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 Indonesia's rich multicultural diversity often presents challenges such as 

prejudice and violence, emphasizing the need for effective multicultural 

education to foster unity among teenagers. This study uniquely addresses 

this gap by developing multicultural-based English teaching materials 

aimed at enhancing students' vocabulary, cultural understanding, and 

speaking skills. Conducted at SMAN 9 Luwu with 30 eleventh-grade 

students and experienced teachers, the research employed the ADDIE 

model (Analysis, Design, Development, Implementation, and Evaluation). 

The analysis phase highlighted a significant need for multicultural 

education materials, specifically to improve speaking skills. During the 

design and development phases, the materials were carefully crafted to 

incorporate multicultural themes and improve language proficiency. In the 

implementation phase, the materials were tested in a classroom setting, 

and data were collected through observations, questionnaires, and 

assessments. The results demonstrated substantial improvements in 

students' speaking abilities, with expert evaluations confirming the 

effectiveness and cultural relevance of the materials. The evaluation phase 

provided both formative and summative assessments, revealing that 

students not only enhanced their language skills but also developed a 

greater appreciation for cultural diversity. This research highlights the 

importance of integrating multicultural perspectives into educational 

resources, enhancing language proficiency and cultural competence. The 

findings support broader adoption of multicultural education strategies to 

promote equity and excellence.  
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1. Introduction   

Indonesia's diverse society, rich in ethnicities, languages, cultures, races, beliefs, and religions, is central 

to its identity (Pieterse et al., 2008). The nation's vibrant mosaic, however, is not without its challenges. 

Issues like prejudice, inter-group violence, and bullying threaten this unity, particularly among teenagers, 

highlighting the urgent need for multicultural education (Stephens et al., 2018; Doucette et al., 2021; Pope‐

Davis et al., 1994). Indonesia's diverse cultural landscape requires an educational framework that fosters 

unity and respect among youth. Nur (2023) highlight the importance of maritime heritage and multicultural 

education promote cultural diversity, sustainability, and responsible marine resource management. 

Emphasizing these values within local cultures and tourism aids in preserving traditions and supporting 

economic growth (Bakay, 2023). Education is key to tackling unemployment and encouraging cultural 

sensitivity (Tonbuloğlu et al., 2016). Balancing tradition and modernity in youth culture helps preserve 

heritage while adapting to modern life (Derderian-Aghajanian, 2010). In plural societies, multicultural 

education fosters understanding and tolerance (Efendi & Lien, 2021). 
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Multicultural education plays a pivotal role in enhancing understanding and inclusivity by addressing 

the complexities of various cultures and the intersectionality of race, gender, and class (Alanay & Aydın, 

2016; Leersnyder et al., 2021). This educational approach encourages educators to recognize their biases, 

acquire cultural knowledge, and apply this knowledge effectively in the classroom. By doing so, it 

significantly influences students' attitudes and behaviors, promoting social justice and closing the 

achievement gap without disrupting existing curricula. Celebrating and learning from diversity rather than 

merely tolerating it, multicultural education embodies an ideology of understanding, respecting, and valuing 

human dignity regardless of economic, social, cultural, ethnic, linguistic, religious, or national background 

(Wahdiah et al., 2023; Atmaja, 2020). 

The primary goal of multicultural education is to transform learning approaches to provide equal 

opportunities for every child. This involves ensuring that unity does not come at the expense of individuality, 

instilling lateral thinking and appreciation for diversity in students, and promoting positive changes in 

mindsets, attitudes, and values to enhance the academic community (Ahyani et al., 2020; Sari & Siregar, 

2021). Moreover, the development of speaking skills in students necessitates a multicultural understanding 

to ensure clear communication and prevent misunderstandings. Effective speaking involves mastering 

grammar, vocabulary, comprehension, fluency, and pronunciation (Brown & Abeywickrama, 2004). 

Students must be able to generate multiple ideas, use correct pronunciation, possess a sufficient vocabulary, 

and arrange sentences coherently (Juliastuti et al., 2023; Masruddin & Sander, 2019). 

Supporting language learning, particularly speaking, requires robust learning materials such as modules. 

These materials, which can include textbooks, worksheets, handouts, or digital media, are essential for 

organizing and facilitating learning (Setyawan & Nawangsari, 2021). Effective learning materials tailored to 

the learning model and student styles help teachers prepare assignments and guide students through the 

learning process (Van Geel et al., 2019). They also provide students with a sense of achievement as they 

meet specific objectives (Kurniasih & Lisan, 2023). 

Designing teaching materials with a multicultural understanding is crucial for promoting cultural 

diversity, fostering inclusivity, and nurturing democratic values (Izzati et al., 2023). Multicultural education, 

which acknowledges the importance of cultural and ethnic diversity in shaping social experiences, personal 

identities, and educational opportunities, is vital in pluralistic societies (Suri & Chandra, 2021; Aricindy, 

2023; Kaya, 2015). Incorporating multicultural competencies such as knowledge, awareness, skills, and 

relationships into teaching materials ensures accurate multicultural case conceptualization and sensitivity to 

diverse cultures (Dickson & Jepsen, 2007). Teachers' awareness of multicultural education is crucial for 

implementing effective multicultural teaching practices that promote cultural diversity and inclusivity 

(Tonbuloğlu et al., 2016; Yildirim & Tezci, 2020; Mahmud, 2018). This approach enriches the learning 

experience by developing students' character, nationalism, and religious understanding (Efendi & Lien, 

2021). 

Despite extensive research on general issues faced by students in speaking English (Atika Kumala Dewi 

& Nur Mukminatien, 2023; Hidayati, 2019; Mandaria et al., 2022; Prasetyaningrum et al., 2020), there is a 

noticeable gap in studies addressing the integration of multicultural education into English learning, 

particularly in speaking classes. Observations conducted in North Walenrang District at SMAN 9 Luwu, a 

multi-ethnic school, underscore this issue. The diverse student body, comprising Javanese, Buginese, and 

Torajanese students, reflects the broader community's multicultural environment. This diversity significantly 

influences the educational context, making the need for effective multicultural education even more critical. 

This research addresses a significant gap by integrating multicultural education into English learning, 

specifically focusing on speaking classes in regions with varied cultural backgrounds, like South Sulawesi's 

North Walenrang sub-district. The novelty of this study lies in the development of multicultural-based 

English teaching materials designed to enhance students' vocabulary and cultural understanding, thereby 

fostering multicultural attitudes. By providing innovative teaching materials, this study aims to improve 

students' speaking skills while cultivating their appreciation for cultural diversity. This dual focus addresses 

both language proficiency and cultural competence, contributing to a more inclusive and culturally sensitive 

educational environment. 

The significance of this study is profound as it seeks to enhance both language proficiency and cultural 

competence, which are critical in today's globalized world. The primary aim is to develop and test teaching 

materials that not only improve speaking skills but also instill multicultural values in students. By doing so, 
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the study aims to address current educational needs and prepare students for an increasingly interconnected 

world. The outcomes of this research have the potential to inform educational practices and policies, 

highlighting the importance of integrating multicultural perspectives into the curriculum to promote 

educational equity and excellence. 

The structure of this study includes a comprehensive literature review, methodology, results, and 

discussion. The literature review examines existing research on multicultural education and language 

learning. The methodology outlines the use of the ADDIE model for developing teaching materials. The 

results section presents findings from the implementation and evaluation phases, highlighting the 

effectiveness of the developed materials. The discussion interprets these findings in the context of broader 

educational goals. In conclusion, this study underscores the critical role of integrating multicultural 

perspectives into educational resources to enhance language proficiency and cultural competence. The 

findings advocate for the broader adoption of multicultural education strategies to promote educational 

equity and excellence. Future research should explore the long-term impacts and broader applications of 

these materials across diverse educational contexts, ultimately contributing to the development of a more 

inclusive and culturally aware society. 

2. Methods 

This research was conducted at SMAN 9 Luwu, located in Bosso village, North Walenrang District, 

Luwu Regency. The study population comprised 30 eleventh-grade students from the Natural Science 

Mathematics A class, along with several experienced English teachers skilled in designing teaching 

materials. Employing a Research and Development (R&D) design, the study utilized the ADDIE model, 

which includes five phases: Analysis, Design, Development, Implementation, and Evaluation (Dick & 

Carey, 1996). The ADDIE model provided a comprehensive framework for product development. 
 

 

Figure 1. ADDIE Model (Dick & Carey, 1996) 

In the Analysis phase, the focus was on assessing students' speaking abilities and cultural understanding. 

Data were collected through observations and assessments to identify students' needs and gaps in their 

speaking skills and cultural awareness. Based on these results, a detailed material map was created during 

the Design phase. This phase involved structuring the content and activities to be included in the teaching 

materials, ensuring alignment with multicultural education principles. 

During the Development phase, the first draft of the teaching materials was created, then assessed by 

experts, and revised based on their feedback. This process aimed to develop engaging and culturally relevant 

content to enhance students' speaking skills. In the Implementation phase, the revised materials were tested 

in the classroom to gather user feedback. This phase observed the practicality and effectiveness of the 

materials in a real classroom setting, with students participating in speaking activities to provide insights 

into the materials' usability and impact. 

The final phase, Evaluation, involved assessing the effectiveness of the developed materials through 

both formative and summative evaluations. Formative evaluations were conducted throughout the 

implementation phase, using observations, questionnaires, and assessments to continuously improve the 

materials. Summative evaluations took place at the end of the semester to assess the overall impact of the 

materials on students' speaking abilities and multicultural understanding. 



Elsya : Journal of English Language Studies           
https://journal.unilak.ac.id/index.php/elsya    
 
 

 
 

247 

 
 

Bridging Cultures Through Language: Developing English-Speaking Materials 

for Multicultural Education Contexts 

  

Instruments used in this study included questionnaires for both experts and students. The data collected 

from these questionnaires were analyzed to provide insights into the quality and effectiveness of the 

developed materials. Experts offered comments and recommendations, while student feedback helped refine 

the materials. Information on student needs was gathered through observations and discussions with 

teachers during the analysis phase, informing the design of student-centered materials that encouraged active 

participation. The development phase involved creating materials using class XI English textbooks, learning 

modules, and worksheets, focusing on activities that promoted speaking skills within a multicultural context. 

During the implementation phase, the materials were tested in the eleventh-grade Natural Science 

Mathematics A class at SMAN 9 Luwu to assess their compatibility and effectiveness in enhancing students' 

speaking skills. Students engaged with the materials in speaking activities, providing valuable feedback for 

further refinement. Evaluation included both formative and summative assessments. Formative evaluations 

involved ongoing assessments to monitor and improve the learning process, while summative evaluations 

assessed the overall effectiveness of the materials at the end of the semester. Qualitative data from expert 

feedback were analyzed qualitatively, and quantitative data from student assessments were analyzed 

descriptively to determine the success of the developed materials. 

3. Results 

3.1 Analysis 
3.1.1 Need Analysis 

At this stage, a comprehensive Student Needs Analysis was conducted to assess the students' mastery 

and knowledge of multicultural education teaching materials, crucial for the development of effective 

English language materials for high school students. This assessment involved distributing detailed 

questionnaires to the students, designed to gather insights into their current understanding and proficiency 

levels in multicultural education. The responses from these questionnaires revealed a significant and 

widespread need for improved and targeted teaching materials. The data collected highlighted gaps in the 

existing curriculum and underscored the necessity for resources that would not only enhance language skills 

but also foster a deeper cultural understanding among the students. This high demand for multicultural 

education materials indicated the urgency of integrating such resources into the English language curriculum 

to better prepare students for a diverse and interconnected world. 

Table 1. Student Need Analysis 

Item Mean 

Students' knowledge of ethnicity 2.13 

Students' knowledge of traditions and rituals 1.30 

Carrying out activities related to traditions and rituals by students 1.40 

Interactive and fun learning models and strategies in the classroom 1.33 

Students' English skills and mastery 2.77 

Suitability of learning evaluation 1.13 

Availability of learning media 2.47 

Low variety of tasks 1.40 

Students' speaking ability 2.90 

The high level of obstacles and difficulties in students' speaking 1.70 

Mean 1.85 
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The Student Needs Analysis revealed several key insights into the requirements for developing English 

language materials for high school students. The analysis, summarized in Table 1, indicates varying levels 

of need across different areas. The highest mean score was observed in students' speaking ability (2.90), 

indicating a critical need for improvement in this area. Similarly, students' English skills and mastery (2.77) 

and the availability of learning media (2.47) were also highlighted as significant needs. Conversely, the 

suitability of learning evaluation (1.13) and students' knowledge of traditions and rituals (1.30) scored the 

lowest, pointing to less perceived immediate need in these areas. 

The overall mean score of 1.85 underscores a substantial necessity for enhanced educational resources, 

particularly emphasizing the development of materials aimed at improving speaking skills. This data 

suggests that while students have a foundational understanding of English, there is a pressing need for 

interactive, engaging, and culturally relevant teaching materials to address their speaking abilities and overall 

language proficiency. 

Additionally, the analysis reveals a significant gap in the current educational framework, particularly 

in addressing the cultural dimensions of language learning. The low scores in students' knowledge of 

traditions and rituals indicate a missed opportunity to integrate cultural education with language proficiency. 

This underscores the need for a holistic approach to curriculum development that not only focuses on 

linguistic skills but also incorporates cultural literacy, thereby enriching the educational experience. 

Furthermore, the high need for improved learning media highlights a crucial area where technological 

integration could play a significant role. Interactive and multimedia resources can provide diverse and 

immersive learning experiences that traditional methods lack. This approach can make learning more 

appealing and effective, especially in developing speaking skills where practical application and real-world 

context are essential. 

These findings suggest that educational materials should not only aim to improve language proficiency 

but also foster a deeper understanding and appreciation of cultural diversity. By doing so, the materials can 

better prepare students to communicate effectively in a globalized world. The authors interpret these needs 

as a call to action for educators and curriculum developers to innovate and adapt their teaching strategies to 

meet the evolving demands of a multicultural student body. This comprehensive approach to language 

education can significantly enhance students' overall academic performance and cultural competence. 

3.1.2 The Student Needs Analysis 

A needs analysis was performed to identify the challenges within the English conversation program at 

SMAN 9 Luwu. Initial steps involved interviews with three English teachers from the conversation program 

to gather data on the books or references used, difficulties faced by students in speaking English, and 

appropriate English-speaking materials. The interviews revealed limited resources and a lack of books 

integrating multicultural education, essential for fostering respect and acceptance among students from 

diverse backgrounds. 

 

Figure 2. Student Cultural Background 

43%

30%

17%

10%

Student Cultural Background

Bugis Toraja Jawa Mix
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The analysis of student cultural backgrounds, as depicted in Figure 2, reveals a predominantly Bugis 

population (43.33%), followed by Toraja (30.00%), Javanese (16.67%), and those with mixed cultural 

backgrounds (10.00%). This significant diversity underscores the necessity for culturally inclusive teaching 

materials that cater to and respect the various cultural identities within the classroom. By incorporating 

elements from these diverse backgrounds into the curriculum, educators can create a more inclusive learning 

environment that not only enhances educational engagement but also promotes mutual respect and 

understanding among students from different ethnic groups. 

This approach aligns with the broader goals of multicultural education, aiming to foster an educational 

setting where all cultural perspectives are valued and integrated into the learning process. The authors 

emphasize that recognizing and addressing the diverse cultural backgrounds of students is essential for 

creating effective teaching materials. Such materials can bridge cultural gaps and facilitate a learning 

environment where students feel seen and respected. This inclusivity is crucial in reducing prejudices and 

fostering a sense of belonging among students. 

Moreover, the diverse cultural makeup of the student body presents an opportunity for peer learning. 

When students engage with materials that reflect their own cultures as well as those of their peers, it 

encourages cross-cultural dialogue and learning. This interaction can significantly enhance students' cultural 

competence, preparing them for participation in an increasingly globalized world. The authors interpret 

these findings as a clear indication that culturally responsive teaching materials are not just beneficial but 

necessary. These materials can play a pivotal role in improving educational outcomes by making learning 

more relevant and relatable to students' lives. The integration of multicultural elements into the curriculum 

can help students develop a more nuanced understanding of the world, promoting empathy and intercultural 

awareness. By doing so, the educational experience becomes more enriching and comprehensive, 

contributing to the holistic development of students. It highlights the diverse cultural backgrounds of 

students at SMAN 9 Luwu highlight the critical need for inclusive and culturally responsive educational 

materials. Such materials can enhance engagement, promote respect, and facilitate a deeper understanding 

among students from different ethnic groups. This strategy is essential for achieving the goals of multicultural 

education and preparing students for success in a diverse and interconnected world. 

 

Figure 3. Components of Speaking Skills and Key Challenges 

Moreover, five components were identified in speaking: grammar mastery, vocabulary, 

comprehension, fluency, and pronunciation. Significant issues included pronunciation and understanding 

of foreign vocabulary and interpreting context. Presenting speaking material in audio-visual form could 

mitigate these problems by providing contextual clues. 
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Figure 4. Problems in Reading Skills 

The analysis of Figure 4 highlights significant challenges in reading skills among the assessed 

individuals. These challenges suggest a pressing need for educational materials that not only enhance basic 

reading abilities but also foster advanced skills such as critical thinking, cultural awareness, and effective 

argument articulation. The findings indicate that current reading programs may be insufficient in addressing 

these higher-order skills, potentially hindering overall literacy development. 

Basic reading abilities, while fundamental, are not enough to equip students for the complexities of 

modern texts. Advanced skills like critical thinking enable students to analyze and evaluate information, 

cultural awareness helps them understand and appreciate diverse perspectives, and effective argument 

articulation allows them to express their thoughts clearly and persuasively. These competencies are crucial 

for academic success and effective communication in a multicultural world. The authors emphasize that 

incorporating more diverse and challenging reading materials into the curriculum is essential. Such materials 

can expose students to a wide range of ideas and viewpoints, enhancing their ability to engage thoughtfully 

with complex texts. This approach can also encourage students to develop a deeper understanding of 

different cultures and perspectives, which is vital for fostering empathy and intercultural competence. 

Furthermore, challenging reading materials can stimulate students' intellectual curiosity and motivate 

them to think critically about the content they read. By encountering complex arguments and diverse 

perspectives, students can improve their ability to articulate their own ideas and engage in meaningful 

discussions. This process not only enhances their reading skills but also their overall academic and 

communicative proficiency. The authors interpret these findings as a call to action for educators to revise 

and enhance their reading programs. By integrating advanced reading materials that challenge students and 

promote critical thinking, educators can better prepare students for the demands of higher education and the 

workforce. This strategy can also help close the gap between basic literacy and the higher-order skills needed 

for academic and professional success. 

Table 2. Results of Student Needs Analysis 

Range of Marks Category Number of Students Percentage 

3.25-4 No Need 0 0% 

2.5-3.24 Less Need 1 3% 

1.75-2.49 Need 4 13% 

1-1.74 Really Need 25 83% 

Total 30 100% 

 

The data from Table 2 provides a clear picture of the students' needs for teaching materials, with a 

significant 83% of students falling into the "really need" category, indicating a substantial demand for these 

resources. Only a small fraction of students, 3%, are categorized as having a "less need," and none are in the 

"no need" category. This suggests that nearly all students perceive a strong necessity for improved teaching 
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materials to support their learning. With 13% of students in the "need" category, it becomes evident that 

there is an overwhelming consensus on the importance of these materials in enhancing educational 

outcomes. The high percentage in the "really need" category underscores the critical and urgent demand for 

new and improved teaching materials. These findings highlight the inadequacy of current resources and the 

pressing need for more effective and engaging educational tools to support student learning. 

The authors interpret these results as a clear indication that immediate action is required to develop 

and implement new teaching materials that address the identified gaps. The data strongly suggests that the 

majority of students are not receiving the support they need to succeed academically, which could have long-

term implications for their educational development. By addressing these needs, educators can ensure that 

all students have access to the resources necessary for effective learning. 

Moreover, the data suggests that improving teaching materials is not merely a preference but a critical 

requirement for student success. The overwhelming demand for new resources points to the necessity of 

curriculum innovation and enhancement to meet the diverse needs of the student population. This also 

reflects the broader educational goal of providing equitable learning opportunities for all students, regardless 

of their starting point. Therefore, the results from the Student Needs Analysis highlight a substantial and 

urgent need for improved teaching materials. Addressing these needs is crucial for enhancing educational 

outcomes and ensuring that all students have the tools they need to succeed. The findings advocate for 

immediate and targeted efforts to develop high-quality, engaging, and supportive educational resources to 

foster effective learning experiences for all students. 

3.1.3 Teacher Need Analysis 

Table 3. Teacher Need Analysis 

Item Mean 

Teaching multicultural material related to local traditions or culture to improve speaking 

skills 

2.22 

Use of media in teaching speaking material 2.50 

Adequate teaching materials to support the speaking learning process 2.10 

Diversity of strategies in teaching speaking material 1.70 

Media in teaching speaking material accompanies teaching materials 2.70 

Teaching materials are contextual 1.24 

Interested in developing multicultural-based materials (-) 2.41 

Want to develop multicultural-based learning materials 1.56 

Experiencing obstacles in developing multicultural-based learning materials 2.21 

Want to develop a multicultural speaking module 1.76 

Mean 2.04 

 

The Teacher Need Analysis, as summarized in Table 3, reveals various insights into teachers' 

perspectives on their teaching materials and strategies. The overall mean score of 2.04 indicates a moderate 

level of need for improvements and support in several key areas. Notably, the highest mean score (2.70) is 

associated with the use of media accompanying teaching materials, suggesting that teachers find this aspect 

particularly helpful. This highlights the importance of incorporating multimedia resources in the teaching 

process to enhance student engagement and comprehension. 

Conversely, the lowest score (1.24) is for contextual teaching materials, indicating a significant gap in 

this area. This suggests that current teaching materials may lack relevance to the students' local context and 

cultural background, which can affect the effectiveness of the learning process. The need for more 

contextualized materials underscores the importance of developing resources that reflect the students' real-

life experiences and cultural heritage, thereby making learning more relatable and impactful. Other areas of 
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moderate need include teaching multicultural material related to local traditions or culture (2.22) and 

experiencing obstacles in developing multicultural-based learning materials (2.21). These scores reflect the 

challenges teachers face in integrating multicultural content into their lessons. The interest in developing 

multicultural-based materials and modules shows variability, with mean scores of 2.41 and 1.76, 

respectively, indicating a willingness among teachers to embrace multicultural education despite the hurdles 

they encounter. 

The findings highlight a critical need for more diverse, contextual, and media-supported teaching 

materials to enhance the speaking skills learning process. Teachers express a clear desire to develop 

multicultural-based learning resources but face significant challenges in doing so. These challenges include 

a lack of adequate materials and strategies, as well as obstacles in the development process. The study sees 

these findings as a call to action for educational stakeholders to provide targeted support and resources to 

teachers. This support could include professional development opportunities focused on creating and 

implementing multicultural and media-rich teaching materials. Additionally, providing access to a 

repository of high-quality, contextually relevant teaching resources could help alleviate some of the 

challenges teachers face. 

Furthermore, the integration of diverse strategies in teaching speaking material, with a mean score of 

1.70, suggests that there is room for improvement in the variety of instructional methods currently employed. 

Encouraging the use of innovative and varied teaching strategies could enhance student engagement and 

learning outcomes. Therefore, the Teacher Need Analysis underscores the necessity for substantial 

improvements in teaching materials and strategies. By addressing the gaps in contextual and multicultural 

content and providing the necessary support for teachers, educational stakeholders can significantly enhance 

the quality of education. This approach will not only improve speaking skills but also foster a more inclusive 

and culturally aware learning environment. 

  

Table 4. Results of Teacher Needs Analysis 

Range of Marks Category Number of Teacher Percentage 

3.25-4 No Need 0 0% 

2.5-3.24 Less Need 0 0% 

1.75-2.49 Need 2 100% 

1-1.74 Really Need 0 0% 

Total 2 100% 

 

The data presented in Table 4 from the Teacher Needs Analysis clearly indicates that all the teachers 

fall into the "Need" category, with 100% scoring between 1.75 and 2.49. This unanimous result highlights a 

definitive and collective requirement for the implementation of improved teaching materials. Not a single 

teacher fell into the "No Need," "Less Need," or "Really Need" categories, emphasizing a consistent 

perception among educators regarding the insufficiency of current materials. This consensus among teachers 

underscores the critical necessity to enhance and develop teaching resources that better support their 

instructional practices, particularly in the areas identified in Table 3. The alignment of teachers expressed 

needs with the earlier identified student needs further reinforces the urgency for targeted educational 

interventions and resource development. The study sees these results as a strong call for immediate action 

to address the gaps in teaching materials. The lack of variance in the responses points to a universal 

recognition among teachers of the need for more effective and supportive educational resources. This shared 

perspective indicates that current teaching materials are inadequate, and there is a pressing need for materials 

that are more engaging, contextually relevant, and culturally inclusive. 

Furthermore, the data suggest that teachers are facing challenges in meeting the diverse needs of their 

students with the existing resources. The 100% "Need" rating highlights a critical gap that must be filled to 

ensure that teachers can provide high-quality education that supports all students' learning outcomes. The 

urgency of this need is underscored by the complete absence of any indication that current materials are 

sufficient. Therefore, the Teacher Needs Analysis from Table 4 highlights a unanimous and urgent 
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requirement for the development and implementation of improved teaching materials. This necessity is 

echoed by both teachers and students, emphasizing the need for educational stakeholders to prioritize the 

creation and provision of high-quality, culturally relevant, and engaging teaching resources. Addressing this 

need will not only support teachers in their instructional practices but also enhance the overall educational 

experience and outcomes for students. 

3.2 The Book Design 

Following the needs analysis, the book design phase commenced, aiming to create a comprehensive 

resource to guide learning activities, templates, content, and assessments of learning materials. This book is 

meticulously contextualized to reflect students' characteristics and cultural backgrounds, incorporating 

multicultural values throughout. The English material units are specifically designed to enhance students' 

understanding of multicultural values while simultaneously improving their speaking skills, particularly in 

relation to English grammar. The book is structured to include unit names, detailed content, clearly defined 

learning outcomes, relevant vocabulary, engaging activities, assessments, and precise time allocations. This 

structured approach ensures that each unit is cohesive and provides a clear roadmap for both teachers and 

students. Two units were developed in this phase, each comprising six activities meticulously designed to 

improve students' construction of verbal and nominal sentences as well as descriptions of daily activities. 

The integration of multicultural values within the units aims to foster an inclusive learning environment 

where students can see their diverse backgrounds reflected in their educational materials. This not only 

promotes cultural awareness but also enhances students' engagement and motivation to learn. By focusing 

on practical speaking activities related to grammar, the book provides students with the tools they need to 

communicate effectively and confidently in English. This phase of book design has produced a resource that 

is not only pedagogically sound but also culturally relevant, addressing the diverse needs of students. The 

carefully crafted units and activities are designed to ensure that students gain a comprehensive understanding 

of both multicultural values and essential English grammar skills, ultimately contributing to their overall 

language proficiency and cultural competence. 

3.3 The Development Stage 

This stage involves developing the first draft of the material, undergoing expert validation, and making 

revisions based on expert feedback. The initial draft includes a thoughtfully designed cover, material 

indicators, and content that incorporates multicultural perspectives. This preliminary version is meticulously 

validated by experts in both learning materials and English education to ensure its quality and relevance. 

The process of expert validation is crucial in this stage. It involves a thorough review by professionals who 

assess the draft for its educational value, cultural sensitivity, and practical applicability in the classroom. 

These experts provide detailed feedback on various aspects of the material, such as the accuracy and 

appropriateness of the content, the effectiveness of the learning activities, and the clarity of the instructional 

design. 

Based on the feedback received, the material undergoes a series of revisions aimed at refining and 

enhancing the content to better meet the educational needs of the students and align with best practices in 

multicultural education. The iterative process of review and revision ensures that the final product is robust, 

comprehensive, and ready for implementation. The inclusion of multicultural content is particularly 

emphasized during this stage. Experts evaluate how well the material reflects diverse cultural perspectives 

and whether it promotes inclusivity and cultural awareness among students. This step is essential to ensure 

that the material not only meets educational standards but also resonates with students from various cultural 

backgrounds. By incorporating expert insights and feedback, the development process becomes more 

dynamic and effective, ultimately leading to the creation of high-quality educational resources. This stage 

sets the foundation for the successful implementation and use of the materials in fostering a more inclusive 

and effective learning environment. 

3.4 Implementation 

The implementation phase involves testing the developed materials with students to evaluate their 

effectiveness in a real classroom setting. This trial was conducted with 30 students from the XI Mathematics 

Natural Sciences class, part of the conversation program at SMAN 9 Luwu. The selection of Unit 1, titled 

"I Love Multiculturalism," was strategic due to its focus on introductory verbal and nominal sentence 

construction, making it an ideal candidate for initial testing. 
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During this phase, students engaged with the material through a series of structured activities designed 

to enhance their speaking skills and understanding of multicultural values. The testing aimed to gather 

practical insights into how well the materials facilitated learning, how students interacted with the content, 

and the overall usability of the resources. Feedback from both students and teachers was collected to identify 

any areas that needed further refinement, ensuring that the final product would be both effective and user-

friendly. 

3.5 Evaluation 

Evaluation occurs at multiple stages: book design, development, and implementation. Initially, 

evaluations during the book design phase focus on aligning the materials with students' needs and ensuring 

cultural relevance. Experts provide feedback to shape the development of the materials, ensuring they meet 

educational standards and incorporate multicultural perspectives. As development progresses, continuous 

evaluations refine the materials further, integrating feedback from experts in learning materials and English 

education. 

The implementation phase involves practical testing with students, offering real-world insights into the 

materials' functionality in the classroom. Formative evaluations through observations, questionnaires, and 

assessments are conducted to continuously improve the materials. The final evaluation is summative, 

assessing the overall impact on students' speaking abilities and multicultural understanding. This 

comprehensive process ensures the materials are effective, contextual, and responsive to students' cultural 

backgrounds, resulting in high-quality educational resources. 

3.6 Decision Validation (Review from Learning Media Experts) 

Learning media experts assessed the material's feasibility. 

Table 5. Review from Module Design Experts 

Dimension Element Percentage 

Learner Motivation 80% 

Multicultural issue 85% 

Contextual  75% 

Written Communication 100% 

Content Accuracy 88% 

Update 70% 

Relevancy 75% 

Content presentation 80% 

The format of text 90% 

Delivery Mode easy to use 85% 

Design Size and composition 75% 

Graphic Quality and illustration 94% 

Layout 96% 

Typography 95% 

Total Average 85% 
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The assessment of the material's feasibility by learning media experts, as detailed in Table 5, reveals an 

overall positive evaluation with a total average score of 85%. This high score underscores the comprehensive 

quality and potential effectiveness of the educational materials. Breaking down the dimensions, learner-

related elements such as motivation (80%), multicultural issues (85%), and contextual relevance (75%) 

indicate strong but varied engagement factors. Written communication stands out with a perfect score of 

100%, showcasing exceptional clarity and effectiveness in this area, which is crucial for ensuring that the 

materials are easily understood and engaging for students. Content-wise, the accuracy of the materials 

received a high score of 88%, though the update frequency is notably lower at 70%, suggesting a need for 

more regular content revisions to keep the materials current and relevant. The scores for relevancy (75%) 

and content presentation (80%) indicate that while the materials are generally appropriate and well-

presented, there is still room for improvement. Enhancing these aspects could further increase their 

effectiveness and appeal to students.  

In terms of delivery mode, the ease of use scored 85%, reflecting a user-friendly design that facilitates 

smooth implementation in the classroom. The design elements were highly rated, with size and composition 

at 75%, graphic quality and illustration at 94%, layout at 96%, and typography at 95%. These high scores 

for design elements indicate strong visual appeal and effective use of design principles, which are essential 

for creating engaging and accessible educational materials. These results underscore the material's strengths, 

particularly in written communication, design, and cultural relevance. The high score for multicultural issues 

(85%) highlights the material's effectiveness in incorporating diverse cultural perspectives, promoting 

inclusivity, and fostering a multicultural understanding among students. However, the analysis also 

highlights areas for improvement, such as the need for more frequent updates and enhanced contextual 

relevance, to ensure the materials remain current and effectively address the diverse needs of students. 

Overall, the high total average score suggests that the materials are well-suited for educational use, with 

specific areas needing targeted enhancements to maximize their effectiveness. This positive evaluation 

affirms the feasibility of the materials and provides a roadmap for future improvements to ensure they meet 

the highest educational standards. By addressing these areas for improvement, the materials can be further 

refined to better support students' learning and engagement, ultimately contributing to a more effective and 

inclusive educational experience. 

3.7. Review from Subject Matter Experts 

Material experts validated the content. 

Table 6. Results of Subject Matter Experts Validation 

Dimension Element Percentage 

Content Feasibility The suitability of the contents with the goals 83% 

Material Accuracy 89% 

Material Updates 85% 

Encourage curiosity 88% 

Feasibility of presentation Presentation technique 75% 

Supporting the presentation 100% 

Presentation of learning 100% 

Linguistic quality Simple 100% 

Conformity with Language Rules 100% 

Use of terms, symbols or icons 75% 

Total Average 89% 
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The validation results from subject matter experts, as presented in Table 6, demonstrate a strong 

endorsement of the material's quality, with a total average score of 89%. In the dimension of content 

feasibility, the suitability of the contents with the goals received an 83% rating, while material accuracy 

scored an impressive 89%. This high rating for material accuracy indicates that the content is reliable and 

precise, essential for effective learning. The ability of the materials to encourage curiosity was also rated 

highly at 88%, suggesting that the content is engaging and capable of stimulating student interest. 

Material updates received a score of 85%, indicating a need for regular revisions to keep the content 

current and relevant. This feedback underscores the importance of maintaining up-to-date materials to 

ensure ongoing relevance and effectiveness in teaching. 

Regarding the feasibility of presentation, the presentation technique received a lower score of 75%, 

suggesting room for improvement in how the material is delivered. However, the support for the presentation 

and the overall presentation of learning both achieved perfect scores of 100%, highlighting the clarity and 

effectiveness of the materials when used as intended. This indicates that, despite some areas needing 

enhancement, the core presentation of the materials is highly effective. 

In terms of linguistic quality, the material was rated at 100% for simplicity and conformity with 

language rules, ensuring that it is both accessible and grammatically correct. This perfect score in linguistic 

quality is crucial as it ensures that students can easily understand and use the materials. The use of terms, 

symbols, or icons scored 75%, pointing to a potential area for enhancement in terms of clarity and 

consistency in visual and textual elements. This feedback suggests that while the linguistic quality is strong, 

the visual aids could be made clearer and more consistent to support better understanding. 

Overall, the high total average score of 89% reflects a strong validation from subject matter experts, 

affirming the material's content accuracy, presentation quality, and linguistic clarity. These results 

underscore the strengths of the materials while also highlighting specific areas for further refinement. 

Addressing these areas will ensure that the materials are not only effective but also continuously improved 

to meet the highest educational standards. 

3.8 Results of the Pretest and Posttest 

Table 7. Results of the Pretest and Posttest 

Level Range of Marks (%) 
Number of Students 

Pretest Posttest 

Excellent 80–100 0 13 

Good 60–79 8 15 

Moderate 40–59 10 2 

Weak 20–39 8 0 

Very Weak 0–19 4 0 

Average 55 82 

Minimum 15 55 

Maximum 75 100 

Standard Deviation 14.5 9.5 

 

The data from Table 7, detailing the results of the pretest and posttest, illustrates a substantial 

improvement in students' speaking skills, confirming the effectiveness of the implemented teaching 

materials. Before the intervention, no students were rated as "Excellent" (80-100%), whereas posttest results 

show that 13 students achieved this level. Similarly, the number of students rated as "Good" (60-79%) 

increased from 8 to 15. Conversely, the "Moderate" (40-59%) category saw a decrease from 10 to 2 students, 

and the "Weak" (20-39%) and "Very Weak" (0-19%) categories, which initially had 8 and 4 students 

respectively, both dropped to 0, indicating marked improvements. The average score rose significantly from 



Elsya : Journal of English Language Studies           
https://journal.unilak.ac.id/index.php/elsya    
 
 

 
 

257 

 
 

Bridging Cultures Through Language: Developing English-Speaking Materials 

for Multicultural Education Contexts 

  

55% in the pretest to 82% in the posttest, while the minimum score improved dramatically from 15% to 55%, 

and the maximum score increased from 75% to 100%. Additionally, the standard deviation decreased from 

14.5 to 9.5, suggesting a more consistent performance among students in the posttest. These statistical 

improvements highlight not only the efficacy of the new teaching materials but also their ability to elevate 

overall student performance and reduce variability in scores. 

The transformation in student performance underscores the positive impact of the new teaching 

materials on students' speaking skills. The increase in the number of students achieving "Excellent" and 

"Good" scores demonstrates the materials' effectiveness in facilitating higher levels of proficiency. The 

reduction in the "Moderate," "Weak," and "Very Weak" categories further emphasizes the significant 

progress made, suggesting that the materials effectively addressed the needs of students across different 

proficiency levels. 

These results underscore the importance of well-designed educational resources in improving learning 

outcomes. The substantial gains in average scores and the more uniform performance among students 

indicate that the materials provided clear, engaging, and effective instruction. This improvement in scores 

reflects the materials' success in enhancing students' speaking abilities and their confidence in using the 

language. The overall positive outcomes of the pretest and posttest comparison highlight the potential for 

these materials to be used more broadly. Their effectiveness in this study suggests that similar approaches 

could be beneficial in other educational settings, promoting better learning outcomes and greater consistency 

in student performance across various contexts. 

4 Discussion 

This study addresses the development of English language materials integrated with multicultural 

education components tailored for high school students. The research spans from needs analysis to material 

design, implementation, and evaluation, aiming to assess the efficacy and relevance of the developed 

materials in enhancing educational outcomes. 

The needs analyses from both student and teacher perspectives highlight a substantial demand for 

culturally inclusive English language materials. The student needs analysis revealed an average score of 1.85, 

indicating a strong requirement for such materials, particularly to enhance speaking skills. This finding aligns 

with the diverse cultural backgrounds of the students, including Bugis, Toraja, Javanese, and mixed 

heritages, underscoring the critical need for educational resources attuned to multicultural contexts. 

Instructors utilize globally relevant content, such as books, articles, audios, and films, to engage diverse 

and international students. Addressing both linguistic and cultural competencies within educational 

frameworks is crucial, as identified gaps highlight this necessity (Kumi–Yeboah & Amponsah, 2023). 

Research emphasizes strategies that consider pedagogical aspects and technological tools (Wang, 2024), and 

the development of textbooks on foreign literature enhances students' linguocultural competence (Guliyants 

et al., 2021). Colleges and universities serve as ideal platforms for nurturing intercultural competence 

(Pedersen, 2016), while integrating multicultural education into teacher programs prepares educators to 

engage with diverse populations (Lowenstein, 2009). Culturally competent education is essential in 

addressing microaggressions and promoting inclusivity in preservice health education (Melendez, 2020). 

Additionally, fostering tolerance through multicultural education shapes national character (Maulana, 

2024). 

The teacher needs analysis, with an average score of 2.04, further underscores the urgency of integrating 

local traditions and multicultural perspectives into educational materials to enhance students' speaking 

proficiency. This assessment highlights educators' recognition of the role cultural relevance plays in language 

acquisition (Kamilah et al., 2019). The findings collectively emphasize the need for educational materials 

that foster both language skills and cultural understanding among high school students (Ganesan & Morales, 

2024). 

These insights reflect a broader educational mandate to cultivate inclusive learning environments that 

respect and integrate diverse cultural perspectives (Choirul Anwar & Roy Kulyawan, 2022). By developing 

curriculum and instructional designs that incorporate multicultural values, educators can bridge linguistic 

and cultural divides within educational settings (Wahidah & Maristyawati, 2023). The integration of such 

materials promises to enrich educational experiences, promote social cohesion, and prepare students for an 

interconnected global landscape (Khasanah et al., 2023). 
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This study significantly contributes to the discourse on language education by emphasizing the 

intersection of linguistic proficiency and cultural competence (Eslit, 2023). It underscores the importance of 

inclusivity, cultural understanding, and effective communication in creating an ethical language learning 

environment that fosters respect, empathy, and intercultural competence. The findings lay the groundwork 

for future research to explore longitudinal impacts and refine methodologies for developing culturally 

inclusive educational materials (Eslit, 2023). 

The literature highlights the significance of multilingual education and social equity in fostering 

inclusive societies (Mouboua, 2024). Emphasizing linguistic diversity, cultural understanding, and equal 

opportunities is crucial. The development of bilingual teaching models based on multicultural education can 

significantly impact academic achievement by addressing individual language proficiency levels 

(Dhedchawanagon, 2023). Integrating multicultural education into teacher training equips educators with 

the skills to engage effectively with diverse populations, advancing educational equity and quality 

(Lowenstein, 2009; Kumi–Yeboah & Amponsah, 2023). 

During the development phase, considerable emphasis was placed on designing English language 

materials that reflect and respect students' diverse cultural backgrounds. The units were structured to 

enhance speaking skills and foster understanding of multiculturalism through targeted activities. This 

approach aimed to instill values of mutual respect and cultural acceptance among students from various 

ethnicities and backgrounds. 

The iterative development process involved initial drafting, expert validation, and revisions to ensure 

educational materials met objectives and cultural sensitivity (Fasha, 2024). This approach incorporated 

feedback from language education and cultural studies experts, emphasizing iterative refinement's 

importance (Fasha, 2024). Iterative curriculum development ensures continuous improvement to meet 

evolving educational needs (Murray, 2013) and plays a significant role in the cultural evolution of linguistic 

structures (Smith, 2018). Design-based research methodologies, characterized by iterative analysis and 

implementation, have enhanced educational practices through researcher-practitioner collaboration 

(Imelwaty et al., 2019). Engaging stakeholders in the iterative cycle has proven effective for developing and 

evaluating educational interventions (Schat et al., 2021; diSessa & Cobb, 2004). Additionally, iterative 

usability validation strategies have improved domain-specific languages' usability, highlighting iterative 

refinement's value in product development (Barisic et al., 2013). 

Expert assessments validated the materials' effectiveness, affirming their ability to fulfill educational 

objectives without significant revisions (Siahaan & Siahaan, 2023). This outcome underscores the 

thoroughness of the development process and the materials' capacity to meet the dual challenges of linguistic 

proficiency and cultural competence enhancement (Jayadi et al., 2022). 

Integrating multicultural values into educational materials fosters inclusive learning environments 

(Akcaoğlu & Arsal, 2022; Diem & Abdullah, 2020). By acknowledging diverse cultural perspectives, 

educators can bridge cultural divides within classrooms (Dzo’ul Milal et al., 2020; Toledo-Sandoval, 2020). 

This approach enriches the educational experience and prepares students for active participation in a 

globalized world where intercultural understanding is indispensable (Fantini, 2020; Kus Eddy Sartono et al., 

2022). 

This study's novelty lies in its systematic integration of multicultural education within English language 

materials, specifically tailored for high school students. The understanding of linguistic structures and 

functions used in humor, such as wordplay, ambiguity, and irony, is crucial for appreciating humor (Hirsch, 

2011). Irony, a significant element in humor, involves a clash between the literal meaning of words and the 

intended meaning, often leading to incongruities that provoke amusement (Sanz & Guijarro, 2016). 

Recognizing irony necessitates an understanding of both the literal and intended meanings of words, 

influenced by factors like generic conventions and background knowledge (Sanz & Guijarro, 2016). The 

detection of irony is closely tied to recognizing incongruity between what is said and implied, contributing 

to humor elicitation (Gibbs et al., 2014). Verbal irony, a prominent form of expression in humor, involves a 

clash between contents, creating opposition essential for humor production (Garmendia, 2014). This clash 

between registers in text and subject matter is a defining feature of verbal irony, underscoring the importance 

of recognizing and interpreting linguistic nuances for humor appreciation (Hasyim & Hanidar, 2022). 

Comprehending irony relies not only on linguistic knowledge but also on social conceptual knowledge and 

emotional responses, indicating a complex interplay between cognitive processes and emotional 
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understanding (Akimoto et al., 2013). To decode humor effectively, individuals must possess a deep 

semantic understanding of the text, as humor often hinges on subtle linguistic cues and contextual nuances 

(Khandelwal et al., 2018). Identifying irony in user-generated content can be challenging, especially in 

sentences with positive predicates where the true polarity may be obscured, highlighting the complexities of 

humor detection (Carvalho et al., 2009). Additionally, processing humor and wit in discourse involves 

intricate cognitive and linguistic mechanisms crucial for text comprehension and pragmatic interpretation 

(Long & Graesser, 1988). 

Future research should explore the longitudinal impact of culturally contextualized educational 

materials to provide deeper insights into their sustained efficacy and broader applicability across diverse 

educational contexts. Studies could investigate how these materials influence students' intercultural 

competence and social cohesion over time, as well as their potential scalability in different educational 

systems. Additionally, exploring the integration of technology in delivering multicultural education and its 

effects on learning outcomes could provide valuable insights for advancing educational equity and 

excellence, ultimately empowering students to thrive in an interconnected global society. 

5 Conclusion 

This study highlights the pivotal role of integrating multicultural education into English language 

teaching materials for high school students. The findings reveal significant improvements in students' 

language proficiency and cultural understanding when exposed to these materials. Specifically, students 

demonstrated enhanced vocabulary, improved speaking skills, and a greater appreciation for cultural 

diversity. Teachers observed increased student engagement and participation, attributing these outcomes to 

the culturally relevant content that resonated with the students' diverse backgrounds. The positive impact 

was further evidenced by the substantial improvement in pretest and posttest scores, with a notable increase 

in the number of students achieving higher proficiency levels. Both students and teachers reported a deeper 

understanding and respect for different cultures, which contributed to a more harmonious and inclusive 

classroom environment. This innovative approach of blending multicultural themes into language 

instruction addresses linguistic and cultural competencies simultaneously, providing a comprehensive 

framework for effective education. The study offers valuable insights for educators and curriculum 

developers, emphasizing the importance of designing teaching materials that cater to diverse student needs. 

Future research should explore the longitudinal effects and scalability of these materials across various 

educational settings, ensuring their lasting impact and wider applicability. By refining and expanding on 

these findings, educators can better support the evolving needs of culturally diverse student populations, 

fostering more inclusive and effective learning environments. 

References  

Ahyani, H., Permana, D., & Abduloh, A. Y. (2020). Pendidikan Islam dalam lingkup dimensi sosio kultural 

di era revolusi industri 4.0. Fitrah: Journal of Islamic Education, 1(1), 273–288. 

https://doi.org/10.53802/fitrah.v1i2.20 

Akcaoğlu, M. Ö., & Arsal, Z. (2022). The effect of multicultural education on preservice teachers’ attitude 

and efficacy: Testing Bank’s content integration dimension. Participatory Educational Research, 9(2), 343–

357. https://doi.org/10.17275/per.22.44.9.2 

Akimoto, Y., Sugiura, M., Yomogida, Y., Miyauchi, C., Miyazawa, S., & Kawashima, R. (2013). Irony 

comprehension: Social conceptual knowledge and emotional response. Human Brain Mapping, 35(4), 

1167–1178. https://doi.org/10.1002/hbm.22242 

Alanay, H., & Aydın, H. (2016). Multicultural education: The challenges and attitudes of undergraduate 

students in Turkey. Ted Eğitim Ve Bilim, 41(184), 169–185. https://doi.org/10.15390/eb.2016.6146 

Aricindy, A. (2023). The importance of cared for diversity through multicultural education at school Medan. 

Journal of Educational Social Studies, 12(2), 93–100. https://doi.org/10.15294/jess.v12i2.57822 

Atika Kumala Dewi, & Nur Mukminatien. (2023). Developing project-based-learning (PBL) speaking 

syllabus for flight attendant school in flipped learning network (FLN) activities. International Journal of 

Education and Literature, 2(1), 22–30. https://doi.org/10.55606/ijel.v2i1.50 

https://doi.org/10.53802/fitrah.v1i2.20
https://doi.org/10.17275/per.22.44.9.2
https://doi.org/10.1002/hbm.22242
https://doi.org/10.15390/eb.2016.6146
https://doi.org/10.15294/jess.v12i2.57822
https://doi.org/10.55606/ijel.v2i1.50


Elsya : Journal of English Language Studies           
https://journal.unilak.ac.id/index.php/elsya    
 
 

 
 

260 

 
 

Bridging Cultures Through Language: Developing English-Speaking Materials 

for Multicultural Education Contexts 

  

Atmaja, I. M. D. (2020). Membangun toleransi melalui pendidikan multikultural. Jurnal Pendidikan 

Kewarganegaraan Undiksha, 8(1), 113–121. https://doi.org/10.23887/jpku.v8i1.23947 

Bakay, M. (2023). Multicultural classrooms in European higher education: Findings from interviews with 

international students and teaching staff. International Journal on Lifelong Education and Leadership, 9(2), 

1–17. https://doi.org/10.25233/ijlel.1341935 

Barisic, A., Amaral, V., Goulão, M., & Barroca, B. (2013). Evaluating the usability of domain-specific 

languages. In J. F. de F. Mendes (Ed.), Domain-Specific Modeling: Concepts and Tools (pp. 386–407). IGI 

Global. https://doi.org/10.4018/978-1-4666-2092-6.ch014 

Brown, H. D., & Abeywickrama, P. (2004). Principles and classroom practices. Pearson Education. 

Carvalho, P., Sarmento, L., Silva, M., & Oliveira, E. (2009). Clues for detecting irony in user-generated 

contents. Proceedings of the 18th ACM Conference on Information and Knowledge Management. 

https://doi.org/10.1145/1651461.1651471 

Choirul Anwar, & Roy Kulyawan. (2022). Peran pendidikan multikultur dalam membangun bangsa yang 

nasionalis dan religius. PIJAR: Jurnal Pendidikan dan Pengajaran, 1(1), 87–93. 

https://doi.org/10.58540/pijar.v1i1.110 

Derderian-Aghajanian, A. (2010). Multicultural education. International Education Studies, 3(1), 154. 

https://doi.org/10.5539/ies.v3n1p154 

Dhedchawanagon, K. (2023). Development of bilingual teaching models according to multicultural 

education approaches using English and ethnicity language. Rajabhat Chiang Mai Research Journal, 24(2), 

32–55. https://doi.org/10.57260/rcmrj.2023.263046 

Dick, W., & Carey, L. (1996). The systematic design of instruction (4th ed.). HarperCollins College Publishers. 

Dickson, G., & Jepsen, D. (2007). Multicultural training experiences as predictors of multicultural 

competencies: Students' perspectives. Counselor Education and Supervision, 47(2), 76–95. 

https://doi.org/10.1002/j.1556-6978.2007.tb00040.x 

Diem, C. D., & Abdullah, U. (2020). Promoting multiculturalism: Teachers’ English proficiency and 

multicultural education in Indonesia. Indonesian Journal of Applied Linguistics, 10(1), 46–58. 

https://doi.org/10.17509/ijal.v10i1.24983 

diSessa, A., & Cobb, P. (2004). Ontological innovation and the role of theory in design experiments. Journal 

of the Learning Sciences, 13(1), 77–103. https://doi.org/10.1207/s15327809jls1301_4 

Doucette, B., Sanabria, A., Sheplak, A., & Aydın, H. (2021). The perceptions of culturally diverse graduate 

students on multicultural education: Implication for inclusion and diversity awareness in higher 

education. European Journal of Educational Research, 10(3), 1259–1273. https://doi.org/10.12973/eur-

jer.10.3.1259 

Dzo’ul Milal, A., Rohmah, Z., Kusumajanti, W., Basthomi, Y., Sholihah, D. N., & Susilowati, M. (2020). 

Integrating character education in the English teaching at Islamic junior high schools in Indonesia. 

TEFLIN Journal, 31(1), 88–107. https://doi.org/10.15639/teflinjournal.v31i1/88-107 

Efendi, M., & Lien, H. (2021). Implementation of multicultural education cooperative learning to develop 

character, nationalism and religious. Journal of Teaching and Learning in Elementary Education, 4(1), 20–

35. https://doi.org/10.33578/jtlee.v4i1.7817 

Eslit, E. (2023). The ethics of language learning: Promoting inclusivity, cultural understanding and effective 

communication. Journal of Philosophy and Ethics, 5(1), 17–25. https://doi.org/10.22259/2642-

8415.0501003 

Fantini, A. E. (2020). Reconceptualizing intercultural communicative competence: A multinational 

perspective. Research in Comparative and International Education, 15(1), 52–61. 

https://doi.org/10.1177/1745499920901948 

Fasha, R. (2024). C++ rush: An educational gaming experience. Jurnal Intelek, 19(1), 79–90. 

https://doi.org/10.24191/ji.v19i1.24493 

https://doi.org/10.23887/jpku.v8i1.23947
https://doi.org/10.25233/ijlel.1341935
https://doi.org/10.4018/978-1-4666-2092-6.ch014
https://doi.org/10.1145/1651461.1651471
https://doi.org/10.58540/pijar.v1i1.110
https://doi.org/10.5539/ies.v3n1p154
https://doi.org/10.57260/rcmrj.2023.263046
https://doi.org/10.1002/j.1556-6978.2007.tb00040.x
https://doi.org/10.17509/ijal.v10i1.24983
https://doi.org/10.1207/s15327809jls1301_4
https://doi.org/10.15639/teflinjournal.v31i1/88-107
https://doi.org/10.33578/jtlee.v4i1.7817
https://doi.org/10.22259/2642-8415.0501003
https://doi.org/10.22259/2642-8415.0501003
https://doi.org/10.1177/1745499920901948
https://doi.org/10.24191/ji.v19i1.24493


Elsya : Journal of English Language Studies           
https://journal.unilak.ac.id/index.php/elsya    
 
 

 
 

261 

 
 

Bridging Cultures Through Language: Developing English-Speaking Materials 

for Multicultural Education Contexts 

  

Ganesan, U., & Morales, A. R. (2024). A science teacher’s experiences when fostering intercultural 

competence among students in multilingual classrooms: A narrative study. Cultural Studies of Science 

Education, 19(1), 189–208. https://doi.org/10.1007/s11422-023-10206-y 

Garmendia, J. (2014). The clash: Humor and critical attitude in verbal irony. Humor - International Journal of 

Humor Research, 27(4), 583–605. https://doi.org/10.1515/humor-2014-0094 

Gibbs, R., Bryant, G., & Colston, H. (2014). Where is the humor in verbal irony? Humor - International 

Journal of Humor Research, 27(4), 605–625. https://doi.org/10.1515/humor-2014-0106 

Guliyants, A., Guliyants, S., & Ivanova, A. (2021). Textbooks on foreign literature as a means of students’ 

linguocultural competence building. Advances in Policy Studies, 4(1), 396–411. 

https://doi.org/10.3897/ap.e4.e0396 

Hasyim, N., & Hanidar, S. (2022). Verbal irony in a TV series The Office (US) season 2. Lexicon, 9(2), 63–77. 

https://doi.org/10.22146/lexicon.v9i2.68005 

Hidayati, Y. (2019). The effect of storytelling towards students’ speaking skill at X grade students of MA 

Nurul Haramain Boarding School. Journal of Languages and Language Teaching, 7(2), 132–141. 

https://doi.org/10.33394/jollt.v7i2.1961 

Hirsch, G. (2011). Between irony and humor. Pragmatics & Cognition, 19(3), 530–561. 

https://doi.org/10.1075/pc.19.3.07hir 

Huang, K. (2016). On bilinguals’ development of metalinguistic awareness and its transfer to L3 learning: 

The role of language characteristics. International Journal of Bilingualism, 22(3), 330–349. 

https://doi.org/10.1177/1367006916681081 

Imelwaty, S., Helda, T., Kemal, E., & Perpisa, L. (2019). Developing a model of ‘proficiency in English’ for 

the Indonesian local context: Some considerations from the English as an International Language (EIL) 

perspective. Proceedings of the 8th International Conference on Language, Education, and Innovation. 

https://doi.org/10.4108/eai.29-8-2019.2289012 

Izzati, A., Muliastuti, L., & Rafli, Z. (2023). The framework of multicultural education value in Indonesia 

schools to face challenge of 21st-century learning using literary study. Al-Ishlah: Jurnal Pendidikan, 15(1), 

1101–1110. https://doi.org/10.35445/alishlah.v15i1.3197 

Jayadi, K., Abduh, A., & Basri, M. (2022). A meta-analysis of multicultural education paradigm in 

Indonesia. Heliyon, 8(1), e08828. https://doi.org/10.1016/j.heliyon.2022.e08828 

Juliastuti, Thayyib, M., & Haerazi, H. (2023). Intercultural communicative competence model using 

English literature: A case study at some Islamic universities in Indonesia. Register Journal, 16(1), 112–

138. https://doi.org/10.18326/register.v16i1.112-138 

Kamilah, F. A., Fauziyah, F., Salsabila, V. A., & Hidayat, M. V. C. (2019). Improving English speaking 

skill with local culture-based learning through big book. Jurnal JOEPALLT, 7(2), 1–20. 

https://doi.org/10.35194/jj.v7i2.705 

Kaya, Y. (2015). The opinions of primary school, Turkish language and social science teachers regarding 

education in the mother tongue (Kurdish). Journal of Ethnic and Cultural Studies, 2(2), 33–46. 

https://doi.org/10.29333/ejecs/33 

Khandelwal, A., Swami, S., Akhtar, S., & Shrivastava, M. (2018). Gender prediction in English-Hindi code-

mixed social media content: Corpus and baseline system. Computación y Sistemas, 22(4), 1249–1260. 

https://doi.org/10.13053/cys-22-4-3061 

Khasanah, N., Irwan Hamzani, A., & Aravik, H. (2023). Religious moderation in the Islamic education 

system in Indonesia. Qalamuna: Jurnal Pendidikan, Sosial, dan Agama, 15(1), 629–642. 

https://doi.org/10.37680/qalamuna.v15i1.4115 

Kumi-Yeboah, A., & Amponsah, S. (2023). An exploratory study of instructors' perceptions on inclusion of 

culturally responsive pedagogy in online education. British Journal of Educational Technology, 54(4), 878–

897. https://doi.org/10.1111/bjet.13299 

https://doi.org/10.1007/s11422-023-10206-y
https://doi.org/10.1515/humor-2014-0094
https://doi.org/10.1515/humor-2014-0106
https://doi.org/10.3897/ap.e4.e0396
https://doi.org/10.22146/lexicon.v9i2.68005
https://doi.org/10.33394/jollt.v7i2.1961
https://doi.org/10.1075/pc.19.3.07hir
https://doi.org/10.1177/1367006916681081
https://doi.org/10.4108/eai.29-8-2019.2289012
https://doi.org/10.35445/alishlah.v15i1.3197
https://doi.org/10.1016/j.heliyon.2022.e08828
https://doi.org/10.18326/register.v16i1.112-138
https://doi.org/10.35194/jj.v7i2.705
https://doi.org/10.29333/ejecs/33
https://doi.org/10.13053/cys-22-4-3061
https://doi.org/10.37680/qalamuna.v15i1.4115
https://doi.org/10.1111/bjet.13299


Elsya : Journal of English Language Studies           
https://journal.unilak.ac.id/index.php/elsya    
 
 

 
 

262 

 
 

Bridging Cultures Through Language: Developing English-Speaking Materials 

for Multicultural Education Contexts 

  

Kurniasih, A., & Lisan, K. H. (2023). Developing English speaking materials for tenth grade students of 

conversation program at Madrasah Aliyah (MA) Ali Maksum. JETLEE: Journal of English Language 

Teaching, Linguistics, and Literature, 3(1), 31–39. https://doi.org/10.47766/jetlee.v3i1.1275 

Kus Eddy Sartono, E., Ambarsari, R., & Herwin, H. (2022). Interactive multimedia based on Indonesian 

cultural diversity in civics learning in elementary schools. Cypriot Journal of Educational Sciences, 17(4), 

1192–1203. https://doi.org/10.18844/cjes.v17i4.7136 

Leersnyder, J., Gündemir, S., & Ağırdağ, O. (2021). Diversity approaches matter in international 

classrooms: How a multicultural approach buffers against cultural misunderstandings and encourages 

inclusion and psychological safety. Studies in Higher Education, 47(9), 1903–1920. 

https://doi.org/10.1080/03075079.2021.1983534 

Long, D., & Graesser, A. (1988). Wit and humor in discourse processing. Discourse Processes, 11(1), 35–60. 

https://doi.org/10.1080/01638538809544690 

Lowenstein, K. (2009). The work of multicultural teacher education: Reconceptualizing white teacher 

candidates as learners. Review of Educational Research, 79(1), 163–196. 

https://doi.org/10.3102/0034654308326161 

Mahmud, M. (2018). Exploring teachers’ perception on the teaching of multicultural-based religious 

education. Dinamika Ilmu: Jurnal Pendidikan, 18(2), 259–270. https://doi.org/10.21093/di.v18i2.1155 

Mandaria, R. N., Karani, E., & Bungai, J. (2022). Teachers’ perception towards local content-based English 

materials of speaking skill for young learners. EBONY: Journal of English Language Teaching, Linguistics, 

and Literature, 2(1), 72–82. https://doi.org/10.37304/ebony.v2i1.4045 

Masruddin, & Sander, A. (2019). The efficacy of pre-service teacher training camp in developing students’ 

English teaching skills at English education study program in Indonesia. Asian EFL Journal, 21(2), 200–

215. 

Maulana, D. (2024). Cultivation of tolerance values through multicultural education to build national 

character. International Journal of Multicultural and Multireligious Understanding, 11(5), 103–115. 

https://doi.org/10.18415/ijmmu.v11i5.5721 

Melendez, K. (2020). Cultural competency: A call to action to address microaggression in preservice health 

education. Health Education Journal, 79(7), 851–859. https://doi.org/10.1177/0017896920921501 

Mouboua, P. (2024). Multilingual education and social equity: A comparative study of integration policies 

in multicultural societies. GSC Advanced Research and Reviews, 19(2), 32–42. 

https://doi.org/10.30574/gscarr.2024.19.2.0165 

Muktamar, A. (2022). Multicultural education in the concept of the philosophy of Islamic education. 

International Journal of Research in Educational Research (IJRER), 1(3), 305–315. 

https://doi.org/10.51574/ijrer.v1i3.437 

Murray, S. (2013). The challenges of designing a common, standards-based curriculum for all South Africa’s 

languages. Per Linguam, 28(2), 30–48. https://doi.org/10.5785/28-2-532 

Ng, E. (2020). Effects of biliteracy in writing and metacognition: Biliterates, bilinguals, and monolinguals. 

World Journal of Social Science Research, 7(3), 72–85. https://doi.org/10.22158/wjssr.v7n3p72  

Nur, M. (2023). Histoire et culture maritimes en Indonésie: Mise en œuvre dans l’apprentissage des études 

sociales. Encounters in Theory and History of Education, 24, 230–253. 

https://doi.org/10.24908/encounters.v24i0.16705 

Pedersen, P. (2016). Toward intercultural development and a model for institutional change. In A. G. Stoller 

& R. L. White (Eds.), Intercultural Psychology: Research and Practice (pp. 239–257). APA Books. 

https://doi.org/10.1037/14840-014 

Permatasari, I., & Andriyanti, E. (2021). Developing students’ intercultural communicative competence 

through cultural text-based teaching. Indonesian Journal of Applied Linguistics, 11(1), 72–82. 

https://doi.org/10.17509/ijal.v11i1.34611 

https://doi.org/10.47766/jetlee.v3i1.1275
https://doi.org/10.18844/cjes.v17i4.7136
https://doi.org/10.1080/03075079.2021.1983534
https://doi.org/10.1080/01638538809544690
https://doi.org/10.3102/0034654308326161
https://doi.org/10.21093/di.v18i2.1155
https://doi.org/10.37304/ebony.v2i1.4045
https://doi.org/10.18415/ijmmu.v11i5.5721
https://doi.org/10.1177/0017896920921501
https://doi.org/10.30574/gscarr.2024.19.2.0165
https://doi.org/10.51574/ijrer.v1i3.437
https://doi.org/10.5785/28-2-532
https://doi.org/10.22158/wjssr.v7n3p72
https://doi.org/10.24908/encounters.v24i0.16705
https://doi.org/10.1037/14840-014
https://doi.org/10.17509/ijal.v11i1.34611


Elsya : Journal of English Language Studies           
https://journal.unilak.ac.id/index.php/elsya    
 
 

 
 

263 

 
 

Bridging Cultures Through Language: Developing English-Speaking Materials 

for Multicultural Education Contexts 

  

Pieterse, A., Evans, S., Risner-Butner, A., Collins, N., & Mason, L. (2008). Multicultural competence and 

social justice training in counseling psychology and counselor education. The Counseling Psychologist, 

37(1), 93–115. https://doi.org/10.1177/0011000008319986 

Pope‐Davis, D., Reynolds, A., Dings, J., & Ottavi, T. (1994). Multicultural competencies of doctoral interns 

at university counseling centers: An exploratory investigation. Professional Psychology: Research and 

Practice, 25(4), 466–470. https://doi.org/10.1037/0735-7028.25.4.466 

Prasetyaningrum, A., Fikni, Z., & Wati, L. (2020). English foreign language students’ strategies in 

overcoming speaking problems. VELES: Voices of English Language Education Society, 4(1), 94–103. 

https://doi.org/10.29408/veles.v4i1.1914 

Sanz, M., & Guijarro, A. (2016). Irony and humor in Princess Smartypants. Brno Studies in English, 42(1), 93–

111. https://doi.org/10.5817/bse2016-1-5 

Sari, I. K., & Siregar, N. (2021). Pendidikan multikultural dalam perspektif filsafat pendidikan Islam. 

Hikmah, 18(2), 108–118. https://doi.org/10.53802/hikmah.v18i2.107 

Schat, E., Knaap, E., & Graaff, R. (2021). Key principles for an integrated intercultural literary pedagogy: 

An educational design research project on arts integration for intercultural competence. Language 

Teaching Research, 27(2), 332–358. https://doi.org/10.1177/13621688211045012 

Setyawan, W. H., & Nawangsari, T. (2021). Pengaruh e-module speaking berbasis website untuk 

meningkatkan keterampilan berbicara. Aksara: Jurnal Ilmu Pendidikan Nonformal, 7(2), 339–346. 

https://doi.org/10.37905/aksara.7.2.339-346.2021 

Siahaan, B. L., & Siahaan, M. M. (2023). The implementation of project-based learning connected with 

digital technology to increase students’ speaking competence of Madrasah Aliyah Negeri (MAN) 

Simalungun Regency. Al-Ishlah: Jurnal Pendidikan, 15(1), 497–506. 

https://doi.org/10.35445/alishlah.v15i1.2580 

Smith, K. (2018). The cognitive prerequisites for language: Insights from iterated learning. Current Opinion 

in Behavioral Sciences, 21, 154–160. https://doi.org/10.1016/j.cobeha.2018.05.003 

Stephens, N., Hamedani, M., & Townsend, S. (2018). Difference matters: Teaching students a contextual 

theory of difference can help them succeed. Perspectives on Psychological Science, 14(2), 156–174. 

https://doi.org/10.1177/1745691618797957 

Suri, D., & Chandra, D. (2021). Teacher's strategy for implementing multiculturalism education based on 

local cultural values and character building for early childhood education. Journal of Ethnic and Cultural 

Studies, 8(4), 271–285. https://doi.org/10.29333/ejecs/937 

Toledo-Sandoval, F. (2020). Local culture and locally produced ELT textbooks: How do teachers bridge the 

gap? System, 95, 102362. https://doi.org/10.1016/j.system.2020.102362 

Tonbuloğlu, B., Aslan, D., & Aydın, H. (2016). Teachers’ awareness of multicultural education and diversity 

in school settings. Eurasian Journal of Educational Research, 16(64), 1–28. 

https://doi.org/10.14689/ejer.64.1 

Van Geel, M., Keuning, T., Frèrejean, J., Dolmans, D., van Merriënboer, J., & Visscher, A. J. (2019). 

Capturing the complexity of differentiated instruction. School Effectiveness and School Improvement, 30(1), 

51–67. https://doi.org/10.1080/09243453.2018.1539013 

Wahidah, F., & Maristyawati, D. (2023). Model of multicultural education in religion as a strengthening 

strategy for the character of tolerance in early childhood. Falasifa: Jurnal Studi Keislaman, 14(1), 12–23. 

https://doi.org/10.31857/s013116462104007x 

Wang, J. (2024). Assessing the impact of multicultural curriculum on student performance in Beijing high 

schools. Journal of Curriculum and Teaching, 13(2), 319–329. https://doi.org/10.5430/jct.v13n2p319 

Wuntu, C. N., Singal, Y., & Rorintulus, O. A. (2022). The implementation of project-based learning (PBL) 

in improving students’ speaking skill at SMA Yadika Kopandakan II. International Journal of English and 

Applied Linguistics (IJEAL), 2(3), 387–398. https://doi.org/10.47709/ijeal.v2i3.1882 

https://doi.org/10.1177/0011000008319986
https://doi.org/10.1037/0735-7028.25.4.466
https://doi.org/10.29408/veles.v4i1.1914
https://doi.org/10.5817/bse2016-1-5
https://doi.org/10.53802/hikmah.v18i2.107
https://doi.org/10.1177/13621688211045012
https://doi.org/10.37905/aksara.7.2.339-346.2021
https://doi.org/10.35445/alishlah.v15i1.2580
https://doi.org/10.1016/j.cobeha.2018.05.003
https://doi.org/10.1177/1745691618797957
https://doi.org/10.29333/ejecs/937
https://doi.org/10.1016/j.system.2020.102362
https://doi.org/10.14689/ejer.64.1
https://doi.org/10.1080/09243453.2018.1539013
https://doi.org/10.31857/s013116462104007x
https://doi.org/10.5430/jct.v13n2p319
https://doi.org/10.47709/ijeal.v2i3.1882


Elsya : Journal of English Language Studies           
https://journal.unilak.ac.id/index.php/elsya    
 
 

 
 

264 

 
 

Bridging Cultures Through Language: Developing English-Speaking Materials 

for Multicultural Education Contexts 

  

Yildirim, S., & Tezci, E. (2020). Öğretmenlerin çok kültürlü eğitim uygulamalarını etkileyen faktörler. Opus 

Uluslararası Toplum Araştırmaları Dergisi, 16(2), 10–25. https://doi.org/10.26466/opus.687625 

https://doi.org/10.26466/opus.687625

