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1. Introduction

Reflective practice is one of the recurring themes in educator professional development and teacher
education. One significant tool that teachers employ to influence choices made in the classroom, eventually
teaching strategies is teacher reflective practice (Poulou, 2019). To ensure that every student's requirements
are fulfilled and they are ready to become self-sufficient adults, teachers are expected to critically evaluate their
methods of instruction, lessons, experiences, backgrounds, and learning outcomes. Teachers might either
reject, rethink, and modify their prior teaching experience to enhance their self-perceptions, or they could
accept, defend, and grow from it by using reflective practice. It is required of teachers to critically analyse their
own experiences (Richards & Farrell, 2005). According to Farrell (2015), to improve their ability to make
decisions and complete tasks later on, it is necessary to examine their behaviors, intentions, and methods both
inside and outside of the classroom (Smolarek & Hora, 2016). The identification of teachers' strengths and
weaknesses as well as a deeper comprehension of the challenges and shortcomings in the classroom are two
benefits of reflective practice (Zulfikar & Mujiburrahman, 2018). Teachers will be able to let go of encouraging
ideas and cultivate a more critical perspective by doing reflective practice (Jiang, 2017).
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Reflective practice during practicum prepares teachers for the beginning of the teaching profession, and
also helps pre-service teachers to develop their teaching repertoire (Ong et al., 2020) and helps them become
persistent reflective practitioners who are constantly seeking to advance their careers (Farrell, 2016).
According to Richards (1987), teachers are students in their own classrooms. In other words, teachers decide
which areas of the classroom they would like to learn more about. Teachers are the ones who have to
determine what has to be watched, examined, and, if need, addressed first (Benson, 2001). By their actions
and thoughts in the classroom, teachers are expected to gain new perspectives into their abilities. With this
innovative idea of self-teaching, teachers could enhance their methods of instruction. Teacher perception of
their own skills may also shift as a result of that teacher evaluation. Teachers as educators play a critical part
of developing excellent students. However, they have to establish their identity before they can work as
professional teachers. In order to improve their teaching skills, pre-service teachers participating in teacher
practicum programs will go through multiple training stages. Creating their lesson plans, giving instruction in
small groups, and getting lecturer feedback were all part of the teaching process (Arsal, 2014).

Due to their low self-efficacy, some pre-service teachers are not yet qualified to teach in a classroom setting
during the teaching practicum program (Dolgun & Caner, 2018; Starinne & Kurniawati, 2019). In Indonesia,
several studies have been conducted to investigated teachers’ self-efficacy beliefs. Indahyanti (2016)
investigated on how self-efficacy affected the performance of EFL teachers. The study found that teachers high
levels of self-efficacy are able to manage their classes in an original and imaginative way. Lailiyah and
Cahyono (2017) investigate that self-efficacy of EFL teachers in using technology through a case study. It has
been shown that EFL teachers with high self-efficacy levels can use technology to help students meet their
learning objectives when teaching languages. Megawati and Astutik (2018) also investigate pre-service EFL
teachers self-efficacy in the classroom as well. Pre-service teachers had high self-efficacy on their capacity to
teach, plan and carry out lessons, assessments, and manage the classroom.

The Ministry of National Education of the Republic of Indonesia has established reflective practice as one
of the competencies required of teachers in the Indonesian educational context (2007). The purpose of this
rule was intended to raise the professionalism of teachers. However, the benefits of reflective practice for
teachers' professional development in the context of teaching English as a foreign language (EFL) in Indonesia
are decreasing (Saputra et al., 2020). Nurkamto and Sarosa (2020) found that a large number of English
teachers in Indonesia were unable to reflect on what they were teaching. Similar results were also found in the
study by Azizah et all., (2018). They discovered that for Indonesian seventh semester EFL pre-service teachers,
implementing reflective practice is still difficult.

According to Yanuarti and Treagust (2016), pre-service teachers in Indonesia were still not entirely aware
of the benefits of reflective practice. Sabgini & Khoiriyah, 2020 found that a large number of pre-service
teachers disregard the reflection. However, adopting reflective practice requires high self-efficacy from pre-
service English teachers in order for them to reflect on their instruction while being cognisant of their own
pedagogical capacities. Pre-service English teachers are particularly useful for teaching English as a foreign
language (EFL) since they are knowledgable about the most effective teaching strategies to use with students.
Pre-service English teachers in Indonesia are not like those in other countries, including the US and Australia,
where English is not their first language. Pre-service English teachers in Indonesia are supposed to be able to
reflect on teaching English by using methods that are interesting and easy for students to understand in order
to achieve the ultimate goal of learning. During their teaching practicum program, pre-service English teachers
should be able to think critically and understand the classroom environment in order to solve various of
problems.

Although reflective practice has been an issue of numerous previous studies, but none have found a
connection between reflective practice and self-efficacy. Because there has not been studies on pre-service
teachers' need for self-efficacy and reflective practice when teaching EFL classes, researchers feel that this
research is important to conduct. It is hoped that by doing this, pre-service English teachers in Indonesia will
understand that during their teaching practicum, they must be able to reflect on their instruction with a
high self-efficacy. High self-efficacy encourages pre-service teachers to keep thinking critically as they reflect
on their education and comprehend how to overcome every challenge that arises in the classroom. High self-
efficacy pre-service teachers must also keep assessing their teaching in each and every learning activity they
engage in. Thus, they can pursue their careers as professional teachers after finishing the teaching practicum
program.
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2. Literature Review
2.1 Teacher Self-Efficacy

Teacher self-efficacy plays an important role in learning because teachers believe that they can plan and
carry out the steps necessary to succeed in a particular teaching task (Tschannen Moran, & Hoy, 2001).
According to Griffin and Moorhead (2014), Self-efficacy is a measure of how much individuals believe that
they can succeed in their goals, especially in the face of past difficulties. Three factors can be used to measure
self-efficacy: strength, generality, and level of difficulty (Bandura, 1997). Teachers' beliefs in their ability to
conquer difficulties at various levels are reflected in the level of difficulty dimension making them capable of
overcoming very difficult situations. Teachers' self-confidence in their skills is represented by the strength
dimension. There are teachers who are quite confident in their skills, and there are teachers who are not as
confident in their skills.

According to Dupuis et al., (2020), teachers who have self-efficacy tend to be able to develop their careers.
Critical thinking skills can be improved with teacher self-efficacy (Aydin Gurler, 2021). Teachers who have
self-efficacy are also more innovative (Sunardi et al., 2019). Teachers' attitudes are influenced by their level of
self-efficacy (Tezera & Bekele, 2021). According to Demir (2020), Goldag (2020), Szabo et al. (2021), Tanjung
et al. (2020), and Turker and Kahraman (2021), teacher efficacy will increase job satisfaction. Commitment
will increase with teacher efficacy (Demir, 2020). Motivation can increase as a result of teacher efficacy
(Demir, 2020; Pairi et al., 2022). However, Laily and Dewi also found that motivation has an impact on
teacher self-efficacy (Nurmalia & Setiyaningsih, 2020). Teacher self-efficacy affects work engagement (Demir,
2020; Mulyani et al., 2020; Nugroho & Savira, 2019; Tanurezal & Tumanggor, 2020). This previous opinion
shows how important self-efficacy is for teachers.

EFL preservice teachers are students undergoing teacher training and have not yet begun teaching who
are trained specifically in preparation to teach English lesson in schools. The importance of preparation among
pre-service English teachers has been discussed in several studies, variety of alternatives, and student success
in understanding the material. According to Haraldstad and Kristiansen (2020) previous experiences can be
bridged with learning of educational content, bringing new perspectives and respecting prior knowledge.
Damnet (2021) stated that Students' motivation and attitude are positively affected when EFL pre-service
teachers are prepared for their future roles through special training programs, but it may not be effective due
to time limitations. Hien (2020) stated that pre-service teachers' ideal figure of good EFL teachers is that their
teaching skills are exceptional, as are their pedagogical skills, as well as their ability to motivate students to
succeed and become independent learners. It is believed that self-efficacy in EFL pre-service teachers depends
on the belief that they are capable of performing specific tasks or achieving specific goals. As a result, pre-
service EFL teachers' self-efficacy is a reflection of their belief that they are capable of teaching English.

There is no specific best way to learn English, each skill has its own way to learn. It means that EFL pre-
service teachers should understand every problem in learning English has a different solution to solve. Fidyati
et al, (2021) stated the best way to practice speaking skills using song, learning English vocabulary through
Virtual Reality is more engaging, effective, and fun, as demonstrated by students' enthusiasm and active
participation (Saepuloh & Salsabila, 2022), Cooperative learning is an effective strategy for teaching English
that promotes efficiency and offers good development prospects (Yu, 2019). Certain knowledge is also
achieved by understanding grammar and vocabulary. Vocabulary mastery plays a key role in learners' ability
and level of language acquisition and improves speaking ability (Sheng, 2022). Concept of learning English
for EFL pre-service teachers these days is still relevant to be used in the future based on the purpose. Rao
(2019) explained that languages like English play an important role in society for international communication
and the need for a common language to make it mandatory for all citizens to learn the language.

The important thing that needs to be considered by EFL preservice teachers’ is to always improve their
teaching quality. The quality of classroom teaching can be enhanced by mastering teaching content, perfecting
teaching design, utilizing a variety of teaching methods, improving classroom mastery, and reflecting on
teaching in a timely manner (Cong & Yu, 2020). Lazarides et al., (2020) found that the management of the
classroom, particularly when it comes to dealing with misbehaving students, has been greatly impacted by
teachers' self-efficacy. It is similar with Holzberger and Prestele (2021) finding that management of the
classroom is influenced by teacher self-efficacy, and the school environment has a significant impact on the
motivation of teachers and self-reported cognitive activation. Teacher that has low self-efficacy become
anxious when they witness misbehavior from their students. They start to become more teacher-centered,
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dictatorial, and obsessed with the material rather than their students' successes. Teachers' confidence may be
impacted by psychological arousal, which includes feelings and internal states like tension, anxiety,
motivation, and stress. Excitation and optimism are examples of positive emotions that can increase self-
efficacy; on the other hand, tension, worry, and nervousness can limit one's potential and lead to low self-
efficacy (Buric et al., 2020; Cansiz & Cansiz, 2019; DeMauro & Jennings, 2016; van Roojj et al., 2019).

In contrast, pre-service English teacher with a higher self-efficacy is needed. Because affects teachers'
ability to engage students in the classroom, which impacts students' learning (Khalid & Akhter, 2021).
Teachers are unable to achieve their educational goals without high self-efficacy. Teachers with High self-
efficacy will be able to implement a variety of acceptable and effective learning practices (Cakir, 2020).
However, Can and Dologlu held a different view, arguing that teachers' self-efficacy would increase if they
learned their teaching strategies (Can & Daloglu, 2021). Both perspectives shown above demonstrate how self-
efficacy and the ability to master learning strategies are two factors that affect one another. The way a teacher
teaching is influenced by his level of self-efficacy (Sa'pang & Purbojo, 2020). Work effectiveness and teaching
creativity are both impacted by self-efficacy (Sudrajat et al., 2020; Sartana et al., 2020; Wati et al., 2022).
Teachers with high self-efficacy will do learning tasks more effectively than those with low self-efficacy.

Teachers' self-efficacy can be improved by participating in professional development programs, receiving
support from colleagues, and having practical teaching experiences (Liu et al., 2021; Eginli & Solhi, 2021).
Mastery experience refers to the success of an individual in a certain task. According to Clark and Newberry
(2019) and Gale et al. (2021) it is considered as the most significant factor. Teachers are more likely to be
confident in their skills when they feel they have excelled in the classroom. On the other hand, if they discover
they haven't been successful, they may evaluate their ability to be teachers. Vicarious experience, which is
watching others complete activities identical to yours, can also help new teachers feel more confident (van
Rooij et al., 2019). Thus, vicarious experiences may have a substantial effect on self-efficacy early in a teacher's
career when many instructional tasks are novel (Gale et al., 2021). Verbal persuasion is the evaluation and
comments that important and sincere people make on the skill and performance of another person. It may
primarily come from mentors, teacher educators, and other pre-service teachers. According to van Rooij et
al., 2019, when students get positive feedback, their self-efficacy should rise. But it might not be affected by
"empty praise" or criticism from individuals the pre-service teacher does not trust or respect (Cansiz & Cansiz,
2019; Gale et al., 2021).

2.2 Teacher Reflective Practice

One of the current and dominant paradigms in the field of educational research and teacher preparation
is reflective practice. It is widely recognised that reflective practice combines teachers' own experiences in
understanding the teaching and learning process as well as the process of professional development. According
to Widodo and Ferdiansyah (2020), reflection can help pre-service teachers improve their experiences, which
provide new knowledge that will facilitate the arrangement of this information into professional activities in
the future. In addition, whatever type of reflective practice is needed, it must be further developed and can be
taught from the self-awareness of pre-service teachers. Self-awareness is the basis for learning and growth
during the reflection process (Hendriwanto, 2021; Widodo & Ferdiansyah, 2020).

Reflective practice is intended to raise teachers' self-awareness of their teaching and learning process,
including what happened in their classrooms, why it happened, and the learning outcome (Nguyen, 2017).
According to Gultom et al. (2020), When carrying out a self-reflection, a teacher needs to take several teaching
skills, such as small group discussion guiding skills, (1) scaffolding skills, (2) questioning skills, (3)
reinforcement skills, (4) variation skills, (5) explaining skills, (6) learning skills opening and closing, and (8)
small classroom management skills. Pre-service teachers must direct their own professional development and
cultivate the skills, knowledge, and attitudes required for teaching (Lutovac & Assuncao-Flores, 2021). They
are also expected to become more aware of their environment. Kubanyiova and Crookes (2016) state that the
professional identity of a language teacher evolves from that of a "passive technician" to a "reflective
practitioner through to a transformative intellectual." According Han and Yin (2016) and Khezrlou
(2020), teachers' admiration and their own evaluations both contribute to the formation and definition of these
established identities. Additionally, their attitudes, sentiments, and actions disclose them (Han & Yin, 2016;
Khezrlou et al., 2017; Zembylas, 2003). The necessity of "continuity of experience" for reflective practice
should be underlined (Jenlink & Jenlink, 2019). This implies that strategies and goals are grounded in the past
and will persist into the future by repeatedly recognising and rectifying negative experiences and keeping an
eye on implementations (Bandura, 1997). Through the use of reflective practice, pre-service teachers were able
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to consider their teaching experiences and use them as an opportunity to grow professionally. According to
Beauchamp (2015), pre-service teachers' professional practice may be developed through reflective practice.
As a result, the reflective practice was also described as a gear in the self-development system. Reflection
practice can also assist people in determining what abilities they still need to acquire, what objectives they
have, and what steps they must take to get there.

Pre-service teachers, who are just beginning their careers as teachers and will make up the next generation
of teachers, should be established to the practice of reflection. Improving the pre-service teacher's ability for
reflection is primary goal. According to research by Clarke (2006) and Clarke et al. (2014), pre-service teachers
feel worried about the effectiveness of their lesson plans. Pre-service teachers at university receive feedback on
their teaching methods from their lecturers and fellow students as well as from themselves. Pre-service teachers
are shut off from both their peers and the lecturer as soon as they enter the classroom. Reflective practice is a
requirement for pre-service teachers. It is difficult or impossible for pre-service teachers to receive feedback or
analysis from their lecturers in the meantime.

There are previous studies on reflective practice in teacher education. One study on preservice teachers
and their use of reflection was conducted by Gungor (2016). The main purpose of this study was to examine
the possibility of encouraging reflective practice and its function in promoting professional development
through self- and peer-reflection. The results showed that reflective practice increased self-evaluation and self-
correction, which increased teaching efficacy. This study provides a way to close the gap between ideal and
realistic teaching considerations. This study found that preservice teachers need to be encouraged to make
videos, notebooks, and self-reflections to develop critical reflective practice, which leads to professional
development. A study by Abidin et al. (2021) investigated the self-reflection of pre-service math teachers
through in-depth interviews and observation methods in a descriptive-qualitative study. The teaching and
learning components are mirrored in the pre-service math teachers. The study's focus in the teaching
component is on the subject matter's content and the teaching strategy. Meanwhile, the pre-service math
teachers thought back on the learning aspect's content, methodology, acquisition of information, and
application. The results showed that video-conferencing programs, such Google Meet, assist in self-evaluation
when preparing the materials. Additionally, as indicated by the reflective questionnaire, participants' abilities
to introduce and conclude classes and explain the subject matter had improved after viewing recordings of
their own meetings via video-conferencing platforms, such as Google Meet and Zoom VC
Application. Another study by Altan (2012) examined the opinions of Turkish pre-service teachers regarding
the teaching of English. The teachers' reflection on their views of their ability to speak and understand foreign
languages, the difficulties encountered in language learning, the characteristics of language learning, and the
efficacy of different language learning techniques. The quantitative analysis of the data revealed that while
certain pre-service teachers' reflections may considerably lead to extraordinary and unexpected outcomes for
teacher trainers and teaching educators, others may validate their instincts and experiences.

Reflective practice has been widely used by several researchers in the field of teacher education (Azimi et
al., 2019; Cavanagh & Prescott, 2010; Cirocki & Widodo, 2019; Arslan, 2019). However, to the best of our
knowledge, there is no longitudinal study regarding the relationship between reflective practice and self-
efficacy in pre-service English teachers in the literature in the Indonesian EFL context. Therefore, to fill this
gap in assessing the effectiveness of teacher education practicum currently used in Indonesia, this research
examines the relationship between self-efficacy and reflective practice obtained from pre-service English
teacher experience after completing teaching practicum. Whose goal is to make pre-service English teachers
in Indonesia able to reflect well on their teaching to EFL students.

3. Method

In this study, a descriptive quantitative approach was used. Statistical data is another way that information
from respondents is gathered in a quantitative study. Research of this kind uses numerical data. Incorporating
analytical data into a study can minimize time and effort while optimizing the description of the research
outcome (Eyisi, 2016). Since the quantitative method particularly verifies theories, this study used the
correlational methodology (Leedy & Ormrod, 2001). According to Creswell (2010) and Ary, et al. (2010),
correlation research looks for positive or negative links or correlations between variables; the degree of linkage
is indicated by the correlation coefficient. The purpose of the correlation study was to determine whether there
was a meaningful connection between instructors' self-efficacy and reflective practice.
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This study is based on two variables. The research's independent variable is the pre-service English
teachers' self-efficacy. According to Latief (2015, p. 14), an independent variable is one that influences the
dependent variable. The research's dependent variable is pre-service English teachers' reflective practices.
According to Cresswell (2009, p. 60), the independent variables' effect results in the dependent variables.
Members of any clearly defined class of individuals, occasions, or things are considered to be part of the
population (Ary, 2010, p. 148). Pre-service English teachers who have finished their teaching courses at
practicum program (PPL III) of the University of North Sumatera Utara in Medan make up the population
used in this study. The sample is the part of the population that is taken by the researchers to which has some
characteristic. According to Ary (2010, p. 148), the population is a portion (some members) of the
population. To determine the sample of respondents for this study, the researchers employed simple random
sampling. It utilized to represent the whole population of data without taking into account the strata that make
up that population. It was conducted online using a Google Form. The sample consists of the up to 15 female
pre-service English teachers who have responded to the questionnaires that were sent to them.

All of the instrument's items were translated from Bahasa Indonesia to English by the researchers, who
then sought expert validation to verify the accuracy of each statement. The study included eight items, and
the respondents who completed the questionnaire were rated on a Likert scale of 5 (strongly agree), 4 (agree),
3 (neutral), 2 (disagree), and 1 (strongly disagree). In order to determine whether there is a meaningful
connection between pre-service English teachers' self-efficacy and reflective practice, the researchers in this
study employed Pearson product moment analysis. One kind of correlation test used to determine the direction
and strength of a linear relationship between two interval- or ratio-scaled variables is the Pearson correlation
test. This test yields a correlation coefficient with a value between -1 and 1, where a value of -1 indicates a
perfect negative correlation, a value of 0 shows no correlation, and a value of 1 indicates a perfect positive
correlation. The data must have a normal distribution. Scientists can use the correlation coefficient
value which is a result of the output from SPSS 23, to find out how strongly variables are correlated.

4. Results
4.1 Results of Testing Normality

Before doing a correlation data analysis, the data is first examined for normality. In addition to the
graphical assessment of normality, there are normality test. Kolmogorov-Smirnov (K-S) test, Lilliefors
corrected K-S test, Shapiro-Wilk test, Anderson-Darling test, Cramer-von Mises test, D'Agostino-Pearson
omnibus test, and Jarque-Bera test are the primary tests used to evaluate normality. The Shapiro-Wilk and K-
S tests can be performed using the SPSS Explore process (Analyse — Descriptive Statistics — Explore — Plots
— Normality plots with tests), which is one of the most used tests among these. To ascertain whether or not
the data is normally distributed, a data normalcy test is utilized (Sarwono, 2012:96). The following are the
outcomes of the normalcy test for the data on reflective practice and self-efficacy:

Table 1. Normality Test Result

Kolmogorov-Smirnov?* Shapiro-Wilk
Statistic Df Sig. Statistics Df Sig.

Self-Efficacy .201 15 .105 .900 15 .096
Reflective Practice 167 15 .200*  .952 15 551

*, This is a lower bound of the true significance.

The Kolmogorov-Smirnov test is primarily used to determine whether two sets of samples (two-sample
K-S test) or a set of samples (one-sample K-S test) have the same distribution or not (Fasano & Franceschini,
1987; Justel et al., 1997; Lopes, 2011). A sample is subjected to the Shapiro-Wilk test, a hypothesis test, with
the null hypothesis being that the sample was drawn from a normal distribution. We can reject such a null
hypothesis and conclude that the sample was not drawn from a normal distribution if the p-value is low. Based
on table 1 above, it can be seen that the Self-Efficacy and Reflective Practice data are normally distributed.
This is evidenced because the variables having Sig. (2-tailed) value is greater than the a=0.05 value
(0.200>0.05). Sig. (2-tailed) value is an indication of data normality compared to o = 0.05. If the value of
Asymp. Sig.(2-tailed) is smaller than a = 0.05, the data is not normally distributed, while if the Asymp. Sig.(2-
tailed) is greater than the a=0.05 value, the data is normally distributed.
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4.2 Results of Correlation Tests

Correlation is a bivariate analysis that measures the strength of association between two variables and the
direction of the relationship. The correlation coefficient's value represents the strength of the association and
ranges from +1 to -1. A perfect degree of connection between the two variables is indicated by a value of * 1.
There will be less of a relationship between the two variables as the correlation coefficient value approaches
0. The coefficient's sign—a + denotes a positive association and a — denotes a negative relationship—indicates
the direction of the relationship. Four main types of correlations are typically measured in statistics: point-
Biserial, Spearman, Kendall rank, and Pearson correlations. The most popular correlation statistic for
determining the strength of a relationship between linearly related variables is Pearson's r correlation. Both
variables must have a normal distribution for the Pearson r correlation to be calculated (normally distributed
variables have a bell-shaped curve). The assumptions of linearity and homoscedasticity are also made. While
homoscedasticity indicates that the data is uniformly distributed around the regression line, linearity assumes
that each of the two variables has a straight-line relationship. It is thus possible to do the Pearson correlation
test, assuming that the data is linear and regularly distributed. Table 2 below displays the analysis's findings.

Table 2. Pearson correlation between Self-Efficacy and Reflective Practice

Self-Efficacy Reflective Practice
Self-Efficacy Pearson Correlation 1 .884
Sig. (2-tailed) <.001
N 15 15
Reflective Practice Pearson Correlation .884** 1
Sig. (2-tailed) <.001
N 15 15

**, Correlation is significant at the 0.01 level (2-tailed).

Based on table 2 above, it shows that there is a positive relationship between self-efficacy and reflective
practices because it gets a sig value of 0.001 <0.05 with a correlation of 0.884 which means it has a moderate
or fairly close relationship. Another way that can be used to calculate Pearson correlation r besides using SPSS
is to use the following formula:

_ YTy — YR Y
YrEat - (Ta)? /n Ty - (Tw)?

Try

e rxy = Pearson r correlation coefficient between x and y
e n = number of observations

e xi = value of x (for ith observation)

e yi=value of y (for ith observation)

4.3 Validity Test

A validity test demonstrates how well the measuring tool being used for a certain task measures the object
of interest. When the questions are clear on what it is intended to measure, the questionnaire is legitimate. If
a test carries out its measurement role and yields precise and accurate measurement results in line with its
intended use, it is considered to have high validity. A test that produces data that is not relevant to the purpose
of its measurement has low validity. The SPSS technique that is often used as a validity testing method is the
Bivariate Pearson correlation (Pearson Moment Product). The Pearson product moment validity test is useful
for determining the validity or suitability of the questionnaire used by researchers in measuring and obtaining
research data from respondents. There are two ways to find out whether an item can be said to be valid or not.
1) By comparing the calculated R value with the R Table. 2) By looking at the significance value. In this case,
the researchers used the first method, namely by comparing R-Calculation with R-Table, R-Calculation for 15
respondents was 0.4821. Meanwhile, the R-Table is 0.884. Automatically, this item data is valid.
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Table 3. Test Validity Variable X (Self-Efficacy)

Frequency Percent Valid Percent Cumulative Percent
Valid 13 1 6.7 6.7 6.7
14 1 6.7 6.7 13.3
16 4 26.7 26.7 40.0
17 1 6.7 6.7 46.7
18 2 13.3 13.3 60.0
19 5 33.3 33.3 93.3
20 1 6.7 6.7 100.0
Total 15 100.0 100.0

Based on the table above, it can be seen that there were 15 respondents who answered 4 item statements
about self-efficacy with a total number that was tabulated from the questionnaire that was distributed via
Google Form online. Respondents answered all statements using a Likert scale: 5 (strongly agree), 4 (agree),
3 (neutral), 2 (disagree), 1 (strongly disagree). There are total tabulation numbers (13) for 1 respondent, total
tabulation numbers (14) for 1 respondent, total tabulation numbers (16) for 4 respondents, total tabulation
numbers (17) for 1 respondent, total tabulation numbers (18) for 2 respondents, total tabulation number (19)
for 5 respondents, and total tabulation number (20) for 1 respondent.

Table 4. Test Validity Variable Y (Reflective Practice)

Frequency Percent Valid Percent Cumulative Percent
Valid 12 1 6.7 6.7 6.7
14 1 6.7 6.7 13.3
15 3 20.0 20.0 33.3
16 5 33.3 33.3 66.7
17 2 13.3 13.3 80.0
18 2 13.3 13.3 93.3
19 1 6.7 6.7 100.0
Total 15 100.0 100.0

Based on the table above, it can be seen that there were 15 respondents who answered 4 item statements
about reflective practice. There are total tabulation numbers (12) for 1 respondent, total tabulation numbers
(14) for 1 respondent, total tabulation numbers (15) for 3 respondents, total tabulation numbers (16) for 5
respondents, total tabulation numbers (17) for 2 respondents, total tabulation number (18) for 2 respondents,
and total tabulation number (19) for 1 respondent.

5. Discussion

The results show that there is a strong positive or close relationship between self-efficacy and reflective
practice applied in the context of teaching English as a foreign language (EFL) in Indonesia. Pre-service
English teachers at UINSU have high self-efficacy in achieving their teaching goals. With high self-efficacy,
pre-service English teachers can control their classes well and solve various problems that exist in their classes.
This happens because critical thinking skills can be improved through teacher self-efficacy. Having high self-
efficacy makes pre-service English teachers reflect well on their teaching to EFL students. In teaching EFL,
especially in Indonesia, interesting methods are needed, so that the atmosphere in the classroom is not just a
teacher giving knowledge and students receiving knowledge. However, pre-service teachers must think about
how students feel interested in following the learning process from start to finish. Therefore, pre-service
English teachers must have self-reflection, because professional teachers are created from continuous
evaluation of self-reflective experiences.
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The characteristic of a reflective pre-service teacher is that they will not give failing grades to their students
because of their own inability to teach in class. This means that if the final goal of learning is not achieved, the
cause lies not only in the students who are less active in participating in learning but also in the teacher who
uses inappropriate methods. For example: when a pre-service English teacher teaches in class and only some
of the EFL students master English well, the pre-service English teacher cannot immediately give a negative
assessment to his students by saying "they can't speak English so they got low marks". However, a reflective
pre-service teacher will immediately know how to make them prefer to learn English, namely by using various
interesting learning media such as quizzes, PPTs, which are based on ICT technology. In this way students
will be more interested in following study until completion and don't feel bored.

Meng and Zhang (2023) found that in terms of academic performance, self-efficacy can be a significant
factor, as well as an indirect predictor through academic engagement. Hence, a high level of self-efficacy
among pre-service teachers are capable of engaging students in learning activities, such as providing
motivation to students, creating a comfortable learning atmosphere and encouraging students to think
critically. Pre-service English teachers with high self-efficacy will affect how they reflect during their EFL
teaching practicum. According to Sabgini and Khoiriyah (2020), Pre-service teachers certainly need to be
exposed to further opportunities for reflection because they are still in the beginning stages of their education
and will eventually become teachers. High self-efficacy pre-service teachers constantly assess their own
teaching methods and methods of learning. According to a study by Lap et al. (2022), By using strategies for
both generating and sustaining students' motivation, EFL pre-service teachers with high self-efficacy in
teaching strategies had a positive effect on the motivation of their learners. A relationship between teaching
and efficacy perceives was found by Buric and Kim (2020), showing that high efficacy beliefs in instructional
direction are essential for the the best learning process and outcomes.

Various learning environments have been the focus of in-depth study on the impact of self-efficacy on
teaching practice. Rahimi and Weisi's (2018) study investigates the relationships between reflective practices
and self-efficacy among EFL teachers. Several correlation analyses revealed substantial positive correlations
between these two variables. The relationship between EFL teachers' reflective practice and self-efficacy was
examined by Moradkhani et al. (2017). Their study found that teachers reflective practices greatly increased
their sense of self-efficacy.

Pre-service English teachers' self-efficacy in using a range of teaching strategies and assisting students in
understanding the topic was demonstrated at various levels. But they were losing confidence in their skills,
especially when it came to adapting their pedagogical approaches to the demands of the newest curricula (e.g.,
Kurikulum Merdeka). A few of them also noted that they were experiencing some difficulty combining
learning assessment methods with modern technologies. Teachers' self-efficacy can be influenced by a wide
range of factors, including their own efficacy beliefs, pedagogical training, peer support perception, and
previous teaching experience. Furthermore, previous studies have shown a substantial correlation between
teachers' self-efficacy in their teaching approaches and student outcomes (Jerez et al., 2021; Rahmat et al.,
2020). When Students typically achieve better academically when teachers have confidence in their capacity
to employ effective teaching strategies.

Pre-service teachers' self-efficacy enhancing the efficacy of English language learning for students is a
critical responsibility of English language teachers in Indonesia. The main foundations are a thorough
comprehension of the subject matter and effective teaching skill. Teachers are more likely to provide an
encouraging and effective learning environment if they have confidence in their ability to convey the subject
matter to students in a way that is understandable. They may modify their teaching strategy to reflect the needs
and interests of students when they have confidence in their ability, which makes for a more effective learning
environment. This result is consistent with studies by Zonoubi et al. (2017) and Choi and Lee (2018), which
showed that more confident teachers are more likely to have a solid subject-matter understanding. According
to a different study conducted by Lap et al. (2022), Teachers who have confidence in their own talents
are employ a variety of innovative and successful teaching techniques. This suggests that, in the context of
English language teaching in Indonesia, self-efficacy and subject matter understanding are correlated.
Furthermore, studies conducted by Babaei and Abednia (2016) demonstrate that teachers who are
confidence in their ability to teach students succeed more frequently and feel more motivated.

Pre-service English teachers can benefit greatly from this research's substantial contribution to their
understanding of reflective practice and self-efficacy in the context of Indonesian EFL. The findings indicate
that there is a strong positive or close relationship between self-efficacy and reflective practice when it comes
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to teaching English as a foreign language (EFL) in Indonesia. The correlation or relationship between the
variables self-efficacy and reflective practice is 0.884 and receives a sig value of 0.001 < 0.05. The limitation
of this study is respondents might not fully reflect the situation at hand due to the small sample size and the
fact that questionnaires were the only tool utilized to gather data. Researchers hope for future research to
expand the sample size. This will enable them to add interview techniques and give open-ended questions to
multiple respondents in order to gain the data.

6. Conclusion

In conclusion, the objective of this study is to determine whether self-efficacy and reflective practice of
pre-service EFL teachers are related. Reflective practice and self-efficacy were significantly correlated using
Pearson product moment correlation. The correlation results can be analysed that the correlation value shows
that the positive relationship. This finding confirms the importance of pre-service English teacher
understanding the role of self-efficacy and reflective practice during teaching practicum in Indonesian EFL
context. This research also contribution to the fields of English language education. Therefore, this study has
limitations and future research may involve a wider sample from a variety of educational contexts and also
doing interview to gain more data.

This study has important pedagogical implication for both students and pre-service teacher. Students can
be particularly motivated during the English language learning process. Meanwhile, pre-service English
teachers may have a better understanding about the relationship between self-efficacy and reflective practice
in teaching English as a foreign language (EFL). The researchers hopes that this research can be input for
future researchers who want to research similar things related to the topic in this research.
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