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Abstract  

This study addresses the problem of how university students who lack adequate socio-

emotional and financial support from their families develop and sustain a growth mindset, 

and aims to explore the psychological processes that enable them to persist and adapt in 

academic settings. This study aims to reveal how growth mindset is formed and developed 

among students who do not receive full support from their families. Using a qualitative 

case study design, three high-achieving students (B.S.E., E.E., and S.S.) were selected 

through purposive sampling, as they demonstrated consistent academic achievement 

despite limited family support. Data were collected through in-depth interviews and non-

participatory observations, supported by triangulation with information from peers and 

family members. Data analysis followed Lichtman’s analytical flow of coding, 

categorizing, and conceptualizing to identify key patterns. The findings indicate that all 

participants believe abilities can improve through effort, perseverance, and continuous 

learning. They exhibit resilience, proactive strategies in overcoming challenges, and 

interpret setbacks as opportunities for growth. The development of their growth mindset 

is influenced by strong internal motivation and the constructive interpretation of diverse 

parenting styles, including strict, democratic, and permissive approaches. In addition, 

participants build alternative support systems through social interactions and 

organizational involvement, which strengthen self-efficacy and academic commitment. 

Overall, this study highlights the role of growth mindset as a critical psychological asset 

that enables students without sufficient family support to navigate adversity and optimize 

academic success, contributing to educational and psychological research on student 

resilience and motivation. 
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INTRODUCTION 

Students who do not receive adequate socio-emotional and financial support from 

their families face serious challenges in sustaining their academic pursuits and developing 

psychological resilience, including in forming and maintaining a growth mindset. Family 

support plays a crucial role in students’ success in higher education (Pauw et al., 2022). 

Families not only provide financial assistance but also emotional support, motivation, and 

psychological stability needed by students to cope with academic pressures (Istiqomah, 

2023). Supportive family involvement can enhance students’ self-confidence, 

perseverance, and mental well-being, thereby enabling them to optimize their academic 

potential (Masten & Coatsworth, 2018). Seroja (2024) explains that family support may 

take the form of emotional, appraisal, informational, and instrumental support, all of 

which significantly contribute to strengthening learning motivation. Liubana et al. (2025) 

also state that social support from families, particularly in the form of parental motivation 

and financial assistance, has a significant influence on individuals’ decisions to pursue 

higher education. Conversely, a lack of support in these dimensions has the potential to 

trigger anxiety, reduce self-confidence, and lead to declines in academic achievement 

(Rusianti et al., 2023). 

In addition to emotional challenges, financial issues constitute a tangible problem 

for university students, particularly for those who must navigate academic life 

independently without economic support from their families. Students who pursue higher 

education without financial support from their families tend to experience higher levels 

of depression (Song et al., 2025). Various surveys indicate that many students encounter 

difficulties in paying tuition fees, which negatively affect their psychological well-being 

and learning focus (Handoko, 2023; Yazid, 2023). Without adequate financial resources, 

students are required to seek additional funding, which may ultimately hinder their 

academic development. In fact, family financial and socio-emotional support has been 

shown to contribute significantly to academic success and student resilience in coping 

with academic pressure (Rekozar & Damariyanti, 2022). However, in reality, not all 

students have the opportunity to receive such support. Some students are even unable to 

continue their education due to psychological strain and economic hardship. 

Nevertheless, such conditions of limitation do not always result in academic 

failure. There are students who remain able to persist and achieve academic success 

despite these constraints. The experiences of students such as B.S.E., E.E., and S.S. 

demonstrate that although they do not receive optimal family support, they are still able 

to complete their studies and attain both academic and non-academic achievements 

through independent efforts and adaptive strategies. These findings affirm that internal 

factors within students also play a significant role in determining success in higher 

education, particularly in contexts of limited family support. 

One of the primary internal factors that can explain this success is a growth 

mindset, defined as the belief that abilities can be developed through effort, strategies, 

and learning experiences (Dweck, 2019). Individuals with a growth mindset tend to 

interpret challenges as opportunities for growth (Rahmadani, 2023). They also 

demonstrate higher levels of resilience and stronger adaptive capacities when facing 

difficult conditions (Masyita et al., 2023). Elliott-Moskwa (2022) explains that a growth 

mindset is a way of thinking centered on the belief that an individual’s abilities can be 

developed through a consistent willingness to learn. Therefore, growth mindset is a 

relevant concept for explaining how students from families with limited resources are still 

able to achieve academic success. 
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According to Dweck’s Growth Mindset Theory, individuals who believe that their 

abilities can be developed through effort, strategies, and learning experiences tend to 

exhibit greater resilience when confronting challenges (Dweck, 2019). This is consistent 

with Reskido’s (2023) findings, which show that growth mindset contributes strongly to 

students’ resilience and problem-solving abilities. Similarly, Kim et al. (2022) 

demonstrate that growth mindset functions as a protective factor for students from low-

income backgrounds in navigating academic barriers. Moreover, Rahmadani (2023) 

emphasizes that psychological and social factors such as parenting style, resilience, and 

support systems influence the development of growth mindset; however, most of these 

studies still assume the presence of relatively supportive family environments. From a 

complementary perspective, the resilience by adversity theory proposes that life pressures 

can activate internal motivation, particularly when individuals possess a strong future 

orientation, suggesting that adversity itself may serve as a developmental catalyst rather 

than solely a risk factor (Gazelle, 2025). 

On the other hand, studies focusing on financial aspects indicate that family 

support is crucial for students’ psychological well-being and academic continuity (Nam, 

2021; Song et al., 2025). Without such support, students face a higher risk of stress, 

depression, and discontinuation of education due to the demands of meeting basic survival 

needs (Xu et al., 2021). However, the fact that some students continue to succeed in higher 

education despite such disadvantages suggests that internal mechanisms, such as growth 

mindset, may function as adaptive strategies that are relatively independent of external 

support. 

Therefore, Dweck’s growth mindset theory provides a strong conceptual 

foundation for explaining how internal beliefs can compensate for limited family support. 

However, to date, research that specifically examines the processes through which growth 

mindset is formed, strengthened, and sustained among students with limited socio-

emotional and financial family support remains very limited. This theoretical and 

empirical gap highlights the urgency of exploring the internal cognitive processes and 

adaptive strategies employed by students under such conditions. 

Previous studies have predominantly focused on the influence of growth mindset 

on academic achievement and improvements in learning performance. However, 

investigations into how growth mindset is formed and sustained among students who lack 

socio-emotional and financial support from their families are still scarce. Most existing 

studies tend to assume the presence of supportive environments, leaving a conceptual gap 

in explaining the success of students who simultaneously face psychological and 

economic constraints. Thus, there is an urgent need to examine growth mindset not merely 

as an outcome, but as a psychological process that develops under conditions of 

limitation. 

Based on these considerations, this study aims to reveal how growth mindset is 

formed and developed among students B.S.E. as student 1, E.E. as student 2, and S.S. a 

as student 3, who do not receive full support from their families. This research is expected 

to contribute theoretically by providing new insights into the role of internal factors in the 

academic success of students with limited family support, and practically by informing 

the development of more inclusive support strategies and educational policies. By 

focusing on students who continue to excel despite socio-emotional and financial 

constraints, this study offers novelty through an in-depth exploration of cognitive 

resilience and adaptive strategies that remain underexplored in previous research. 
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METHOD 

The case study approach was selected in this research as it enables an in-depth 

exploration of the processes through which a growth mindset is formed and sustained 

within individuals in specific and complex real-life contexts. Accordingly, this study 

specifically examines the experiences of three university students, B.S.E. as student 1, 

E.E. as student 2, and S.S. a as student 3 for case units representing the phenomenon 

under investigation. The research was conducted from April to August 2025 in several 

locations adjusted to the participants’ residences and daily activities, namely Bogor and 

Surakarta. Research participants were selected using a purposive sampling technique 

based on the following criteria: (1) active university students, (2) individuals who do not 

receive adequate financial and socio-emotional support from their families, and (3) 

students who are able to persist and demonstrate progress in their academic studies. The 

selection of three participants was based on the consideration that each participant 

exhibited unique yet relevant case characteristics aligned with the research focus; 

therefore, this number was deemed sufficient to allow for an in-depth examination of the 

phenomenon in accordance with qualitative case study principles. 

Data were collected through in-depth interviews and observations. The interviews 

were conducted using a semi-structured format to allow flexibility in exploring 

participants’ personal experiences, with sample questions such as: “How do you 

experience academic demands without family support?”, “What does academic failure 

mean to you?”, and “What strategies do you use to persist and continue developing?” 

Observations were conducted in a non-participatory manner, focusing on participants’ 

behaviors within academic and social contexts, including how they manage time, respond 

to academic pressure, and interact within organizational or peer environments. The data 

collection process was carried out gradually in accordance with participants’ availability 

and with careful consideration of contextual dynamics throughout the research period. 

Data analysis was conducted using Lichtman’s (2013) analytical framework, 

which consists of three main stages: coding, categorizing, and conceptualizing. During 

the coding stage, key words and significant statements were identified from interview 

transcripts and observational notes. The categorizing stage involved grouping codes with 

similar meanings into thematic categories. Subsequently, the conceptualizing stage was 

undertaken to develop a conceptual understanding of the processes involved in the 

formation and sustainability of a growth mindset among the research participants. Data 

analysis was conducted continuously from the initial stages of data collection to allow 

emerging findings to be further refined and elaborated. Data credibility and 

trustworthiness were ensured through triangulation techniques. Source triangulation was 

applied by comparing information obtained from the primary participants with data 

provided by family members and close peers. In addition, methodological triangulation 

was employed by integrating interview and observational data to ensure the consistency 

and robustness of the research findings. 

 

FINDINGS AND DISCUSSION 

Findings 

To enhance the readability and coherence of the presentation of results, the 

findings of this study are organized into several thematic sub-sections with concise and 

descriptive headings, namely Manifestation of Growth Mindset, Adaptive Strategies, and 

Resilience. This categorization is intended to clarify the main patterns of the findings and 

to facilitate readers’ understanding of the study’s 
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Manifestation of Growth Mindset 

The results indicate that the growth mindset among B.S.E. as student 1, E.E. as 

student 2, and S.S. a as student 3, who did not receive social-emotional and financial 

support from their families is manifested through positive beliefs in their own abilities, 

consistency in learning efforts, and constructive responses to obstacles in both academic 

and personal contexts. Although a similar general pattern is evident, each participant 

demonstrates distinct manifestations of a growth mindset, depending on personal values, 

life history, and the cognitive strategies employed in responding to challenges. 

These differences are reflected in the ways each participant interprets difficulties 

as catalysts for perseverance and continuous self-development. Challenges are not 

perceived as permanent barriers, but rather as signals for the need for greater effort and 

adaptation. This is evident in the experience of B.S.E., who interprets economic 

constraints as a motivation to take an active role in transforming their life circumstances: 

 

B.S.E  : “Given how my family is, if I am not the one who tries to change our 

situation, then who else will? At least I can become an example for 

my younger siblings. It turns out that going to college is possible, 

even for free.” (B.S.E., Interview, 2025). 

 

This statement is reinforced by the account of S., the participant’s biological 

mother, who explained that B.S.E. has long demonstrated a strong motivation to pursue 

further education. As early as the tenth grade of senior high school, B.S.E. actively sought 

information about universities and scholarship opportunities. The manifestation of a 

growth mindset is also evident in E.E., who perceives academic achievement as the result 

of sustained effort and trust in the learning process, as illustrated in the following excerpt: 

 

E.E  :  “After failing to get the KIP-Kuliah scholarship, I still believed that 

if Allah truly willed me to pursue higher education, I would 

eventually find a way. And it’s true, when I applied again for an 

alumni scholarship, I passed. If I had given up from the start, I 

wouldn’t be where I am today”.  (E.E., Interview, 2025). 

 

These findings are consistent with Dweck’s (2019) theory, which posits that 

individuals with a growth mindset do not interpret failure as evidence of limited ability, 

but rather as an opportunity to learn and grow. The participants’ narratives indicate that 

a growth mindset orientation functions as an internal psychological mechanism that 

enables them to sustain their academic pursuits despite experiencing limited family 

support. 

 

Adaptive Strategies 

In responding to limited family support, all three participants developed various 

adaptive strategies as concrete expressions of a growth mindset. Based on the data 

analysis, the adaptive strategies employed by B.S.E. as student 1, E.E. as student 2, and 

S.S. a as student 3 can be classified into three main forms: cognitive strategies, behavioral 

strategies, and the utilization of alternative resources. First, cognitive strategies are 

demonstrated through self-reflection and continuous evaluation of learning experiences. 

B.S.E. consistently engages in journaling as a means of emotional regulation and 

academic reflection, a finding further supported by observational data in the form of 
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reflective journals used by the participant. Meanwhile, S.S. and E.E. set realistic goals 

and conduct regular evaluations of their academic progress as efforts to maintain 

motivation and focus. This is reflected in E.E.’s statement: 

 

E.E  :  “In my fourth semester, I once failed to obtain a scholarship because 

I was too busy with organizational activities. So, I applied for a 

tuition installment plan. After that incident, in the following 

semester, I managed my time better by paying attention to the 

timeline so that I would not miss many opportunities again.” (E.E., 

Interview, 2025). 

 

This statement is corroborated by M.R.B., a close friend of E.E., who also assisted 

in the scholarship application process. Furthermore, second, behavioral strategies 

represent concrete actions taken to address existing constraints. One of the most 

prominent strategies is independent financial management. B.S.E. implements a highly 

disciplined spending system and leverages their academic abilities by working as a task 

assistant to generate additional income: 

 

B.S.E  :  “I work on assignments for my friends to earn extra income, even 

though I do not have a laptop—I complete them using WPS Office 

on my phone. It’s quite helpful for adding to my earnings, and I also 

allocate only fifty thousand rupiahs per week for groceries so I can 

be more economical.” (B.S.E., Interview, 2025). 

 

This statement is further supported by observational data indicating a large 

number of other students’ assignment files stored on the participant’s mobile phone. E.E. 

capitalizes on academic competence through involvement in faculty projects and on 

social intelligence by sharing accommodation with peers. Meanwhile, S.S. chooses to live 

at home and earns additional income by working as a private tutor and a laboratory 

assistant, as confirmed by A.S., their older sibling. 

Third, the utilization of alternative resources, such as peer groups and academic 

communities functions as a substitute support system, providing both emotional and 

informational support. Positive social interactions enable participants to gain validation, 

moral support, and opportunities to share strategies for addressing similar challenges. 

These alternative resources not only compensate for the absence of family support but 

also strengthen participants’ self-efficacy and academic identity. 

 

Resilience 

The findings indicate that all participants demonstrate strong resilience in coping 

with emotional and financial pressures. Despite experiencing limited family support, they 

are able to sustain their academic engagement and remain oriented toward long-term 

academic goals. The pressures they encounter are not interpreted as reasons to give up, 

but rather as challenges to be confronted and overcome. 

This is reflected in S.S.’s statement: 

S.S  :  “I no longer have parents, Miss, and I want to help support my 

family’s economy… one way is by pursuing higher education… 

because it gives a bigger chance to obtain a more decent job with a 

higher salary.” (S.S., Interview, 2025). 
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The excerpt illustrates how active acceptance of difficult realities is transformed 

into motivation to improve quality of life through education. The resilience demonstrated 

is not only emotional but also cognitive, as reflected in the participants’ ability to regulate 

emotions, maintain focus, and make strategic decisions under conditions of high pressure. 

Furthermore, these findings indicate that resilience within the context of this study 

constitutes a direct manifestation of a growth mindset—namely, the belief that change 

and success can be achieved through learning processes, perseverance, and sustained 

effort. Accordingly, resilience is understood not merely as passive endurance, but as an 

active capacity to recover, adapt, and continue to grow. 

 

The Role of Parenting Styles in the Formation of Growth Mindset 

Another important factor influencing the development of a growth mindset among 

the participants is the parenting style they received throughout their upbringing. Although 

all three subjects similarly lacked adequate socio-emotional and financial support, the 

different types of parenting they experienced shaped different pathways of mindset 

development. For B.S.E, the strict parenting style with limited emotional warmth initially 

posed a potential threat to his self-concept. However, as he faced various life challenges, 

these experiences transformed into a strong drive to prove that he is capable of achieving 

success through his own efforts: 

 

B.S.E  : “I just want to prove to everyone who used to look down on me that I 

can succeed. Even now, my grandmother pays more attention to me 

during family events. In the past, I was always overlooked.” (B.S.E., 

Interview, 2025). 

 

This phenomenon aligns with the concept of resilience through adversity, which 

states that psychological pressure in early life may foster greater persistence when 

individuals successfully reinterpret their experiences in an adaptive manner. 

In contrast to B.S.E, E.E was raised in a more democratic family, where decisions 

related to education were entirely left up to him. Although his parents did not provide 

financial support, they placed full trust in his ability to take responsibility for his own life 

choices: 

 

E.E  : “In my family, we respect each other’s choices… including my 

decision to study or join activities. Usually, I am free to choose as 

long as I am responsible. When I wanted to continue my studies, my 

mom initially refused because she was worried about the financial 

issue after I failed to get the KIP scholarship. That’s why she asked 

me to work instead.” 

(E.E., Interview, 2025). 

 

This statement was confirmed by the participant’s older sibling, who explained 

that the family did not prohibit him from pursuing higher education. Their concern was 

mainly related to financial constraints. However, once E.E managed to obtain an alumni 

scholarship, the family gave him the freedom to continue his education as long as he acted 

with full responsibility. Such a parenting style fosters a sense of control over outcomes 

(sense of agency), leading E.E to believe that success is a consequence of continuous 

effort. 
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Meanwhile, S.S came from a family with a permissive parenting style. The 

minimal involvement of family members in his education and daily decisions required 

him to manage all aspects of his life autonomously. This was due to the fact that S.S lived 

only with his older sibling after the passing of his parents. Such circumstances triggered 

the development of strong self-regulation and extreme independence: 

 

S.S  :  “I didn’t even tell anyone when I decided to pursue higher education, 

because I’ve always been used to making my own life decisions, 

taking responsibility for them, and accepting the consequences 

alone.” (S.S., Interview, 2025). 

 

A.S also confirmed that the participant is an extremely independent individual. 

This finding suggests that a growth mindset does not only develop from positive support 

but can also emerge from the adaptive need to survive and take full responsibility for 

one’s future. 

Overall, these results extend the understanding of growth mindset theory by 

demonstrating that what matters most is not solely the presence of supportive parenting, 

but rather how individuals make meaning of their parenting experiences. Cultural values, 

religiosity, and reflective capacities within the Indonesian context appear to serve as 

important mediators in transforming limitations into psychological strengths for 

continuous growth. 

 

Discussion 

The findings of this study indicate that limited socio-emotional and financial 

support from the family does not automatically weaken students’ ability to develop and 

sustain a growth mindset. On the contrary, such limitations serve as meaningful learning 

resources that foster the development of resilience, adaptive creativity, and life-

management strategies oriented toward long-term goals. These findings are consistent 

with the study by Ramadhona et al. (2024), which reported a significant positive 

correlation between growth mindset and academic resilience among university students 

in both Indonesia and Malaysia. Students with a strong growth mindset, defined as the 

belief that abilities can be developed through dedication and hard work, demonstrated 

higher levels of resilience. Nevertheless, this study extends existing knowledge by 

emphasizing the role of cultural factors, spirituality, and family experiences within the 

Indonesian social context, which has thus far received limited attention in the scholarly 

literature. 

The first theme identified in this discussion is emotional and financial resilience, 

which emerges as a central aspect in the formation of a growth mindset among the three 

participants. In contrast to the findings of Zhu et al. (2024), which emphasize the 

importance of parental support in fostering a growth mindset, this study demonstrates that 

the absence of such support may instead function as a catalyst for psychological 

strengthening, provided that individuals are able to interpret their experiences adaptively. 

This is evident in the way participants do not perceive economic constraints as fixed 

threats, but rather as challenges that stimulate personal growth. This pattern is consistent 

with the findings of Livingston et al. (2025), who report that individuals facing structural 

and economic adversity often develop adaptive meaning-making processes that transform 

hardship into a source of motivation and self-development. Interview narratives further 

reinforce this finding, as academic failures or obstacles are not interpreted as indicators 
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of inadequacy, but rather as learning experiences that strengthen a sense of personal 

agency. Accordingly, resilience in this context is not merely understood as the capacity 

to endure difficulties, but as a direct manifestation of a growth mindset that sustains hope 

and consistent effort amid intense limitations. 

The second theme relates to adaptive creativity as a strategy for managing limited 

resources. The adaptive creativity demonstrated by the participants is not confined to 

academic innovation, but also encompasses the ability to manage financial needs 

independently and efficiently. Contrary to the common perception that university students 

are vulnerable to consumptive behavior (Farida & Nugraheni, 2022), participants in this 

study exhibit strong self-regulation in their economic behaviors. This finding supports 

Self-Regulated Learning theory, which asserts that individuals with high goal awareness 

are capable of managing emotions, time, and resources in order to achieve specific 

performance targets (Schunk & Zimmerman, 2008). In other words, the limitations 

encountered do not lead participants to rely on external sympathy, but instead reinforce 

sustained problem-solving strategies as key characteristics of a growth mindset and 

learning-oriented behavior. 

The second theme relates to adaptive creativity as a strategy for managing limited 

resources. The adaptive creativity demonstrated by the participants is not confined to 

academic innovation, but also encompasses the ability to manage financial needs 

independently and efficiently. In contrast to the findings of Zaki & Dewi (2025), they 

reported that university students who readily conform to social norms and group pressures 

are more likely to exhibit excessive consumptive behaviors, such as impulsive purchasing 

and spending without rational consideration of actual needs, the participants in this study 

instead display a high level of self-regulation in their economic behaviors. This finding 

supports Self-Regulated Learning theory, which asserts that individuals with strong goal 

awareness are capable of effectively managing emotions, time, and resources in order to 

achieve specific performance targets (Schunk & Zimmerman, 2008). In other words, the 

limitations encountered by the participants do not lead them to rely on external sympathy; 

rather, these constraints reinforce sustained problem-solving strategies as key 

characteristics of a growth mindset and learning-oriented behavior. 

The third theme highlights the role of the higher education social environment as 

a substitute for family functions. Interactions with peers and lecturers provide 

informational and emotional support that strengthens participants’ self-confidence and 

academic motivation.  In line with empirical research indicating a significant positive 

relationship between peer relations and academic self-efficacy among undergraduate 

students (Anike et al., 2019) supportive peer environments in the university context may 

contribute to higher self-belief in students’ academic capabilities. Consistent with 

research on social learning processes in educational settings, observing and interacting 

with successful peers can enhance students’ belief in their own ability to succeed 

academically, thereby encouraging them to assume greater academic roles and 

responsibilities. In contrast to previous studies that predominantly position family support 

as the primary predictor of academic success, this study emphasizes that peer support and 

social validation within the university environment can also serve as significant sources 

in the development of a growth mindset. 

The findings indicate that authoritarian, democratic, and permissive parenting 

styles can all potentially contribute to the formation of a growth mindset when individuals 

are able to constructively interpret their parenting experiences. This observation aligns 

with empirical research showing that higher levels of religiosity are associated with 
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greater academic motivation among university students, suggesting that personal values 

shaped through cultural and familial contexts can positively influence motivational 

orientations in academic settings (Ismail et al., 2025). In the Indonesian cultural context, 

values such as religiosity, moral responsibility toward family, and appreciation of effort 

and hard work may thus serve as motivational resources that bolster students’ persistence 

and development despite various constraints. This supports the notion that meaning-

making processes rooted in cultural and spiritual values may exert a stronger influence 

on mindset development than parenting style alone. 

Overall, this study asserts that the development of a growth mindset among 

students who lack family support is not merely the result of personal belief, but rather the 

product of a complex interaction between resilience, alternative social support, creative 

coping strategies, and the internalization of cultural and spiritual values. Accordingly, 

this research expands the theoretical foundation of growth mindset by incorporating the 

unique psychosocial realities faced by Indonesian university students, while also offering 

important implications for the development of more contextualized and inclusive 

educational interventions and support policies. 

 

CONCLUSION 

This study concludes that the absence of socio-emotional and financial family 

support does not inherently impede the development of a growth mindset among 

university students; instead, adversity can serve as a formative learning process that 

strengthens resilience, adaptive creativity, and sustained goal orientation. Growth mindset 

is shown to emerge not merely from parenting styles or early nurturing conditions, but 

from individuals’ reflective capacity to reinterpret structural constraints as challenges that 

motivate persistence, effort, and strategic self-development across the lifespan. The 

findings further highlight that higher education institutions play a crucial contextual role 

by providing social validation, encouragement, and opportunities for belonging that 

reinforce growth mindset as a socially embedded, rather than purely individual, 

psychological orientation. Consequently, students’ academic persistence should be 

understood as the product of reciprocal interactions between internal psychological 

resources and enabling institutional environments. Practically, these insights underscore 

the need for universities to integrate psychosocial mentoring, counseling, and 

development-oriented financial aid programs to support students facing limited family 

support. While the study contributes to a more dynamic understanding of growth mindset, 

its limited timeframe suggests the need for future longitudinal and mixed-methods 

research involving more diverse populations to capture the evolving psychological 

processes underlying growth mindset development in contexts of adversity. 

 

REFERENCES 

Anike, R. U., Marire-Nwankwo, C. V., & Ezeanya, I. D. (2019). Relationship between 

Peer Relation and Academic Self-Efficacyof Undergraduate Students. Rujmass, 

5(1), 245-252. 

Dweck, C. S. (2019). Mindset (Tim Penerjemah Baca, Trans.). Tangerang Selatan, 

Banten, Indonesia: Penerbit Baca. 

Elliott-Moskwa, E. (2022). The Growth Mindset Workbook: CBT Skills to Help You Build 

Resilience, Increase Confidence, and Thrive through Life’s Challenges. Oakland, 

CA, United States: New Harbinger Publications. 



Lectura: Jurnal Pendidikan, Vol. 17, No. 1, 2026 
 

74 

 

Gazelle, G. (2025). Everyday Resilience: A Practical Guide to Build Inner Strength and 

Weather Life’s Challenges. Oakland, CA, United States: Callisto. 

Handoko, T. (2023, July 26). Uang Kuliah Makin Mahal di Jogja, 31,25% Mahasiswa 

Kesulitan Bayar. Harian Jogja. Accessed Januari 26, 2025. 

https://jogjapolitan.harianjogja.com/read/2023/07/26/510/1143164/uang-kuliah-

makin-mahal-di-jogja-3125-mahasiswa-kesulitan-bayar 

Ismail, N. R. P., Razak, F. A., & Ahmad, N. (2025). The Relationship between Religiosity 

and Academic Motivation among University Students. International Journal of 

Research and Innovation in Social Science (IJRISS), 9(3), 5075-5084. 

https://dx.doi.org/10.47772/IJRISS.2025.903SEDU0366 

Istiqomah, W. (2023). Peran Support System dalam Prestasi Gemilang Mahasiswa. 

Kementerian Pendidikan Tinggi, Sains, dan Teknologi. Accessed Januari 26, 

2025.https://dikti.go.id/kabar-dikti/peran-support-system-dalam-prestasi-

gemilang-mahasiswa/ 

Kim, S., Yun, J., Schneider, B., Broda, M., Klager, C., & Chen, I.-C. (2022). The Effects 

of Growth Mindset on College Persistence and Completion. Journal of Economic 

Behavior and Organization, 195, 219-235. 

https://doi.org/10.1016/j.jebo.2022.01.002 

Lichtman, M. (2013). Qualitative Research in Education: A User’s Guide (3rd ed.). 

Thousand Oaks, CA: SAGE Publications. 

Liubana, A., Kurjono, Ahman, E., & Kurniawati, S. (2025, Februari). Analysis of Social 

Support on the Decision to Continue Higher Education: A Literature Review. 

Lectura: Jurnal Pendidikan, 16(1), 191-131. 

https://doi.org/10.31849/lectura.v16i1.24065 

Livingston, V., Jackson-Nevels, B., Mitchell, B. D., & Riddick, P. M. (2025). Resilience, 

Adversity, and Social Supports in Childhood and Adolescence. Encyclopedia, 5, 

1-19. https://doi.org/10.3390/encyclopedia5030108 

Masten, A. S., & Coatsworth, J. D. (1998). The Development of Competence in Favorable 

and Unfavorable Environments: Lessons from Research on Successful Children. 

American Psychologist, 53(2), 205–220. 

Masyita, A. A., Anggrani, F. K., & Agustina, L. S. (2023). Hubungan antara Growth 

Mindset dan Grit Akademik pada Mahasiswa Bekerja. Jurnal Ilmiah Psikologi 

Candrajiwa, 8(1), 34–43. https://doi.org/10.20961/jip.v8i1.69360 

Nam, Y. (2021). Parents’ Financial Assistance for College and Black–White Wealth 

Disparity. Children and Youth Services Review, 128, 106159. 

https://doi.org/10.1016/j.childyouth.2021.106159 

Pauw, L. S., Sauter, D. A., Van Kleef, G. A., Lucas, G. M., Gratch, J., & Fischer, A. H. 

(2022). The Avatar will See You Now: Support from a Virtual Human Provides 

Socio-emotional Benefits. Computers in Human Behavior, 136, 107368. 

https://doi.org/10.1016/j.chb.2022.107368 

Rahmadani, C. M. B. (2023). Growth Mindset para Pendiri Komunitas Peduli Kesehatan 

Mental berbasis Online di Indonesia (Unpublished Master’s Thesis). Universitas 

Negeri Yogyakarta, Indonesia. 

Ramadhona, R., Sutrisman, H., Padua, S., Sicat, S., Kusumo, B., & Simanjuntak, R. 

(2024). The Effect of Growth Mindset on Student Academic Resilience: 

Comparative Studies in Indonesia and Malaysia. World Psychology 3(2), 107-122.  

https://jogjapolitan.harianjogja.com/read/2023/07/26/510/1143164/uang-kuliah-makin-mahal-di-jogja-3125-mahasiswa-kesulitan-bayar
https://jogjapolitan.harianjogja.com/read/2023/07/26/510/1143164/uang-kuliah-makin-mahal-di-jogja-3125-mahasiswa-kesulitan-bayar
https://dx.doi.org/10.47772/IJRISS.2025.903SEDU0366
https://dikti.go.id/kabar-dikti/peran-support-system-dalam-prestasi-gemilang-mahasiswa/
https://dikti.go.id/kabar-dikti/peran-support-system-dalam-prestasi-gemilang-mahasiswa/
https://doi.org/10.1016/j.jebo.2022.01.002
https://doi.org/10.31849/lectura.v16i1.24065
https://doi.org/10.3390/encyclopedia5030108
https://doi.org/10.20961/jip.v8i1.69360
https://doi.org/10.20961/jip.v8i1.69360
https://doi.org/10.1016/j.childyouth.2021.106159
https://doi.org/10.1016/j.childyouth.2021.106159
https://doi.org/10.1016/j.childyouth.2021.106159
https://doi.org/10.1016/j.chb.2022.107368
https://doi.org/10.1016/j.chb.2022.107368
https://doi.org/10.1016/j.chb.2022.107368


Lectura: Jurnal Pendidikan, Vol. 17, No. 1, 2026 
 

75 

 

Rekozar, S. S. L., & Damariyanti, M. (2022). Dukungan Sosial dan Stres Akademik pada 

Mahasiswa Kedokteran. Arjwa: Jurnal Psikologi, 1(4), 192–204. 

https://doi.org/10.35760/arjwa.2022.v1i4.7311 

Reskido, A. D. P. (2023). Resiliensi dan Growth Mindset sebagai Solusi Peningkatan 

Kematangan Karier Mahasiswa pada Era VUCA. Proceeding Conference on 

Pshycology and Behavioral Sciences, 2(1), 22-23. 

Rusianti, M. I., Fahdi, F. K., & Righo, A. (2023). Hubungan Dukungan Keluarga terhadap 

Motivasi Menyelesaikan Skripsi pada Mahasiswa Tingkat Akhir di Fakultas 

Kedokteran Tanjungpura. Mahesa: Malahayati Health Student Journal, 3(5), 

1297–1309. https://doi.org/10.33024/mahesa.v3i5.10329 

Schunk, D. H., & Zimmerman, B. J. (Eds.). (2008). Motivation and Self-regulated 

Learning: Theory, Research, and Applications. Lawrence Erlbaum Associates. 

https://doi.org/10.4324/9780203831076  

Seroja, V. (2024, July 30). Pentingnya Dukungan Keluarga dalam Meningkatkan 

Motivasi Belajar Siswa. Vokasi Unair. Accessed Januari 26, 2025. 

https://vokasi.unair.ac.id/pentingnya-dukungan-keluarga-dalam-meningkatkan-

motivasi-belajar-siswa-2/ 

Song, K., Zhao, Z., Saha, A., & Kundu, J. (2025). Receiving Financial Support and Its 

Association with Late-age Depression: The Mediating role of Social Engagement. 

Experimental Gerontology, 199, 112647. 

https://doi.org/10.1016/j.exger.2024.112647 

Xu, Y., Jedwab, M., Ramirez, N. S., Levkoff, S. E., & Wu, Q. (2021). Material hardship 

and child neglect risk amidst COVID-19 in grandparent-headed kinship families: 

The role of financial assistance. Child Abuse & Neglect, 121, 105258. 

https://doi.org/10.1016/j.chiabu.2021.105258 

Yazid, M. H. (2023, July 15). Pengaruh sistem pembayaran UKT terhadap kondisi 

psikologis mahasiswa. Kompasiana. Accessed Januari 26, 2025 

https://www.kompasiana.com/m75095/64b201d24addee30c7553bd2/pengaruh-

sistem-pembayaran-ukt-terhadap-kondisi-psikologis-mahasiswa 

Zaki, N., & Dewi, D. K. (2025). The Relationship Between Conformity and Consumptive 

Behavior Among Students. Character: Jurnal Penelitian Psikologi, 12(1), 490-

499. https://doi.org/10.26740.cjpp.v12n1.p490-499 

Zhu, S., Hu, Y., Wang, R., Qi, D., Lee, P., Ngai, S. W., Cheng, Q., & Wong, P. W. C. 

(2024). Effects of a parent–child single-session growth mindset intervention on 

adolescent depression and anxiety symptoms: Protocol of a 3-arm waitlist 

randomized controlled trial. JMIR Research Protocols, 13, e63220. 

https://doi.org/10.2196/63220  

 

https://doi.org/10.35760/arjwa.2022.v1i4.7311
https://doi.org/10.35760/arjwa.2022.v1i4.7311
https://doi.org/10.35760/arjwa.2022.v1i4.7311
https://doi.org/10.33024/mahesa.v3i5.10329
https://doi.org/10.33024/mahesa.v3i5.10329
https://doi.org/10.4324/9780203831076
https://vokasi.unair.ac.id/pentingnya-dukungan-keluarga-dalam-meningkatkan-motivasi-belajar-siswa-2/
https://vokasi.unair.ac.id/pentingnya-dukungan-keluarga-dalam-meningkatkan-motivasi-belajar-siswa-2/
https://vokasi.unair.ac.id/pentingnya-dukungan-keluarga-dalam-meningkatkan-motivasi-belajar-siswa-2/
https://doi.org/10.1016/j.exger.2024.112647
https://doi.org/10.1016/j.exger.2024.112647
https://doi.org/10.1016/j.exger.2024.112647
https://doi.org/10.1016/j.chiabu.2021.105258
https://doi.org/10.1016/j.chiabu.2021.105258
https://doi.org/10.1016/j.chiabu.2021.105258
https://www.kompasiana.com/m75095/64b201d24addee30c7553bd2/pengaruh-sistem-pembayaran-ukt-terhadap-kondisi-psikologis-mahasiswa
https://www.kompasiana.com/m75095/64b201d24addee30c7553bd2/pengaruh-sistem-pembayaran-ukt-terhadap-kondisi-psikologis-mahasiswa
https://www.kompasiana.com/m75095/64b201d24addee30c7553bd2/pengaruh-sistem-pembayaran-ukt-terhadap-kondisi-psikologis-mahasiswa
https://doi.org/10.26740.cjpp.v12n1.p490-499
https://doi.org/10.2196/63220

