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Abstract

It is importance of improving the digital literacy of teachers is crucial with the rapid
integration of technology in education, effective training programs are critical. However,
their success largely depends on the motivation of the participants. The purpose of this
study is to determine the mediating role of the work motivation variable on the effect of
the training variable on the digital literacy variable so that there are two independent
variables and one dependent variable. The number of samples used was 73 teachers in
Palembang. To collect data, a questionnaire technique was used. Using the Smart PLS 3.0
structural equation modeling technique, the hypothesized relationships in this study were
tested. This study found that: 1) training had a positive and significant effect on teacher
motivation; 2) work motivation had a positive and significant effect on teacher digital
literacy; 3) training had a positive and significant effect on teacher digital literacy; and 4)
work motivation had a mediating effect on the relationship between training and teacher
digital literacy. These results highlight the importance of fostering a motivational climate
to maximize the benefits of training programs. Implications for educational policy and
practice are discussed, emphasizing the need for strategies that not only provide training
but also actively engage and motivate teachers to enhance their digital competencies.
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INTRODUCTION

The influence of digital technology development is increasingly widespread in
various aspects of life, including in the education sector (Diao et al., 2023). The
development of technology has led to efforts to transform education. Especially since the
Covid-19 attack, educators have struggled to adapt to the changes and try to utilize
technology in the implementation of the learning process (Sihite & Rangkuti, 2023).
Teachers face pedagogical challenges that require them to adapt to new expectations in
terms of communication, teamwork, and knowledge acquisition (Judijanto, 2024). In
addition, technological developments enable educators to create interactive learning
environments and utilize multimedia tools to enhance the educational experience and
achieve a more effective and efficient quality of education, but there are many challenges
in integrating technology in education. There are several factors that become challenges
in integrating technology in learning, such as the attitudes and beliefs of teachers, their
limited ability to operate technology, and the digital literacy skills of teachers (Nurhidayat
etal., 2022).

The education era in the 21st century requires teachers to have adequate digital
literacy to optimize the benefits of technology in achieving the learning process (Utama
et al., 2020). This is especially relevant given the rapid development of information and
communication technology that continues to change the educational landscape. Teachers
who have good digital literacy can be agents of change who are able to create innovative
and adaptive learning environments in accordance with the demands of the times (Nguyen
et al., 2022). Digital literacy is not just the ability to use digital devices and applications
but also includes a deep understanding of how these technologies can be used effectively
and beneficially in an educational context (Diao et al., 2023). Digital literacy is an
important part of the process of developing the professionalism of teachers, as they
perform various tasks involving the use of digital technologies, such as preparing students
to meet the demands of the time (Stoika, 2023). Digital literacy is also an important aspect
in the vision of 21st-century education to deal with changing working and living
conditions that require new skills (Weninger, 2017). Hague & Payton (2010) explained
that digital literacy has 8 components: functional skills, e-safety, critical thinking and
evaluation, collaboration, effective communication, cultural and social understanding,
creativity, and the ability to find and select information. Digital literacy is a necessary
skill in adapting to technology. But in fact, Indonesia’s digital literacy is not yet good.
The digital literacy of teachers in Indonesia is one aspect that needs to be addressed (Arsy
et al., 2023; Silvana & Dermawan, 2022). Therefore, efforts to improve teachers’ digital
literacy are one of the efforts that support the optimization of the function of technology
in education. For this reason, this research focuses on the area of teacher professional
development, specifically related to digital literacy.

Integrating innovative technologies during classroom practice is a challenge for
teachers who are required to have new technological and pedagogical skills, which causes
teachers to need training in developing their digital competence (Karunanayaka &
Weerakoon, 2020). Training is one of the effective activities in achieving a way to
develop teachers’ professional skills (Khairiah et al., 2024; Tsatsou, 2018). Training is an
activity that is systematically designed as an effort to increase knowledge, skills and
expertise so that it is useful for achieving better professional performance (Neza & Rivai,
2020). The results of research conducted by Eryansyah et al. (2020) show that low digital
literacy is caused by the unavailability of related training. For this reason, training is very
important in achieving digital literacy in facing and adapting to the demands of the world
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of work (Jatmoko et al., 2023). According to Dessler (2011), training indicators consist
of instructors, trainees, training methods, training materials, and training objectives.

In the effort to achieve something new, both good performance and new skills,
there must be encouragement from both within and without the individual. This drive is
called motivation (Seebaluck & Seegum, 2013). Motivation affects a person’s energy as
a drive to learn, work effectively and achieve potential so that motivation determines what
activities are done or not done, how long they are involved in these activities and the
extent to which they are involved in an activity (Sinclair, 2008). This shows that
motivation plays an important role in achieving good digital literacy. A person’s work
motivation can be based on the principle of human needs. When these needs are met, job
satisfaction is created (Nurjanah & Suherman, 2022). Research conducted by Anistyasari
et al. (2024) revealed that a person’s intrinsic motivation has a significant impact on
digital literacy. Teacher work motivation is divided into intrinsic and extrinsic
motivation. Indicators for intrinsic motivation consist of 1) a sense of responsibility for
work, 2) enthusiasm for achieving job satisfaction; 3) self-development efforts, and 4)
enthusiasm for improving living standards. Meanwhile, indicators for extrinsic
motivation consist of 1) appreciation, recognition, and confidence in doing work, and 2)
communication with coworkers (Suyitno et al., 2023).

The importance of digital literacy is closely linked to broader educational goals
such as the development of 21st century skills in students. Teachers with good digital
literacy skills serve as role models and drivers for fostering technological literacy in the
next generation. Therefore, investing in improving teachers’ digital literacy through
training and motivation not only benefits educators personally, but also contribute to the
broader goals of educational institutions striving to excel in the digital age. Previous
studies have shown that training or motivation have an impact on improving digital
literacy. The finding from Lilian (2022) shows that there is positive and significant
relationship between motivation and digital literacy competency. The study from Hobbs
& Tuzel (2017) shows that teachers’ digital learning motivation profiles and their subject-
area specialization showed statistically significant correlations. Research conducted by
Albaar et al. (2023) shows a direct relationship between a teacher’s performance and
motivation and their level of certification. Performance can therefore be enhanced by
enhancing the implementation of teacher certification and by encouraging achievement.
The study from Okoed et al. (2024) discovered that the teachers’ abilities and knowledge
in technology were much enhanced by the digital literacy training.

However, there is a gap in the literature examining how work motivation can act
as a mediator in the relationship between training and digital literacy. Previous research
has largely focused on the direct relationship between training and skill outcomes or
digital literacy without considering the mediating role of motivation. This gap suggests
the need for further research to understand the mechanisms through which work
motivation affects the effectiveness of digital literacy training. The research of Nurhalim
& Fahmy (2021) shows that motivation plays a partially moderating function in the link
between employee performance and training. This study aims to fill this gap by examining
the mediating role of work motivation in the relationship between training and digital
literacy. By investigating how motivation affects the effectiveness of training programs,
this study aims to provide valuable insights in designing more effective training
interventions that not only provide digital literacy skills but also improve teachers’ work
motivation.
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This article aims to further explore the relationship between training, motivation,
and digital literacy among educators, drawing on insights from empirical research and
educational theory. By synthesizing existing literature and empirical evidence, we seek
to illuminate the pathways through which training and motivation influence teachers’
digital literacy levels. In addition, this research will offer practical implications for
policymakers, educational administrators, and professional development practitioners
seeking to optimize strategies for improving digital literacy among educators.
Understanding and addressing the factors underlying the effective integration of
technology in education is critical to creating a competent cohort of educators in the
digital age who are able to meet the diverse needs of today’s learners. From the
explanation above, the hypothesis of this study is formulated as follows:

Hi: There is a positive and significant influence between training variables on teacher
motivation.

H>: There is a positive and significant influence between motivation variables on
teachers’ digital literacy.

Hz: There is a positive and significant influence between training variables on teachers’
digital literacy.

Has: Work motivation plays a role in mediating the relationship between training and

teacher digital literacy.

METHOD

The purpose of this study was to determine the mediating role of the Work
Motivation variable on the effect of the Training variable on the digital Literacy variable
so that there are two independent variables and one dependent variable. The training
variable that aimed to measure the level of involvement and effectiveness of the training
attended by teachers was the first independent variable. This was measured by 5
indicators, namely instructors, trainees, training methods, training materials, and training
objectives. The second independent variable was Work Motivation. The variable that
measured how much the level of work motivation of teachers in carrying out their duties
and responsibilities was measured through 6 indicators, namely 1) a sense of
responsibility for work, 2) enthusiasm for achieving job satisfaction; 3) self-development
efforts, and 4) enthusiasm for improving living standards, 5) confidence in doing work,
and 6) communication with coworkers. Furthermore, the independent variable in this
study was the Digital Literacy variable. This variable aimed to measure how well teachers
understand, use, and utilize digital technology in the context of education. The Digital
Literacy variable was measured through 8 indicators, namely 1) functional skills, 2) e-
safety, 3) critical thinking and evaluation, 4) collaboration, 5) effective communication,
6) cultural and social understanding, 7) creativity, and 8) the ability to find and select
information.

Data was collected through an online questionnaire distributed through Google
form to middle school teachers in Palembang City and 72 teachers have participated in
this survey. Data was collected in April 2024 and processed in May 2024. Structural
Equation Modeling (SEM) analysis with Partial Least Squares (PLS) was used in this
study to analyze the mediating role of Work Motivation on the effect of Training on
teacher Digital Literacy. SmartPLS (3.0) has been utilized in this study to perform
variance-based partial least squares structural equation modeling (PLS-SEM). The
measurement model and structural model are the two steps in the analysis that make up
this method. While the structural model examines every hypothesis and path analysis, the
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measurement model measures the latent variables. Because the goal of the study was
prediction-oriented, PLSSEM was appropriate (Achjari, 2004).

FINDINGS AND DISCUSSION
Findings
The research sample was described with 2 criteria, namely gender and the level
of the institution where teaching. The distribution of respondent descriptions can be seen
in Table 1.
Table 1. Respondent Profile

Attribute Description Frequency Percentage
Gender Men 21 29%
Women 52 71%
IInstitutional Junior High School 13 18%
evel
Senior High School 46 63%
Vocational School 14 19%

After tabulating the results of filling out the distributed gquestionnaires, it was
found that out of a total of 73 respondents, there are 21 male teachers and 52 female
teachers. In addition, the majority of the respondents are senior high school teachers,
namely 56 people or 63 percent. The rest came from Junior High School, namely 13
teachers and 14 teachers from Vocational School.

Measurement Model

If the validity and reliability values of the model’s constituent indicators are
high, the model can be effectively employed as a predictor. The construct formed by the
indicators was evaluated, According to Achjari (2004), an indicator is generally
considered a good variable measure if the external load is more than 0.70. The result of
the measurement is shown in Figure 1.
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Figure 1. Loading Factors
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Figure 1 shows the result of data processing using the Smart-PLS 3 application
shows that the value of all loading factors of each variable indicator has a value of > 7,
which means that each variable indicator with a total of 19 indicators can be categorized
as good in measuring variables (Achjari, 2004).

Furthermore, the results of the discrimination validity analysis are presented in
Table 2 below. The value of discrimination validity shows the level of difference in the
concept of each construct or latent variable with other variables. The model exhibited
strong discriminant validity if the measuring item’s correlation with the construct was
higher than the construct’s correlation value (Fornell & Larcker, 1981).

Table 2. Validity of variable discrimination in research
Digital Literacy Training  Work Motivation

Digital Literacy 0.801
Training 0.744 0.788
Work Motivation 0.842 0.775 0.847

The Fornell-Lacker test result is shown in Table 2. All of the constructs or latent
variables employed in the model have excellent discriminant value validity, as can be
seen from the table, where the correlation value of each construct is greater than the
correlation value with other constructs.

Model Structure Measurement

R-square values will therefore be used to calculate the model’s explanatory power.
If the R2 value was less than 0.25, the model was considered poor; if it was between 0.50
and 0.75, the model was considered moderate; and if it was larger than 0.75, the model
was considered strong as a predictor (Sarstedt et al., 2014).

Table 3. R-Square
R Square R Square Adjusted
Digital Literacy 0.730 0.723
Work Motivation 0.600 0.594

Table 3 shows the value of the R-Square of this model. It shows that all the values
(0.730 and 0.600) are higher than 0.5 so it can be categorized as moderate. The coefficient
of determination for Digital Literacy is 0.730, which means that the model’s ability to
predict the effect of the Training variable on Digital Literacy is 73%. Furthermore, the
R2 value for the Work Motivation variable is 0.600 which indicates that the model’s
ability to predict the effect of the Training variable on Work Motivation is 60%.
Therefore, it can be said that both models are sufficiently reliable to be able to predict the
relationship between the variables under investigation.

Hypothesis Testing

The path coefficient value was used to test the hypothesis. Figure 2 and Table 4
below show the result of Hypotheses Tested.
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Table 4. Results of Hypotheses Tested

Standard T Statistics P

Original Sample — poiation  (JO/STDEV|  Value

Sample (O) Mean (M) (STDEV) ) s
Training -> Digital 0.228 0.230 0.099 2295 0.022
Literacy
Training -> Work 0.775 0.780 0.048 16.043  0.000
Motivation
Work Motivation -> 0.666 0.665 0.095 7.042 0.000

Digital Literacy

Training -> Work

Motivation -> 0.516 0.514 0.079 6.559 0.000
Digital Literacy

1. The first Hypothesis stated that the Training had a direct effect on Work Motivation.
Table 4 above shows that f=0.775 and p (0.000) < 0.05. It was found that Training
had a positive and significant impact on Work Motivation

2. The second Hypothesis states that Work Motivation had a direct effect on Digital
Literacy.

Table 4 above shows that f=0.666 and p (0.000) < 0.05. It was found that Work
Motivation had a positive and significant impact on Digital Literacy.

3. The third Hypothesis stated that the Training had a direct effect on Digital Literacy.
Table 4 above shows that f=0.228 and p (0.022) < 0.05. It was found that Training
had a positive and significant impact on Digital Literacy.

4. The fourth Hypothesis states that Work Motivation plays a role in mediating the
relationship between Training and Digital Literacy
Table 4 above shows that f=0.516 and p (0.000) < 0.05. It was found that Training
influences in an important indirect way the Digital Literacy of teachers through Work
Motivation. This means that increasing Training can increase Work Motivation and
result in increased teacher Digital Literacy as well.

The result of of Hypotheses Tested also can be seen on the Figure 2.

M1 M2 M3 M4 M5 Mo

. L »~ - - .

Figure 2. Results of Hypotheses Tested
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Discussion

According to the SEM-PLS model analysis, it can be seen that all the Hypotheses
are accepted. Training variable, with a path coefficient of 0.228, had a positive and
significant effect on the Digital Literacy variable. Digital Literacy increased by 0.228
units if the Training score rose by one unit. These findings clarified why teacher training
is important for teacher development, especially in achieving a new skill or competency
including digital literacy. This finding is supported by research conducted by Mahapatra
(2020) and Zahorec et al. (2019) who found that training programs affect teachers’ skills
in using digital tools and digital literacy. This finding is relevant to Okoed et al. (2024)
that state that training had positive impact on the skills and knowledge of teachers. Thus,
this finding is consistent with and confirms the results of previous research which found
that training affects teachers’ digital literacy. With the results of this study, hopefully, it
can be a reference for the government, school leaders, and teachers themselves to be more
active in making or participating in training, especially in ICT. Training will be a
necessity that will never be enough to do once. Along with the development of the era,
various new demands will also emerge. So, to respond to these new demands and
challenges it is necessary to keep up with various trainings. School officials must also be
sensitive to the needs of their teachers for relevant training so it is also necessary for
principals to facilitate training for teachers.

The Training variable also has a positive and significant effect on the Work
Motivation variable. The researcher did not find much literature that revealed the effect
of training on teachers’ work motivation, but this is in accordance with the research of
Arta et al. (2022) that found the same result. Through training, teachers are introduced to
the latest teaching methods and technologies that help them deal with evolving teaching
challenges, thus increasing their motivation to implement these methods in the classroom.
Training provides variety and new challenges that help overcome boredom and stagnation
in work routines, making teachers feel more engaged and motivated to give their best in
their work (Alonso-garcia, 2024). In addition, well-designed training can also fulfill
teachers’ basic psychological needs, such as the need for rewards and recognition. When
teachers feel recognized and supported through training, they are likely to experience
increased extrinsic motivation. Recognition of their efforts and achievements during
training can strengthen their commitment to their work and encourage them to continue
developing professionally (Henderson & Corry, 2021; Pazilah et al., 2024).

Furthermore, the results showed that the Work Motivation variable also has a
positive and significant impact on Digital Literacy. This is supported by research
conducted by Lilian (2022) that conduct the same result. A teacher must have strong
motivation because work motivation affects the ability of a teacher (Okoed et al., 2024).
Motivated teachers have an internal drive to keep learning and developing new skills,
including in technology. They are more open to innovation and more enthusiastic in
exploring and adopting new digital tools and platforms that can support the learning
process. Perseverance in facing technological challenges also increases with high work
motivation, so teachers are more persistent in overcoming barriers. High work motivation
also correlates with increased satisfaction and performance, where good digital literacy
can improve teaching efficiency and effectiveness (Alonso-garcia, 2024). In addition,
strong motivation makes teachers more adaptable to change, including the integration of
technology in education. In a positive and collaborative work environment, high work
motivation can be contagious, encouraging teachers to share digital knowledge and skills
with their peers, thus improving overall digital literacy in the education environment

516



Lectura: Jurnal Pendidikan, Vol. 15, No. 2, 2024

With a beta value of 0.516, the PLS model analysis results showed that Work
Motivation variable had a mediating effect in influencing how the Training affected
teachers’ Digital Literacy. The researcher has not found similar research that discusses
the mediating role of work motivation on the effect of training on digital literacy. The
results of this study show that work motivation acts as a mediator in the relationship
between training and teachers’ digital literacy. This finding indicates that training not
only directly improves teachers’ digital literacy but also has an indirect impact through
increasing their work motivation. In other words, effective training can increase teachers’
work motivation, which in turn strengthens their digital literacy. Well-designed training
provides teachers with new knowledge and practical skills relevant to digital needs in
modern education. When teachers feel more competent and confident in using digital
technologies, their intrinsic motivation to learn and develop themselves further also
increases (Dwapatesty et al., 2021).This feeling of competence is one of the key factors
influencing intrinsic motivation, where teachers feel motivated from within to teach and
apply new skills in the classroom environment.

This study makes an important contribution to the existing literature by exploring
the mediating role of work motivation in its impact on teachers’ digital literacy through
training. This offers a new perspective in understanding how training can improve digital
literacy by strengthening teachers’ intrinsic and extrinsic motivation. However, this study
also has some weaknesses that need to be considered. One of the main weaknesses is the
limitation in the generalizability of the findings. The research sample may not be
representative of the wider population, so the results may not be generally applicable to
all educational contexts. In addition, the cross-sectional nature of this study does not
capture dynamic changes in digital literacy and teacher motivation over time. A
longitudinal study would be ideal to understand these changes in more depth. Finally,
although the instruments used have been validated, there is always the potential for bias
in measurement, especially in terms of self-reporting from respondents which can be
influenced by various subjective factors.

Future research should also use a larger and more diverse sample in terms of
geography, education level and school type (public and private) to improve the
generalizability of the findings. In addition, qualitative approaches such as in-depth
interviews or focus group discussions can be used to dig deeper into teachers’ experiences
and perceptions of training, work motivation and digital literacy, which can reveal
nuances and contextual factors that may not be identified through quantitative surveys.
Overall, despite some limitations, this study still provides valuable insights and a solid
foundation for further research in the field of digital literacy and teacher professional
development.

CONCLUSION

The results of the SEM-PLS analysis concluded that teacher training and work
motivation positively and significantly influenced teachers’ digital literacy. This finding
also explains the positive and significant relationship in the indirect effect of training on
digital literacy mediated by work motivation. Specifically, well-designed training not
only improves teachers’ digital skills directly, but also increases their work motivation,
which in turn strengthens their digital literacy. The better training a teacher goes through
can increase teacher work motivation which will ultimately impact on better teacher
digital literacy as well. This finding confirms the importance of training in the context of
teacher professional development, where increased work motivation plays an important

517



Lectura: Jurnal Pendidikan, Vol. 15, No. 2, 2024

role in maximizing the effectiveness of such training. So, both variables need to be
improved to achieve the good of Digital Literacy. This finding is useful for policymakers,
school leaders, and teachers themselves in an effort to increase the intensity of training
and work motivation to achieve new skills to support the achievement of more effective
and efficient education quality. However, there is still a need for in-depth research on
other aspects that can affect teachers’ digital literacy.

REFERENCES

Achjari, D. (2004). Partial Least Squares: Another Method of Structural Equation
Modeling Analysis. Jurnal Ekonomi dan Bisnis Indonesia, 19(3), 238-248.

Albaar, M. R., Acim, A., & Abdullah, A. (2023). Impact of Teacher Certification on
Teacher Motivation and Performance in State Senior High Schools in Ternate City,
Indonesia. Journal of Educational Management and Learning, 1(1), 16-21.
https://doi.org/10.60084/jeml.v1i1.59

Alonso-garcia, S. (2024). Analysis of Self-Perceived Digital Competences in Future.
Journal of Technology and Science Education, 14(1), 4-15.

Anistyasari, Y., Sujatmiko, B., Ekohariadi, E., & Hidayati, S. C. (2024). Investigating the
Effect of Intrinsic Motivation to Digital Literacy Skills. Proceedings of the 5th
Vocational Education International Conference (VEIC-5 2023). 1119-1125.

Arsy, M., Shiddigy, A., Syarfan, L. O., & Irvan, M. (2023). Sosialisasi Pentingnya
Literasi Digital Di Era Globalisasi Sebagai Upaya Pendukung Pembelajaran Bagi
Guru Sekolah Dasar Negeri 010 Desa Batu Sasak. Journal of Human and Education,
3(2), 386-391.

Arta, I. N. P., Sudja, I. N., Agung, A. A. P., & Abantao, B. J. V. (2022). The Effect of
Training and Work Environment on Performance Mediated by the Work Motivation
of Teachers and Employees at SMK Negeri 2 Bangli. Isegce, 5(2), 73-87.

Dessler, G. (2011). Manajemen Sumber Daya Manusia. Jakarta: Penerbit Indeks.

Diao, J., Tang, X., Ma, X., & Ding, X. (2023). An International Perspective on the
Connotation, Framework, and Development Strategies of Teacher Digital Literacy.
Journal of Educational Technology Development and Exchange, 16(2), 66-78.
https://doi.org/10.18785/jetde.1602.04

Dwapatesty, E., Gistituati, N., & Rusdinal, R. (2021). Hubungan Gaya Kepemimpinan
Karismatik terhadap Motivasi Kerja Guru. Edukatif : Jurnal Ilmu Pendidikan, 3(5),
3000-3006. https://edukatif.org/index.php/edukatif/article/view/1001

Eryansyah, E., Petrus, I., Indrawati, S., & Ernalida, E. (2020). Pre-Service EFL Teachers’
Digital Literacy and Factors Affecting Digital Literacy Development. Indonesian
Research Journal in Education |IRJE|, 4(2), 402-412.
https://doi.org/10.22437/irje.v4i2.10892

Fornell, C., & Larcker, D. F. (1981). Evaluating Structural Equation Models with
Unobservable Variables and Measurement Error. Journal of Marketing Research,
18(1), 39-50.

Hague, C., & Payton, S. (2010). Digital Literacy across the Curriculum. Futurelab.
Retrieved from https://www.nfer.ac.uk/publications/digital-literacy-across-the-
curriculum/.

Henderson, J., & Corry, M. (2021). Data Literacy Training and Use for Educational
Professionals. Journal of Research in Innovative Teaching & Learning, 14(2), 232—
244, https://doi.org/10.1108/jrit-11-2019-0074

518


https://doi.org/10.1108/jrit-11-2019-0074

Lectura: Jurnal Pendidikan, Vol. 15, No. 2, 2024

Hobbs, R., & Tuzel, S. (2017). Teacher motivations for digital and media literacy: An
examination of Turkish educators. British Journal of Educational Technology,
48(1), 7-22. https://doi.org/10.1111/bjet.12326

Jatmoko, D., Suyitno, S., Rasul, M. S., Nurtanto, M., Kholifah, N., Masek, A., & Nur, H.
R. (2023). The Factors Influencing Digital Literacy Practice in \Vocational
Education: A Structural Equation Modeling Approach. European Journal of
Educational Research, 12(2), 1109-1121. https://doi.org/10.12973/eu-jer.12.2.1109

Judijanto, L. (2024). Analisis Pengaruh Tingkat Literasi Digital Guru dan Siswa
terhadap Kualitas Pembelajaran di Era Digital di Indonesia. 2(02), 50-60.
https://doi.org/10.58812/spp.v2i02

Karunanayaka, S. P., & Weerakoon, W. M. S. (2020). Fostering Digital Education among
Teachers and Learners in Sri Lankan Schools. Journal of Learning for Development,
7(1), 61-77. https://doi.org/10.56059/j14d.v7i1.390

Khairiah, K., Amin, A., Muassomah, M., Mareta, M., Sulistyorini, S., & Yusuf, M.
(2024). Challenges to Professional Teacher Development through Workplace
Culture Management. International Journal of Evaluation and Research in
Education, 13(2), 714-722. https://doi.org/10.11591/ijere.v13i2.25666

Lilian, A. (2022). Motivational Beliefs, an Important Contrivance in Elevating Digital
Literacy among University Students. Heliyon, 8(12), 1-10.
https://doi.org/10.1016/j.heliyon.2022.e11913

Mahapatra, S. K. (2020). Impact of Digital Technology Training on English for Science
and Technology Teachers in India. RELC Journal, 51(1), 117-133.
https://doi.org/10.1177/0033688220907401

Neza, C., & Rivai, H. A. (2020). Pengaruh Pelatihan terhadap Kinerja dengan Motivasi
Kerja sebagai Variabel Mediasi pada Karyawan PT. X. Journal of Management and
Business Review, 17(1), 1-25. https://doi.org/10.34149/jmbr.v17i1.169

Nguyen, L. T., Kanjug, I., Lowatcharin, G., Manakul, T., Poonpon, K., Sarakorn, W.,
Somabut, A., Srisawasdi, N., Traiyarach, S., & Tuamsuk, K. (2022). How Teachers
Manage Their Classroom in the Digital Learning Environment-Experiences from the
University Smart Learning Project. Heliyon, 8(10), 1-9.
https://doi.org/10.1016/j.heliyon.2022.e10817

Nurhalim, M., & Fahmy, R. (2021). Peran Motivasi Sebagai Variabel Mediasi dalam
Pengaruh Pelatihan Terhadap Kinerja Karyawan dalam Kondisi Pandemi Covid-19
Pada PT Jasa Raharja Cabang Sumatera Barat. Ekonomis: Journal of Economics and
Business, 5(2), 457. https://doi.org/10.33087/ekonomis.v5i2.365

Nurhidayat, E., Herdiawan, R. D., & Rofi’i, A. (2022). Pelatihan Peningkatan Literasi
Digital Guru Dalam Mengintegrasikan Teknologi di SMP Al-Washilah Panguragan
Kabupaten Cirebon. Papanda Journal of Community Service, 1(1), 27-31.
https://doi.org/10.56916/pjcs.v1il.71

Nurjanah, U., & Suherman, E. (2022). Maslow’s Theory Study: Employee Work
Motivation Approach. Enrichment: Journal of ManagementJournal of Management,
12(2), 1775-1784.

Okoed, M., Bileti, E. A., & Info, S. (2024). Digital Literacy Training : It’s Impact on
Teachers in Busoga Region, Eastern Uganda. 5(3), 612-622.

Pazilah, F. N., Hashim, H., Yunus, M. M., & Rafiq, K. R. M. (2024). Exploring Malaysian
ESL Pre-service Teachers’ Perceptions on Knowledge of Learners, Digital Literacy
and 21st Century Competency. International Journal of Learning, Teaching and
Educational Research, 23(1), 300-317. https://doi.org/10.26803/ijlter.23.1.15

519



Lectura: Jurnal Pendidikan, Vol. 15, No. 2, 2024

Sarstedt, M., Ringle, C. M., Smith, D., Reams, R., & Hair, J. F. (2014). Partial least
squares structural equation modeling (PLS-SEM): A Useful Tool for Family
Business Researchers. Journal of Family Business Strategy, 5(1), 105-115.
https://doi.org/10.1016/j.jfbs.2014.01.002

Seebaluck, A. K., & Seegum, T. D. (2013). Motivation among Public Primary School
Teachers in Mauritius. International Journal of Educational Management, 27(4),
446-464. https://doi.org/10.1108/09513541311316359

Sihite, M. R., & Rangkuti, L. A. (2023). Perspektif Mahasiswa dan Dosen serta Upaya
Membekali Mahasiswa Calon Guru Menghadapi Pembelajaran Daring di Era 4.0.
Lectura : Jurnal Pendidikan, 14(2), 28-44.
https://doi.org/10.31849/lectura.v14i1.11580

Silvana, H., & Dermawan, C. (2022). Pendidikan Literasi Digital di Kalangan Usia Muda
di Kota Bandung. Jurnal Penelitian dan Pengembangan Pendidikan, 6(1), 88-96.

Sinclair, C. (2008). Initial and Changing Student Teacher Motivation and Commitment
to Teaching. Asia-Pacific Journal of Teacher Education, 36(2), 79-104.
https://doi.org/10.1080/13598660801971658

Stoika, O. (2023). Formation of Digital Literacy for Teachers in the System of
Postgraduate Education in Ukraine. 2(75), 61-76.
https://doi.org/https://doi.org/10.28925/1609-8595.2023.2.7

Suyitno, S., Safi’i, A., & Mu’alimin, M. (2023). Motivation of Teachers based on the
School’s Culture and Leadership of the Principal. Global Journal of Guidance and
Counseling in  Schools: Current  Perspectives, 13(2), 97-110.
https://doi.org/10.18844/gjgc.v13i2.9127

Tsatsou, P. (2018). Literacy and Training in Digital Research: Researchers’ Views in Five
Social Science and Humanities Disciplines. New Media and Society, 20(3), 1240-
1259. https://doi.org/10.1177/1461444816688274

Utama, C., Sajidan, S., Nurkamto, J., & Wiranto, W. (2020). Digital Literacy as a Daily
activity: Preferences of the Main Functions of Technology. Universal Journal of
Educational Research, 8(3D), 39-46. https://doi.org/10.13189/ujer.2020.081706

Weninger, C. (2017). The “Vernacularization” of Global Education Policy: Media and
Digital Literacy as Twenty-First Century Skills in Singapore. Asia Pacific Journal
of Education, 37(4), 500-516. https://doi.org/10.1080/02188791.2017.1336429

Zahorec, J., Haskova, A., & Munk, M. (2019). Teachers’ Professional Digital Literacy
Skills and Their upgrade. European Journal of Contemporary Education, 8(2), 378—
393. https://doi.org/10.13187/ejced.2019.2.378

520



