instruction, and 41.6% of continuance-
intention variance remained unexplained. Future
experimental, quasi-experimental, and longitudinal
studies should use larger, more diverse samples,
validated speaking rubrics, and additional predictors
such as usefulness, feedback quality, self-efficacy,
anxiety, autonomy, and digital familiarity. Learning
analytics, interviews, stimulated recall, and video
analysis could further examine platform use, feedback
uptake, technical communication, and sustained
speaking development.

5. Conclusions

This study highlights the pedagogical potential of
combining TikTok and Edlink as complementary
digital platforms for ESP speaking practice among
Mechanical Engineering students. The key findings
indicate that students’ overall perceptions were
predominantly neutral, suggesting that the platforms
were viewed as useful but not yet fully established as
strong instructional tools for speaking development.
Among the questionnaire items, TikTok was most
clearly associated with increased motivation to
complete speaking tasks compared with traditional

classroom activities, while its broader value was
perceived in relation to confidence, creativity, and
willingness to practise speaking in a less formal
environment. Edlink, in contrast, contributed through
its structured learning pathway, task organization,
feedback support, and academic alignment.
Regression analysis further showed that students’
satisfaction with their ESP speaking progress
significantly predicted their intention to continue
using digital speaking platforms, explaining 58.4% of
the variance in continuance intention. The novelty of
this study lies in positioning TikTok and Edlink not as
competing tools but as complementary components of
a blended ESP learning ecosystem that balances
engagement with structure.

The implication is that ESP lecturers in
vocational higher education should integrate social
media-based speaking tasks with formal learning
management systems through clear instructions,
rubrics, feedback, and discipline-specific speaking
activities. Future research should examine actual
speaking performance through experimental or quasi-
experimental designs and expand the context to other
vocational fields, such as Civil Engineering, Electrical
Engineering, Informatics, Nursing, Tourism, and
Business Administration, to test whether this
complementary digital platform model can support
sustainable ESP  speaking instruction  across
disciplines.
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