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Abstract

Various strategies can be used for teaching listening. Some lecturers have applied
metacognitive strategies in their teaching-learning process to help their students comprehend
listening skills. This research aims to examine lecturers’ perceptions of how they use
metacognitive strategies in teaching listening. Moreover, this research employed a qualitative
methodology. The instrument used was an interview consisting of 7 questions related to how
well the lecturers were familiar with metacognitive strategies and how they helped their
students in using them in their listening class. Furthermore, the sampling technique used was
purposive sampling with the targeted participants who had experience in teaching listening as
lecturers. 13 lecturers participated in this research. Then, the data were thematically analyzed.
The results showed that the lecturers—called participants thought that it was important to have
before, during, and after listening activities to support students absorbed how to think about
their thinking process. In addition, the result also found that all of the lecturers had not followed
any specific training about how to apply metacognitive strategies in listening class. From the
result of the research, it can be concluded that the lecturers think that metacognitive strategies
can provide more assistance to students to enhance their listening skills.
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INTRODUCTION

In many aspects of life and education, listening is considered as a very important skill
to be mastered. Ahmadi (2016) stated that students should understand the real-world language
to get some points made by native English speakers if they want to speak with them (Noor &
Daulay, 2023). In the process of acquiring a language, listening plays a central role as the basic
skill for developing language abilities in both native and second language (Bingol, 2017). Wall
(2017) explains that listening is significant in ESL and EFL since it helps in the transformation
of language input into meaning and has a big influence on the development of students’
language proficiency. In conclusion, it can be said that listening is a key ability that encourages
active communication, studying, understanding, and social evolution.

There are so many ways of teaching listening. Listening can be taught in a small group
where the material given is discussed, as strategies that can help students engage in listening
skills (Nawaz & Mahboob, 2023). While Wahyuni & Inayati (2022) propose the use of
metacognitive, cognitive, and social-affective methods to improve students’ comprehension
and concentrate on learning goals. Moreover, a study also conducted by Chattaraj (2020) that
good listening comprehension can be achieved through considering activities before listening,
while listening, and after listening. By doing these, teachers can productively assist students
become better at listening. As a result, in this stage, they will improve their academic
achievement and communication skills.

Yuan & Chunrong (2023) state metacognitive strategies are significant in enhancing
students’ listening. This can be done through advancing awareness, problem-solving,
concentration, self-regulation, and autonomy. By enhancing students’ learning outcomes, it can
be related to their metacognitive abilities (Rahayu et al., 2024). Latip et al. (2022) explain that
these strategies can better help students improve their listening ability by encouraging them to
take charge and work individually. The findings of the study show there is a relationship
between metacognitive awareness and listening skills. Furthermore, research by Tanjung et al.,
(2022) demonstrate how metacognitive strategies help students enhance their listening skills.
It happens when students are given instruction based on steps in metacognitive strategies. To
conclude, these strategies help students to stay focused during study and help them to progress
more.

Teachers’ views on the application of metacognitive strategies in listening instruction
are related to the enhancement of students’ listening comprehension. A research has been done
by Vellanki et al. (2022) revealed that the most noticeable issues that teachers encountered
considering remote teaching of the use of metacognitive strategies were time, unfamiliar course
books, and assessments. Think-aloud assessments as one example of metacognitive strategies
can also be implemented for concluding what challenges students have in learning activities
and boosting students’ commitment and abilities to study (Albalhareth et al., 2022). Likewise,
students can activate their background knowledge for their thinking processes to be better at
listening in real-life situations (Nursyarah et al., 2019). These perspectives let the teachers
integrate metacognitive instruction in the shape of better scaffolding in listening instruction for
a better result in students’ listening comprehension.

There were two previous studies conducted in the field of metacognitive strategies, but
these two had similarities and differences. The first research was done by Albalhareth et al.
(2022), the study was about how two teachers applied metacognitive strategies in teaching
reading by concentrating on students’ prior knowledge and building vocabulary. It was also
concerned with how students implemented think-aloud assessments to see how well they
understood using metacognitive strategies in reading activities. The other research also
revealed how metacognitive strategies worked well in enhancing listening skills. Even though
the teaching condition was not ideal like usual, it proved that metacognitive strategies can help

612



Lectura: Jurnal Pendidikan, Vol. 15, No. 2, 2024

teachers teach listening, also students still can experience better listening activities and get
better results (Vellanki et al., 2022). In conclusion, these two researches succeeded in
enhancing the targeted skills through the use of metacognitive strategies. So, it is needed for
teachers to apply these strategies in other areas of study.

Based on the above explanation, the researchers are interested to conduct research about
how lecturers see metacognitive strategies. Therefore, this research was conducted to examine
the perceptions of lecturers about using metacognitive strategies in teaching listening. Through
this research, the researchers hoped to find out how far the lecturers comprehend, receive, and
apply metacognitive strategies in their teaching-learning process of listening. This research is
expected to expand the understanding of how lecturers observe the role of metacognition in
teaching listening and what factors affect its implementation in daily teaching practice. The
input of this research to the further thoughtful of active listening teaching practice is to offer
perception into the teachers give to metacognitive strategies to enable meaningful and
supportable listening learning. This also can have some possible implications for the results of
this research in developing the curriculum and providing training for teachers. Thus, this
research can help improve the teaching practice of listening so that it can boost the quality of
learning listening in educational backgrounds.

METHOD

This research was categorized as qualitative research designed to examine lecturers’
perceptions of how they use metacognitive strategies in teaching listening. This research design
was suitable for getting detailed insights into the subjective experience of the lecturers
regarding the application of metacognitive strategies in their teaching practices. The
participants in this research were 13 lecturers from several universities in Indonesia who had
experience teaching listening. A purposive sampling technique was used to choose participants
who have experience in teaching listening. The instrument used was an interview. The lecturers
were given 7 questions below:

Can you explain your understanding of metacognitive strategies in the context of

1 teaching listening skills?

5 How do you incorporate metacognitive strategies into your lesson plans for listening
activities?

3 Could you provide examples of specific listening activities or exercises where you use
metacognitive strategies?

4 How have you observed the impact of metacognitive strategies on your students’
listening skills and overall comprehension?
What challenges have you encountered when implementing metacognitive strategies

5 . A
in teaching listening, and how have you addressed them?

5 Have you received any training or attended workshops on using metacognitive
strategies for teaching listening? How have these influenced your teaching practices?

7 In your opinion, how do metacognitive strategies compare to other methods of

teaching listening skills in terms of effectiveness?

Subsequently, the submitted data were analyzed thematically. This method allows the
identification, analysis, and reporting of common patterns or themes within the data. The
process was begun with the script taken from the interview. At first, there was a preliminary
coding phase in which substantial statements and phrases relating to metacognitive strategies
and teaching listening were highlighted. These codes were then grouped into wider themes that
capture the main characteristics of lecturers’ perceptions. Continuous comparison and further
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progress of themes confirm that the analysis correctly represents the lecturers’ viewpoint. The
data had been managed privately by giving participants pseudonyms and well-protected storage
of data. The results were described in a way that did not reveal the identity of the participants
and did not disturb their private life.

FINDINGS AND DISCUSSION
Findings

In findings, the researchers describe the findings based on the question from 13
lecturers that took part in this research. Below are the question and responses given for each
question.
Question 1: Can you explain your understanding of metacognitive strategies in the context
of teaching listening skills?

P1: “Metacognitive strategies are general skills that students’ use to manage and
guide their learning process. In context of teaching listening skills, this
strategy is very important such as planning the strategy and evaluating
strategy”.

p2: “Metacognitive strategies in teaching listening skills involve helping students
to plan, monitor, and evaluate their listening processes”.

P4: “Metacognitive listening is the awareness and control of one’s own listening
processes. To improve comprehension and retention of information, it is
necessary to actively monitor, evaluate, and regulate one’s listening style. This
approach is especially valuable in educational, language learning, and
professional settings where effective listening is required”.

P7: “Metacognition is thinking about our own thoughts process; how we
understand and solve the problem by choosing our own strategies. In context
of listening, after listening to the audio, question the learners’ understanding
about the conversations or talks; what is the problem being questioned, and
how to solve the problem. And as a lecturer, I must give them some
introduction in listening comprehension. There are so many aspects must be
noted”.

P12: “Metacognitive strategies for learning listening are techniques that help
students organize, monitor, and evaluate their listening process. This includes
planning listening goals, monitoring comprehension during listening, and
assessing effectiveness after completion of listening. This strategy makes
students more aware and skilled at listening, and helps them become more
independent learners”.

All of the participants had a good understanding of metacognitive strategies. They
explained by giving definitions and steps in metacognitive strategies. They also related these
strategies to students’ self-awareness. They also highlighted that these strategies are about how
students think about their way of thinking. Moreover, they also mentioned how these strategies
played an important part in the listening comprehension process. Here is the detailed analysis
given:

Participants 1, 2, 3, 4, 5, and 13, gave steps in metacognitive strategies such as planning,
monitoring, evaluating, and regulating. Besides, Participants 1, 4, 7, and 12 gave definitions of
these strategies. Participants 4, 6, 11, and 12, focused on how students arouse their self-
awareness in helping them to learn listening. Moreover, Participants 8 and 10 mentioned
metacognitive strategies that help students to think effectively and as language learning
strategies. Then, Participants 7, 8, and 10 explain the thinking process.
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Question 2: How do you incorporate metacognitive strategies into your lesson plans for
listening activities?

P2: “I start by setting clear objectives and activating prior knowledge to help
students predict content. During listening, | use checklists and teach self-
questioning techniques to maintain focus and comprehension. After listening,

I have students summarize, discuss, and reflect their strategies”.

P12: “In order to incorporate metacognitive strategies in the listening learning
lesson plans, include activities that encourage students to set listening goals,
check understanding while listening, and reflect after listening. For example,
give assignments where students plan what they want to accomplish before
listening, note down important points or repeat difficult passages during
listening, and then evaluate their understanding and strategies after
completion. Assessment should also include evaluation of the use of
metacognitive strategies”.

Here is a further analysis of each response: Participants 1, 2, 5, 7, and 12, gave 3 parts
they had in listening class—pre-, during, and after listening. Participant 1 mentioned activities
like understanding the main idea for pre-listening, note-taking during listening, and asking
about their experience after listening. Participant 2 provided pre-listening activity like
activating students’ prior knowledge, during listening activities like self-questioning
techniques, and after listening activities like summarizing. In addition, Participant 7 elaborated
on each activity given per part of listening. For instance, asked students to focus, asked their
understanding, and evaluated answers. Participant 12 provided activities such as setting
listening goals before listening, noting down during listening, and assessing students’
understanding after listening.

On the other hand, Participant 3 mentioned the interaction between teachers and
students while studying. Participant 4 stated how to integrate the thinking step in metacognitive
strategies into lesson plans. Participants 8, 9, 10, 11, and 13 gave examples of activities in
listening class to help students become better at learning listening.

Question 3: Could you provide examples of specific learning activities or exercises where
you use metacognitive strategies?
p2: “Before playing the audio, I show students the title and a related image. I ask
them to predict what the audio will be about and write down their predictions.
This activates their prior knowledge and sets a purpose for listening. After
listening, they compare their predictions with the actual content”.

P4: “There are a lot of examples. One of them is Pre-Listening, which explains the
purpose of the listening activity and introduces a note-taking format. Then, play
the listening material. Encourage students to take notes using the introduced
format. Provide prompts during pauses, such as ‘Write down the main idea of
this section’ or ‘List any supporting details mentioned.” After that, ask students
to use their notes to write a summary of the listening material. Compare
summaries in pairs or small groups to identify key points and discuss
differences. Last, provide a checklist for students to evaluate their note-taking
and summarization”.
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P12: “In listening lessons, students first write down their listening goals, such as ‘I
want to understand the main idea.” While listening, they take notes on
important points and repeat difficult passages if necessary. When finished,
students write a brief summary of what they understood and assess whether
they achieved their goals. This exercise helps them plan, monitor, and evaluate
their listening process more effectively”.

Here are the detailed explanations: Participants 2, 3, 7, 4, and 12 mentioned activities
they did before listening. The before-listening activities were prediction (Participants 2, 3, and
7), the purpose of listening (Participants 3, 4, and 12), teaching note-taking (Participants 4),
and paying attention to materials given (Participant 7). Some activities during listening were
pausing and asking questions (Participants 1, 4, and 7), taking notes (Participants 4 and 12),
and asking for clarification (Participant 12). At last, activities after listening were asking
students about their thinking processes (Participants 1 and 11), comparing prediction and
answers (Participants 2 and 4), evaluation (Participants 4, 7, and 11), and checking students
answers (Participants 7 and 12).

Some activities in listening were improving vocabulary through video (Participant 5);
playing music and guessing words (Participant 6); finding their best strategies (Participant 8);
processing, storing, repossession, and learning a new language (Participant 9); active listening
(Participant 10); learning journal (Participant 13).

Question 4: How have you observed the impact of metacognitive strategies on your students’
listening skills and overall comprehension?

P1: “There are some ways: first the students who actively use metacognitive
strategies during listening task tend to be more engaged. Secondly by
identifying gaps in their understanding by adjusting the students strategies such
as re-listening and taking notes”.

P3: “When students are guided to plan, monitor, and evaluate their listening
process, they become more aware of their own cognitive processes”.
P4: “Students gain confidence in their ability to manage and improve their listening

skills. This confidence often transfers to other areas of learning and
communication. Classroom environment becomes more collaborative, with
students working together to improve their listening skills and help each other
through peer feedback and discussions™.

P11: “Through their Self-assessment, for example, allows students to reflect on their
comprehension and identify areas for improvement. Self-monitoring, self-
regulation, reflection, feedback, goal-setting, and practice have all contributed
to students becoming more engaged, independent, and effective in their
listening skills. This, in turn, has enabled them to better retain and use the
information they are presented with, enhancing their overall comprehension”.

Analysis for Question 4 can be seen below:
All of the participants shared different experiences in observing their students. Participants 1
and 2 found that students effectively engaged in listening class as the impact of using
metacognitive strategies in their study. Participants 3 and 13 saw that their students increased
their awareness of their way of thinking. Students became more confident as they improved
their listening skills was the benefit that Participant 4 got from integrating these strategies into
the listening class. Besides, Participant 4 also had a classroom that became more cooperative.
The different experience was got by Participant 5, it was found that students also became fluent
in vocabulary. Participant 6 gave a test to the students to see the difference that these strategies
made in the teaching-learning process of listening. This maybe also was done by Participant 7
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since it was said that students improved their listening skills. While Participant 8 asked the
students about how they experienced in teaching-learning process. Participant 9 found the
students had many ways in understanding listening. At last, Participant 10 and 11 observed the
students through reflecting, regulating, and monitoring after listening class.

Question 5: What challenges have you encountered when implementing metacognitive
strategies in teaching listening, and how have you addressed them?

P11: “When incorporating metacognitive strategies in teaching listening, one
challenge I have encountered is ensuring that all students are able to effectively
use these strategies. This can be difficult, especially for students who are new to
using them or who may have difficulty understanding or applying certain
strategies. to address this challenge, by providing a clear and specific instructions
for each strategy, as well as provide multiple examples and opportunities for
students to practice using them throughout the listening activity”.

Participants 1 and 12 focused on limited time in implementing metacognitive strategies.
To address this challenge, they integrated the strategies in teaching listening. It can be done
through activities like prediction or self-questioning (Participant 1). Besides, it can also be
completed by encouraging students to also use these strategies outside the class (Participant
12).

Some participants struggled with the different levels of students in listening skills. To
address this, students can be put in peer work with different levels of proficiency (Participants
4 and 13). Participant 7 tried to reassure students to use their logical thinking, build their self-
esteem, and elevate their reading ability.

Furthermore, Participants 8 and 9 suggested having well-prepared plan activities for the
teaching-learning process. So that the students got ready and did not get bored in the class. This
can be supported by having language learning facilities.

Some participants also mentioned how students struggle to get used to metacognitive
strategies. Besides they were not yet familiar with the strategies, they also resisted adapting to
something new (Participants 1 and 3). This condition can be helped by regularly introducing
the way of applying the strategies (Participant 1).

Participants 1 and 2 commented about students’ self-awareness and how to deal with
it. Participant 1 stated that students were lack of self-awareness and needed motivation.
Participant 2 addressed this condition by using a think-aloud strategy during listening activities
such as articulating what they think.

Other participants applied some ways to help students with metacognitive strategies.
Participant 5 mentioned how to listen several times and did a play-stop-knowledge activity.
Participant 11 gave chances to students to use it by giving specific instructions.

Question 6: Have you received any training or attended workshops on using metacognitive
strategies for teaching listening? How have these influenced your teaching practices?
P1: “I haven’t attended workshops or training about it, but I can draw from studies
and did a research on metacognition and language learning. And in the class |
can learn it by observing my students while learning process”.

P2: “No, I haven’t received any formal training or attended workshops specifically
on using metacognitive strategies for teaching listening. However, | have
extensively researched the topic through professional literature and online
resources”.

P3: “No, I haven’t”.
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P4: “I have not”.

P5: “No, using YouTube as learning media”.

P6: “Never”.

P7: “So far, I have never received a training about using metacognitive strategy for

teaching listening. But | believe that metacognitive is very beneficial in any kind
of learning process since it’s relating to thoughts. How can we learn if we don’t
know what we want to learn? We must realize what we know or even what we
don’t know, so we can solve the problem”.

P8: “I think no”.
P9: “Never”.
P10: “No, I have not. Metacognitive strategy helps the students to converge their

attention and energies on language skills, activities, skills, or materials,
arranging and planning the learning”.

P11: “Not yet, it makes the teacher lack of inspiration and ideas to the newest and
effective strategy”.

P12: “Not yet”.

P13: “No, never”.

The collected responses stated that no one had attended or received training or
workshops about metacognitive strategies. 7 participants firmly said they had not attended any
training about these strategies (Participants 3, 4, 6, 8,9, 12, and 13). Other participants provided
answers on how these conditions did not stop them from improving their knowledge about
these strategies and how these strategies had a positive impact on the teaching-learning process.

Participant 1 said that the knowledge can be improved by doing research on
metacognitive strategies and observing students. On the other hand, Participant 2 said that
studying professional literature and online resources can help to get a deeper understanding of
these strategies. Participant 5 also watched YouTube as a learning medium for comprehending
metacognitive strategies.

Participants 7 and 10 stated how important these strategies were. On the other hand,
Participant 11 highlighted how bad an impact that was brought by not having training or
workshops on these strategies—teachers were lack of inspiration and ideas for the latest and
practical strategies.

Question 7: In your opinion, how do metacognitive strategies compare to other methods of
teaching listening skills in terms of effectiveness?

P1: “I think metacognitive strategies is more effective methods for teaching listening
skills because the students more active during their listening, they can monitor
their comprehension, and adjust their strategies while listening”.

p2: “Metacognitive strategies help students learn better by encouraging them to
think about how they listen and understand. Instead of just listening passively or
memorizing, students actively participate in listening tasks, check if they
understand, and change their approach if needed. While other methods focus on
basic listening skills, metacognitive strategies give students a better insight of
how listening works and teach them skills they can use throughout their lives,
not just in class”.

P4. “In my class, metacognitive strategy runs better than other kind of methods”.

P5: “Very effective and efficient because we can straight away implement in front
of the class”.
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P6: “I think metacognitive more efficient than the other.”

P9: “Students in both groups were more focused on the advantages of predictions for
successful listening, the place of collaboration with a partner for monitoring, and
the confidence-building function of this approach for developing listening
comprehension ability”.

P10: “Metacognitive strategies empower students to think about their own thinking”.

P12: “Metacognitive strategies for learning listening compared to other strategies
emphasize students’ self-awareness in planning, monitoring, and evaluating their
listening process. In contrast to other strategy such as traditional strategies that
may focus solely on understanding words or phrases, metacognitive strategies
help students develop deeper and more independent skills in listening, allowing
them to actively improve their comprehension while listening”.

P13: “Metacognitive strategies is effective rather than others methods of teaching skill
listening”.

The following are detailed explanations for all responses: Participants 5, 6, and 13 gave
firm responses saying how effective metacognitive strategies were. Participant 11 also agreed
to this but added that the effectiveness of these strategies may vary among each student. While
Participant 4 stated that these strategies worked better than other ways of teaching. On the other
hand, Participants 3, 8 and 10 highlighted how these strategies help students maximize their
thinking process in learning. The participants elaborated more on their responses. Participants
1 and 2 commented on how metacognitive strategies make the students elevate to become
active listeners rather than passive ones. The students did this by monitoring their
comprehension and becoming more flexible in choosing what moves they needed to do next
while listening. Moreover, Participant 2 also pointed out how they can use the strategies not
only in the class but also in real life. Participant 7 mentioned how important for students to
enhance the use of metacognitive strategies in listening class. Then, Participant 9 described
how students were successful in listening by predicting and having friends for collaborating in
monitoring, and how these all together built students’ self-confidence. Lastly, Participant 12
highlighted how metacognitive strategies brought out students’ self-awareness in each step of
the strategies.

Discussion

In this research, participants discuss about the implementation of listening strategies in
teaching listening. It is comparable to a study that helps students achieve their English
proficiency in listening (Yuan & Chunrong, 2023). The strategies for listening include
problem-solving, directed consideration, self-regulation, and improving students’ agency and
independence. These contribute to metacognitive awareness and effective listening
understanding (Awinindia, 2023). Moreover, Daskalovska et al. (2023) explain about steps in
applying metacognitive strategies such as planning before studying, listening to what the
speaker says, learning from mistakes, using dictionaries, note-taking, and practicing.
Nevertheless, Fu et al. (2023) find that there are still some challenges faced by students in
applying some steps which may affect the application of the strategy effectively despite the
success that metacognitive strategies can improve students’ listening skills.

This study shows that the participants can provide valuable perceptions into
constructing listening activities. Comparable studies as Yuan & Chunrong (2023) focus on
listening metacognitive strategies in English among junior high school students. Then,
Daskalovska et al. (2023) reveal that it is necessary to teach problem-solving strategies,
planning, evaluation, personal knowledge, and directed attention. Although these strategies
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could boost students’ listening skills, the challenge lay in the restricted remote teaching
environment. Vellanki et al. (2022) state metacognitive strategy instruction during Covid-19.
Although it covered details like time limitations and unfamiliar circumstances, the clear
instructions of metacognitive strategies are said to boost students’ participation and listening
skills, as Tanjung et al. (2022) evaluate the effectiveness of metacognitive learning on English
listening comprehension. Furthermore, in this study, it is also shown that participants gave
illustrations of how metacognitive strategies can be integrated at many levels in the teaching-
learning process of listening to achieve a deeper understanding of learning. Agree with this
research, a study by Yuan & Chunrong (2023) show that certain listening exercises where
metacognitive strategies were inserted such as planning before the listening stage, monitoring
during listening, and reflecting after listening. The illustration of that kind of activity consists
of setting goals before listening to the teaching materials, monitoring one’s understanding, and
approach used during the course of listening, and reflecting on performance after listening.
Based on the research findings, metacognitive instruction enhanced listening comprehension
through improved problem-solving skills, attention, self-regulation, and autonomy as reported
by Awinindia (2023). Students who applied the metacognitive strategy presented improvement
in their levels of listening knowledge (Tanjung et al., 2022). Yet, some studies verify that
learners can suffer nervousness in applying metacognitive strategies during the listening
process endlessly; this shows that more exercises and support is needed in applying these
strategies (Daskalovska et al., 2023).

In the current research, participants revealed that metacognitive strategies had
constructive effects on student involvement and learning outcomes. Studies about
metacognitive strategies in language learning exposed that they have positive effects on
students’ listening and their overall comprehension. It is revealed that the use of metacognitive
strategies in listening enhanced the level of understanding and performed better learning
outcomes (Bouknify, 2023). Additionally, the techniques of metacognition—person
knowledge, task knowledge, and strategic knowledge—will better train ESL students to
enhance their listening ability (Tanjung et al., 2022). However, though all the benefits are
understandable, some researchers suggest that more investigations are required to understand
the range of the impact of metacognitive strategies on one’s listening skills in different
educational frameworks (Souheylaa & Amina, 2022). Following, the study also recognized that
participants elevated thoughtful opinions and ideas on how best to adopt metacognitive
development in the classroom. To confirm this, Yuan & Chunrong (2023) mention applying
metacognitive strategies in teaching brings challenges such as time limits, unfamiliar contexts,
and assessment practices. However, clear teaching and direct instruction of metacognitive
strategies are found to be very operative in enhancing the listening ability of learners (Vellanki
et al., 2022). To overcome such challenges, practices in combined lesson planning, virtual
flipped classrooms, and using a variety of resources have been competent in dealing with such
characteristics (Anaktototy, 2022). Besides, it is essential to provide more explicit instruction
on metacognitive strategies to support students’ learning process—mostly high-stakes courses
such as Professional Listening (Huang, 2022).

The results of this study revealed that participants’ responsibility towards professional
progress through self-learning was quite inspiring. From the research, it has been recognized
that trained teachers in the areas of metacognitive strategies are more proficient of assisting
their students in enhancing their listening skills. Thereby, suggesting progress in students’
involvement and understanding rates (Vellanki et al., 2022). However, teachers who applied
these strategies have faced such challenges as inadequate time, unfamiliar contexts, and
methods of assessing this style of teaching (Singh et al., 2022). Nonetheless, if the difference
between boys’ and girls’ comprehension abilities has been measured, metacognitive
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performance has been recognized as contributing significantly to listening by students. This
emphasizes the necessity for the infusion of these models in instruction in spite of the gaps
formed by gender differences.

At last, it can be concluded that in general participants considered that metacognitive
strategies are applicable in teaching listening. A study reveals that instructions given in
metacognitive strategies develop students’ awareness, listening knowledge, problem-solving
skills, concentration on task requirements, self-control, and self-government of students while
boosting both teachers’ and students’ insight (Singh et al., 2022). Furthermore, Awinindia
(2023) finds the use of metacognitive strategies (thinking and evaluating in problem-solving)
relate to the progress of language proficiency especially listening among EFL students.
Nonetheless, despite the advantages that the students get from metacognitive strategies, they
still encounter some difficulties on how to choose the best listening practice.

CONCLUSION

This research reveals that lecturers can implement metacognitive strategies to help
students better in comprehending listening. It is also identified that these strategies are
significant in encouraging students to elevate their self-awareness and tactical thinking. There
are some challenges faced by the lecturers such as students’ resilience, inadequate time, and
different skill levels. These situations make lecturers deal with how to develop a practical
solution like regular introduction, set in within current material along with using available
resources. Even though all the lecturers have not attended formal training for using
metacognitive strategies in teaching listening, they find alternative ways to boost their
knowledge such as studying through browsing the internet. Based on this research,
metacognitive strategies are more successful than other methods in supporting self-dependence
and long-term learning skills among students. As per responses from this research, by
implementing these strategies, it is hoped that students can boost their achievement in listening.
However, students still need technical guidance from their lecturers in order how to use it
properly. Moreover, this research is expected to contribute to developing a listening curriculum
for English lecturers especially for those who teach listening. For the future researchers, this
research might be used as their reference as well relate to the same research area.
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