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The COVID -19 pandemic, which has been ongoing for over a year, has
become a burden to the world, causing anxiety and depression. The purpose of
this study is to investigate the depression and stress levels of senior high school
teachers in Indonesia during the COVID-19 outbreak since they have
experienced substantial teaching situations change as a result of it. In particular,
the changes in their professional, as well as personal lives, pose challenges
during the pandemic. This quantitative study distributed questionnaires to 50
high school teachers in Indonesia. The findings indicate that social support is
the most significant factor (0,46%) needed to prevent depression and stress
among the teachers. Meanwhile, workload and role conflict cover 0,74% and
0,84% respectively of variables that teachers can change with the assumption
that both variables exist even before a pandemic arises. This study also reveals
that teachers continue to receive less attention and support, especially in terms
of their stress and depression coverage. It is because the prevailing perception is
that teachers should be the ones giving attention, not the ones receiving it. The
study is that to withstand the Pandemic's uncertainty where high school teachers
can minimize and overcome their depressions.
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1. Introduction
The COVID 19 Pandemic affects human life,
especially in education and social life. The Indonesian
government determined to use online or distant
learning methods to prevent COVID-19 spread in
March 2020. The policy implementation is far from
excellent, and the decision is made without much
preparation (Iglesias-Pradas et al., 2021). The
COVID-19 epidemic forced 165 countries to close
schools, teachers must go above and above to keep
nearly students earning. Teachers must always be
creative, inventive, and enjoyable in delivering the
information online learning through digital
technology, so it has a favorable impact on students or
students during the epidemic. COVID-19 (Bhumika,
2020).
Unsupported equipment and resources, in this case,
the teacher, show inadequate preparation. Due to
rapid policy changes, students suffer from sadness
and stress. (Vladova et al., 2021). However, because
of the imbalance of demands and abilities to cope
with changes in the education sector caused by the
COVID-19 pandemic, teachers may suffer from
health issues and increased stress.

Concern parties such as parents and society
highlight student stress and despair, but few recognize
that teachers are equally affected (Bhumika, 2020;
Realyvásquez-Vargas et al., 2020; Tan et al., 2020).
Teachers have changed their teaching and learning
methods, adjusted their learning plans, and dealt with
uncertain situations as a result of the COVID 19
Pandemic. Teachers have changed their teaching and
learning methods adjusted their learning plans and
dealt with uncertain situations due to the COVID 19
Pandemic led to depressions (Tan et al., 2020).
When you are depressed, you experience emotions
of melancholy and/or a loss of interest in activities
that you previously enjoyed. It can result in several
mental and physical problems, as well as a reduction
in your capacity to operate at work and in your
personal life. When it comes to depression in students,
research produced during the COVID 19 pandemic in
the realm of education continues to be focused on this
issue, with various types of policies being
implemented by various stakeholders to prevent
student depression. Educators require a policy that is
centered on them, one that pays attention to the
problems of depression that they experience, and one
that will ultimately assist them in facilitating teaching
and learning activities throughout the pandemic
(Baker, 2020; Evanoff et al., 2020; Iglesias-Pradas et
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al., 2021) Educational performance is, in essence, the
level of performance demonstrated by instructors in
the course of their professional responsibilities as
educators. (Gopal et al., 2021; Kulikowski et al.,
2021). According to this definition, performance is
driven by processes, whether human or otherwise.
According to the statement, performance can be
classified as follows: work performance, work
implementation, work accomplishment, work results,
or work performance (Tan et al., 2020).
The quality of a teacher's performance will have a
significant impact on the overall quality of
educational outcomes. (Realyvásquez-Vargas et al.,
2020), mostly since teachers are the individuals that
have the most direct interaction with students during
the learning process in educational institutions. When
it comes to attempts to build human potential
resources in the field of development, the teacher is
fundamentally one of the components in the learning
process that plays a (Lockee, 2021; Xiao et al., 2021).
For a teacher to establish himself as a professional
teacher, they must participate and position himself as
a professional by the demands of a growing society.
This requires integrity, loyalty, dedication, and
responsibility on the part of the teacher, as well as on
the part of the student.
As a result, the primary goal of this study was to
examine how instructors have dealt with depression
and to determine the amount to which they are
affected by stress, anxiety, and depression. Although
it is expected that teachers will be disproportionately
affected by stress-related symptomatology, we also
expect that the levels of anxiety, sadness, and stress
will not be uniform across the sample. In other words,
it is expected that there will be specific and significant
differences between groups in the future. Our specific
goal is to look into any variances based on gender,
age, and amount of labor being done. In the future, it
is expected that women would have higher levels of
unfavorable psychological symptoms than men. It is
also projected that younger teachers, those with a
history of chronic illness, and those who have family
members who suffer from chronic diseases may have
higher levels of stress, anxiety, and despair.
Pandemic impositions that last for an extended
period might be harmful. A hostile event that can
result in severe mental health illnesses and
depressions in teachers is a traumatic experience. It
was discovered that quarantine was associated with
high rates of sadness (31.2 percent) and anxiety (29.8
percent) even during the SARS pandemic (28.9
percent) (Tan et al., 2020). Similar to the 2009 H1N1
pandemic, substantial levels of anxiety were recorded
during the outbreak; a study from China discovered
that people in pandemic situations experience
boredom, loneliness, irritation, worsening anxiety,
and psychological distress (Gopal et al., 2021).
Previous research, on the other hand, focused solely

on one side of the equation, namely, pupils, and did
not address the other side, which is the teachers, who
are increasingly playing a vital role. As a result, the
purpose of this study is to investigate how teachers
have been affected by the pandemic in terms of their
mental health and relationships in three major areas:
job, family, and social interactions.

2. Method
This study is a survey study with a cross-sectional
design that was analyzed using Data Analysis IBM
SPSS version 22 software. In this study, 50 Senior
High School Teachers from Indonesia took part in the
survey that we select randomly by sending the
questionnaire to schools. Online distribution of
questionnaires is made possible by a google form.
Work stress is the dependent variable in this study,
which is determined by the independent variables,
which are workload, role conflict, and social support.
The research data were examined using univariate and
bivariate employee status, as well as the frequency of
occurrences depending on the independent and
dependent variables, among other methods.
A descriptive statistical analysis is a tool to
describe data. As defined by Widodo (2018),
descriptive statistics are a data analysis technique that
is used to describe the condition of research variables.
This descriptive statistical test is used to provide an
overview and description of data so that it can be
easily understood by readers in the context of their
research.
The information that has been gathered will be
processed in stages to provide evidence in support of
the hypothesis that has been put forward. The purpose
of this study's multiple regression analysis is to
determine the direction of the relationship between
the independent variable and the dependent variable,
whether each independent variable is positively or
negatively related, and to predict the value of the
dependent variable if the value of the independent
variable increases or decreases over time.
The general formula
regressions is as follows:

for

multiple

linear

Y = ɑ + β1X1 + β2X2 + β3X3 + ℯ
Testing of hypotheses
A hypothesis is an assumption or a set of
assumptions that may or may not be true. Hypotheses
are frequently used as a basis for making decisions or
as a reference for further research, among other things.
In hypothesis testing, the acceptance or rejection of a
hypothesis under investigation is the focus of the
investigation. Parametric statistical testing, one of the
statistical test tools, was used in this investigation.
When the null hypothesis (H0) was determined, and
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the alternative hypothesis (Ha) was determined,
parameter testing was carried out to evaluate the
significance level.

Table 1. Respondent Demographics Profile
Characteristics

Number

Age

Test for the Coefficient of Determination (R2)
The R2 test is used to determine how much the
ability of the independent variable can explain the
capacity of the dependent variable. Consequently, if
the value of R2 is minimal, it indicates that the
independent variable's ability to explain the dependent
variable is limited. It is assumed that the independent
variable can provide almost all the information
required to predict the dependent variable.
The more accurate the regression model is with
the existing data, and therefore, the more precise this
model can be used to explain the dependent variable
utilizing the independent variable, then it is assumed
that it is close to one.
Test of Statistical Significance (F Statistic)
The F statistic test is designed to examine whether
or not a given model is feasible, and it is used to
determine whether or not the independent variables
have a combined effect on the dependent variable. To
put it another way, the F test determines whether all
of the independent variables in the model have a
combined effect on the dependent variable. Aside
from that, the F test can be used to determine whether
or not the regression model being employed is
significant, given that the p-value is less than (0.05)
and the f count exceeds the f table, which indicates
that the model is significant and can be used to test
the hypothesis. 0.05 is the degree of confidence for
hypothesis testing when the level of confidence is 95
percent, or (5 percent).
T. Statistical Evaluation
The conclusion to determine this test is to
determine whether or not there is a significant
relationship between each independent variable and
the dependent variable partially, specifically whether
or not there is an influence between company size and
profitability on purchasing decisions partially.
Assuming that the t-count is statistically significant,
which can be determined from the regression analysis,
and that it is less than 5 percent, this indicates that the
independent variable affects the dependent variable,
as can be seen in the table above.
Bivariate analysis using Chi-Square 2 x 2 test with
a significant level of p> 0.05and 95% Confidence
Interval. Multivariate analysis using Logistic
Regression test where if the results show a
significance value of p <0.05 means all independent
variables as a whole are significant estimators for the
dependent variable (Sugiyono, 2014).

26-35
36-45
46-55

15
18
17

Female
Male

32
18

Bachelor
Master

42
8

Contract
Civil Servant

14
36

Gender

Last Education

Employment Status

Respondents aged 36-45 years were represented
by 18 people; respondents aged 46-55 years
represented by 17 people; and respondents aged 26-35
years represented by 15 people, as revealed by the
results. Participants in this study included 32 women
and 18 males who answered the survey's questions.
With as many as 42 persons responding, Bachelor's
degree is the most recent education they've received,
while Strata 2 (S2) has as many as 8 people. The
employee status of the respondents, who were divided
into 36 civil servants and 14 contract workers, was
determined.

3. Result and Analysis
Table 2. Distribution of respondents based on
research variables
Variable

Number

Percentage

High
Medium
Conflict Role
High
Medium
Social Support

37
13

0,74
0,26

34
8

0,68
0,16

High
Medium
Work Stress

18
32

0,36
0,64

High
Medium

42
8

0,84
0,16

Workload

The distribution of workload variables shows that
37 respondents (0,74%) experienced high workload
and 13 respondents (0,26%) experienced low
workload. While conflict role does exist with 34
respondents (0,68% experienced high conflict role
while 8 respondents (0,16%) experienced low role
conflict. Half of the total respondents received a high
social support level, namely 18 respondents (0,36%)
and 32 respondents (0,64%) accepted low social
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support. 42 respondents (0,84%) experienced high
work stress while low work stress was experienced by
8 respondents (0,16%).
Respondents of this study reported having a
significant amount of work to do, which included not
only teaching but also guiding students, marking
assignments, and correcting examinations. They also
reported having a significant amount of administrative
work outside of their job as teachers, as shown in the
table above. These demands on instructors increase
during times of pandemics or changes in the online
teaching and learning system when teachers must
develop new lesson plans while also adapting their
teaching methods for use in online learning
environments. While Junior High School and
elementary school instructors utilize WhatsApp to
facilitate online learning, senior high school teachers
employ full online learning platforms such as Google
Meet or Zoom to deliver their lessons to their students.
Meanwhile, 0.68 instructors at Senior High School,
on the other hand, report experiencing substantial role
tensions in their daily life. High school teachers in
Indonesia must juggle the demands of the classroom,
the demands of family life, and the demands of
additional structural tasks associated with operating
the school. Because of this role conflict, the effort
increases, and there are no dividing lines between the
numerous responsibilities during the epidemic and
online learning sessions. Before online learning
classes were mandated, there was a clear distinction
between the teacher's job at school, at home, and in
other responsibilities; but, once online learning
classes were mandated, the line became one unit,
increasing the level of sadness.
Teachers, on the other hand, have the smallest
amount of social support available to them in
comparison to the intense workload and conflict that
they face as a result of the pandemic situation, in
which everyone is caught up in their situation and
often people only ask and pay attention to the most
vulnerable party while paying less attention and focus
to teachers, although teachers are also the most
affected.
Table 3. The relationship between workload and
work stress
Work
Load
Medium

Work Stress
High

4
(13,8%)

N%

12
(25,5%)
47 (100%)

25
(86,2%)
29
(100%)

Total

76 (100%)

High

According to (Novitasari et al., 2021), since the
majority of Indonesian teachers also serve in
administrative capacities, the relationship between
workload and work stress is extremely significant.
This might be perceived as most of the people
overburdened with work, while the environment is
changing as a result of the epidemic, and it required
some time for everyone to get used to it. The
increased workload associated with the preparation of
learning materials that are packaged with interesting
and easy to understand information that will later be
displayed and taught to students when learning online
using WhatsApp, Google Meet, or Zoom, which is
very different from face-to-face learning systems, is
experienced during online learning systems.
Following
instruction,
teachers
conduct
evaluations, verify collected student assignments, and
generate reports, all of which add to the time required
to complete the work. This condition is experienced
by respondents in this study, and it has the potential to
produce job stress. If this problem is not handled, it
will have an adverse influence on the psychological
and physical health of teachers.
In the event of a traumatic occurrence, teachers
are at risk of experiencing psychological discomfort.
The progression of the pandemic is unpredictable, and
it may have long-term consequences for mental health.
As a result, it is critical to establish a policy that
includes the most effective interventions for
identifying susceptible subgroups and planning for
acute and long-term psychological services to regulate
and reduce the burden of psychological disorders.
Table 4. The relationship between conflict role and
job stress
Conflict
Role

Work Stress
High

Medium

38
(80,9%)

4 (13,8%)

High

9 (19,1%)

25 (86,2%)

N%

47
(100%)

29
(100%)

p-Value

Medium

35
(74,5%)

Table 3 revealed that the majority of teachers at
the Senior High School suffered work stress as a
result of the epidemic. A contributing factor was the
transition from an offline to an online learning
environment, as well as the adjustment from offline to
online classrooms, which reduced the likelihood of
receiving social support and spending time with
friends.

Medium
0,000

Total

p-Value

0,000

76 (100%)
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This result is in line with research conducted by
(Gopal et al., 2021) on teachers in several high
schools in India which shows that there is a
relationship between the role of conflict with work
stress where 33% of respondents with high role
conflict experience work stress. According to Lockee,
(2021), stress can cause severe depression that leads
to mental health deterioration.
Meanwhile, a lack of awareness about the
supporting technologies for teaching and learning in
Indonesia's Senior High School is another aspect that
contributes to role conflict. Most of the reason for this
is the frequent change, which forces teachers to
quickly adapt to the new environment. Meanwhile,
regular work continues as usual, albeit with higher
levels of stress as a result of the pandemic outbreak.
When teachers are asked to explain and convey the
changes that have occurred as a result of the pandemic
to associated parties such as teachers and pupils, the
role of conflict becomes even more important.
This research is in line with research conducted by
(Chua, 2004). According to the report, teachers who
are suffering role conflicts are more likely to
experience increased work stress as a result of using
online learning tools. Among the difficulties
encountered are the dual jobs that must be performed
at home, the restrictions of learning facilities such as
inadequate technology, additional internet quota fees,
and a poor internet network.
Table 5. The relationship between social support and
job stress
Conflict
Role

Work Stress
High

Medium

Medium

17 (36,2%)

21 (72,4%)

High

30 (63,8%)

8 (27,6%)

N%

47 (100%)

29 (100)

Total

p-Value

0,002

restricted by distance limitations and social distancing
imposed by the government during times of
emergency. Furthermore, social support is a type of
moral assistance that should be delivered in the form
of face-to-face interactions. However, because the
majority of teaching activities are now conducted
virtually, social support can only be acquired through
the use of a computer monitor screen.
The results of the bivariate test in this study
indicate that there is a relationship between social
support with work stress (p = 0.002). Research
conducted by (Tan et al., 2020) in China in more than
7,000 respondents also indicated that there is a
relationship between social support and work stress
with a value of p = 0.001.
Based on current research, better levels of the
social support offered by the surrounding
environment are associated with decreased levels of
stress and depression experienced by high school
teachers. Teachers, on the other hand, are frequently
adults who are expected to contribute rather than
receive help, and as a result of this social shame, the
lack of social support provided to teachers, both
ethically and in terms of attentive care, is magnified.
It appears from the findings of this study that
instructors do not receive the ideal degree of social
support since they are experiencing conflict in their
roles as educators and administrators. Teachers must
pay attention to their kids while on the job, and they
must also pay attention to their families when they
return home from school. As a result of this conflict in
roles, the social assistance supplied to teachers is not
at its best.
Table 6. Logistic regression analysis of job stress
Variable

B

PValu
e

OR

76 (100%)

In this study, one of the primary objectives is to
determine the association between social support and
occupational stress. When it comes to dealing with
pandemic circumstances, social support is becoming
increasingly vital in the realm of human health. Social
support comes from close relatives, friends,
coworkers, neighbors, and pals in the teacher's
surrounding area, as well as from online communities.
Teachers in high school benefit greatly from social
support, which helps them maintain good mental
health and reduce stress levels. In general, teachers
receive social support from families, colleagues, and
friends who live in the same or similar proximity to
them in their professional lives. But when a pandemic
strikes, teachers may have trouble gaining social
support since the regularity with which they can meet
with relatives, colleagues, and acquaintances is

95% CI
Lowe
r

Upper

Work
Load

4,361

0,001

0,013

0,001

0,157

Role
Conflict

4,447

0,000

0,012

0,001

0,131

Social
Support

3,235

0,002

25,402

2,408

267,987

Meanwhile, using logistic regression, Table 6
attempts to demonstrate which variable has the most
influence on job stress. Table 6: According to the
findings of the study, high school teachers experience
increased job stress as a result of a lack of social
support from their colleagues. When compared to
workload variables and work conflicts, a low degree
of social support has a p-value of 0.002 and an odds
ratio of 25.402, indicating that it is 25 times more
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likely to cause work stress. Therefore, teachers can
make adjustments to their workload, and even when
the workload increases during the pandemic, teachers
can make adjustments to account for the increased
effort. Meanwhile, due to the separation of roles at
work as a teacher with additional administrative
responsibilities and the role of teachers at home, the
role conflict can be adjusted by instructors so that it
does not generate stress at the workplace.
Furthermore, the purpose of this study is to
establish which variables have the most impact on the
occurrence of work stress. Following the results of the
logistic regression test, it was discovered that social
support is the variable most related to job stress (p =
0.002), with an odds ratio of 25.402 for this variable.
Low social support received by respondents was
found to be 25.4 times more likely to cause work
stress.
Social support can help people become more
mentally resilient, especially when faced with the
uncertainty that we all face. Teachers are concerned
about when the situation will return to normal, as well
as the possibility of health issues resulting from the
Covid-19 pandemic, which they are experiencing.
Teachers should get support from all relevant parties,
which in this case includes not only the government
but also the surrounding environment, particularly
from the parents of pupils who are enrolled in the
school. Teacher forums and communities can also be
a source of social support for one another, particularly
when it comes to providing answers to difficulties that
arise during a pandemic.
The unsettled nature of educational environments,
as well as the life stage of teachers who are "in
transition" from face-to-face to online learning during
a sensitive career shift, renders them particularly
vulnerable to the negative psychological effects of
traumatic experiences. The psychological distress
levels measured in our study are consistent with this
interpretation: students' concerns about their teaching
activities, both in terms of delays regarding the
completion of the pandemic and their sense of
loneliness and isolation due to physical distance from
their peers and partners concerning COVID-19 effects
and containment measures, are associated with the
psychological distress levels measured in our study.
Research by (Marazziti et al., 2021; Tan et al.,
2020) stated that when someone is experiencing a life
crisis, social support becomes extremely crucial,
according to the author of the book. To avoid being
corroded by despair and stress, social support
becomes a pillar of strength. According to the
findings of the study, 85 percent of instructors who
have complete social support may also perform
effectively. Meanwhile, according to another study,
teachers who do not receive adequate social support
have poor teaching effectiveness and do not achieve
the desired results (Lockee, 2021).

4. Discussion
During the COVID-19 conference in Indonesia,
this study examined the level of depression among
senior high school teachers. According to the findings,
teachers are not only overwhelmed by the epidemic
that has occurred, but they are also experiencing
feelings of concern as a result of changes in learning
methods and a lack of social support available to them
in their profession. Generally speaking, teachers
conceal and hide their feelings from the wider public,
and the recent pandemic may have exacerbated this
problem even further. Teachers, according to studies,
endure uncertainty during a pandemic, which results
in stress and anxiety for them. Teachers may have
fewer coping methods available to them during times
of uncertainty and stress. Teachers in this study,
notably those in the age range of 36 to 45 years,
reported higher levels of anxiety as compared to their
older counterparts. As is well known, younger
teachers are continuously burdened with more work
than they can handle, which can lead to an increase in
despair. Although work overload provides an
opportunity to obtain job experience. During a
pandemic, on the other hand, the experience is
restricted to screens only.
Teachers in senior high school appeared to have a
higher degree of worry than their students, which led
to the hypothesis that teachers in Junior high school
and Primary high school suffer a higher level of
anxiety during times of epidemics or pandemics,
according to the findings from (Hawes et al., 2021;
Tan et al., 2020), there is no definitive explanation
has been provided, although it's possible that junior
and primary school teachers were more informed
about what to expect as the pandemic progressed than
the senior high school teacher.
The highest levels of anxiety were experienced by
teachers who were staying alone, as opposed to those
who were staying with family and friends. In the
current situation, those who are remaining alone are
typically separated from their families, and the sudden
threat to their safety and security during this epidemic
could have made these students feel even more
isolated while posing issues from various perspectives.
Tracking long-term loneliness and intervening quickly
is critical in reducing feelings of anxiety because they
promote a sense of belonging and help people feel
less isolated. Mental and social well-being must
establish and sustain relationships, which is one of the
features of a teacher's life. Unfortunately, the COVID19 pandemic has triggered a "social recession"—a
pattern of social distancing that has persisted beyond
the immediate pandemic and is resulting in a lack of
emotional support as well as broader societal
consequences, such as elevated levels of anxiety
among the general public.
The most often mentioned stressors were mostly
financial limits, remote online classes, and worry
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about the future as a result of COVID-19 and
lockdowns, according to the survey. In terms of
finances, the students were concerned about their
ability to manage their school financial obligations as
a result of their family's loss of income as well as their
loss of opportunity to work and self-finance their
education. It is particularly shocking to see that some
Teachers were required to attend 6–8 hours of daily
online classes, which added to their already
overwhelming stress and health problems. The fact
that they were uncertain about the situation had a
significant impact on their anxiety levels. Teachers,
particularly those who bear an additional burden of
work, have reported feeling a great deal of stress and
anxiety as a result of being overburdened with
ongoing alternative evaluations.
This research also revealed that teachers who
taught online classes experienced higher levels of
anxiety. This could be related to the prominence of
the physical surroundings, and the fact that they are
more familiar with health issues than the general
public puts them at greater risk of psychological
distress. Furthermore, this finding could be explained
by the fact that instructors who are more invested in
their professions are normally more empathic and
altruistic, and as a result, they are more likely to
experience negative psychological reactions in a
health crisis. Moreover, this result is consistent with
prior studies, which found that those living near the
area’s most hit by the pandemic experienced higher
levels of psychological distress (in our case, in
Pontianak).
Teachers were more likely than the general
population to experience anxiousness. This discovery
is similar to the one made by (Alzueta et al., 2021;
Bhumika, 2020), when compared to other professions,
teachers do not express their feelings as frequently,
and the recent epidemic may have aggravated the
problem. The uncertainty tolerance threshold of
teachers is lower than that of other professions and
passing that threshold causes undue tension and worry
in the classroom. Teachers may have fewer coping
methods available to them in times of uncertainty and
stressful conditions.
Our findings also indicate that increasing the
willingness of teachers to assist in efforts to contain
the pandemic was associated with increased levels of
worry, indicating that the experience of losing control
over one's health risk management can cause
psychological suffering. According to the findings of
this study, there is a relationship between teacher and
anxiety level, which is consistent with earlier studies
that have found that females are more likely than
males to have anxiety symptoms in response to health
emergencies and imposed quarantines.
It is advised that additional studies should be
conducted to incorporate proven coping tactics
employed by teachers during testing times, such as the

COVID-19 epidemic. Students' anxiety and adverse
psychological effects should be minimized through
the use of effective teaching, learning, and assessment
methods in this new normal environment. This can
have the dual benefit of increasing learning outcomes
while also reducing anxiety and adverse
psychological impacts. To conclude, more research
should be conducted into the utilization of digital
technology and psychological artificial intelligence
solutions to manage the anxiety levels of instructors.

5. Conclusions
Teachers are not only overwhelmed by the
epidemic that has occurred, but they are also
experiencing feelings of concern as a result of
changes in learning methods and a lack of social
support available to them. It was discovered from the
demographic profile of high school teachers who
participated in this study that instructors with Civil
Servant status possessed greater mental resilience
than teachers employed as independent contractors.
This mental fortitude is attributed to the certainty of
having a job during a pandemic, which allows them to
remain more focused on their jobs even when faced
with the increased workload, the role of conflict, and
a lack of social support from their colleagues. To the
best of our knowledge, this is the first study to
evaluate the influence of the COVID-19 epidemic on
the mental health and psychological well-being of
teachers. Studies on this topic are still in their infancy.
The sample and cross-sectional nature of our study,
which limits causal interpretations, are the most
significant limitations of our study. The use of selfreported measures rather than clinical diagnoses of
anxiety and depression was a further drawback, even
if the scales used were validated and were widely
used in the field of psychology. The majority of
instructors are experiencing depression-related
difficulties such as anxiety, depression, and trauma as
a result of Covid-19. Some of the most significant risk
factors include social alienation and isolation,
economic crisis, stress, and traumatic experiences. It
is recommended that the government give services to
assist instructors in dealing with the psychological
harm that Covid-19 poses to them as a result of this
problem.
As a result, in the Pandemic's uncertainty, related
parties, in this case, the government, must direct
policies toward teachers, particularly by providing
psychological counseling services and providing
training or seminar facilities, so that teachers can
survive the uncertainty of the pandemic. It is advised
that additional studies be conducted to incorporate
proven coping tactics employed by teachers during
testing times, such as the COVID-19 epidemic.
Research should also be directed on teaching, learning,
and assessment approaches in the ―new normal‖
domain, which can have the dual benefit of increasing
student learning outcomes while simultaneously
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reducing
teacher
anxiety
and
detrimental
psychological effects on their students and colleagues.
Finally, more attention should be paid to studies into
the usage of digital technology solutions to reduce the
anxiety levels of teachers.
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